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Ozel Egitim Alaninda Kog¢luk Uygulamasi Konulu Lisansiistii Tezler:
Sistematik Derleme Calismasi

Zekai Alper Alp"~/ROR! Veysel Aksoy .~ ROR? Ahmet ilkhan Yetkin'/ROR3

Oz
Giris: Ozel gereksinimli bireylerin egitiminde kullanilan kanit temelli miidahalelerin énemi son yirmi yildir 6zel
egitim alanindaki arastirmacilar i¢in odak noktasi olmugtur. Bu miidahalelerin yiiksek giivenirlikle uygulanmasinin
saglanmasi ve 6zel gereksinimli bireylerin egitiminde aracili ¢alismalarin etkili sonuglart beraberinde miidahale
sunan bireylerin yeterliklerini artirmay1 hedefleyen egitim programlarinin énemini ortaya koymus ve kogluk
uygulamalar1 yayginlasmistir. Ozel egitimde yeni bir arastirma alam sayilan kogluk uygulamalarimin kapsaminin
heniiz belirlenmemesi kavramsal a¢idan karmasa yaratmaktadir.

Yontem: Bu sistematik derleme ¢alismasinda katilimcisi 6zel gereksinimli bireyler olan kogluk uygulamasi igeren
tezlerin betimsel ve yontemsel acidan incelenmesi, kogluk uygulamalarma iliskin kavramsal bir ¢erceve sunmak
amaglanmistir. Bu baglamda Yiiksek Ogretim Kurulu Ulusal Tez Merkezi (YOKTEZ) veri tabaninda on besi
doktora, besi yiiksek lisans tezi olmak iizere yirmi tez tiirt, iiretildigi yili, katilimeilari, kogluk tiirii, ortami1, bagiml
ve bagimsiz degiskenleri, edinim, izleme ve genellemeye yonelik etkililik verileri, glivenirlik ve gecerliklerine
iliskin uygulama, gézlemciler arasi1 giivenirlik ve sosyal gecerlik verileri incelenmistir.

Bulgular: Calismadan elde edilen bulgular yan yana, uzaktan ve hibrit sekilde sunulan kogluk uygulamasi igeren
ebeveyn, 6gretmen ve kardeslere sunulan egitim programlarinin tanist Otizm Spektrum Bozuklugu (OSB), zihinsel
yetersizlik, 6zel 6grenme giicliigii, coklu yetersizlik olan bireylere beceri kazandirmada hem ebeveyn, 6gretmen
ve tipik gelisim gosteren kardeslerin edindikleri becerileri hem 6zel gereksinimli bireylerin kazandiklari becerileri
siirdiirmelerinde ve genellemelerinde etkili oldugunu gostermektedir. Incelenen tezlerin tiimiinde uygulama ve
gozlemciler arasi giivenirlik verilerinin yani sira sosyal gegerlik verilerinin toplandig1 goriilmektedir.

Tartisma: incelemeye dahil edilen tez calismalarmin bulgulari alan yazinda 6zel egitim alaninda kogluk
uygulamalarini inceleyen diger arastirmalarin bulgulart ile tartisilmis ve gelecege yonelik Onerilerde
bulunulmustur.

Anahtar sézciikler: Kogluk, 6zel egitimde kogluk uygulamalari, sistematik derleme, 6zel egitim, 6zel gereksinimli
birey, lisansiistii tezler.

Anficin: Alp, Z. A., Aksoy, V., & Yetkin, A. 1. (2025). Ozel egitim alaninda kogluk uygulamas konulu lisansiistii
tezler: Sistematik derleme galismasi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi,
26(4), 593-613. https://doi.org/10.21565/0zelegitimdergisi. 1498025
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Giris

Ozel egitimde kuram ve uygulama arasindaki boslugun kapatilmasi igin miidahale siirecinde
uygulamacilarin uygulama giivenirligi yiiksek bir sekilde miidahaleyi gerceklestirmeleri 6nemli bir husustur
(Acle-Tomasini vd., 2016; Knight, 2009). Uygulamacilarin kanit temelli miidahaleleri yiiksek uygulama
giivenirligiyle uygulayabilmeleri bu siiregte performanslarina iliskin aldiklart geri bildirimlerle dogrudan
iliskilidir (Sinclair vd., 2020). Bu noktada kogluk uygulamalar1 kanit temelli miidahalelerin basarili sekilde
kullanilabilmesinde 6nemli bir yol olarak karsimiza ¢ikmaktadir (Dunst vd., 2018; Graucher vd., 2022). Ko¢luk
uygulamalar farkli disiplin alanlarinda ¢aligan uzmanlar tarafindan kullanildig: gibi son donemlerde 6zel egitim
alaninda da kullanilmaya baslamistir (Reddy vd., 2021). Ozel egitimde kogluk uygulamalar1 6zel gereksinimli
bireylerin sergilemeleri istenilen davranis ve becerileri bir yetiskin aracilifiyla dolayli olarak artirmalari ve tim
gelisim alanlarinda desteklenmeleri igin bireysel ya da grup olarak ebeveynlere, 6gretmenlere ve akranlara sunulan
ogretimsel siirecler olarak tanimlanmaktadir (Bethune & Wood, 2013; Rush & Shelden, 2011). Kogluk destegi
sunum siirecinin temel amaci ko¢luk sunulan bireylerin genel beceri ve performans diizeylerini gelistirmektir
(Kucharczyk vd., 2012; National Professional Development Center on Autism [NPDC], 2011). Genel hatlariyla
bakildiginda kogluk siirecinin uygulanmasi kendi igerisinde {i¢ asamay1 barindirmaktadir. Bunlar; (a) gozlem
oncesi toplanti, (b) gozlem ve (c) gdzlem sonrasi toplant1 seklinde siralanabilmektedir (NPDC, 2011). Gozlem
oncesi toplantilarda temel amag ihtiyaglari belirleme ve genel durumu ortaya koymaktir. Gézlem 6ncesi toplanti
asamasinda kogluk uygulamasinin temel hedefleri belirlenip bu hedeflere ulagmada kullanilacak &gretimsel
ydntem ve teknikler ile veri toplama araglar1 bu asamada belirlenmektedir. Ikinci asama olan gézlem oturumunda
ise sorumluluk kogluk siirecini yiiriitecek uzmana aittir ve 6zel egitim baglaminda uzman 6zel egitim dgretmenleri,
akademisyenler, ebeveynler ve akranlar gibi farkli kisilerden olusabilmekte ve bu kisiler kog¢ olarak
adlandirilmaktadir (Rush & Shelden, 2011). Gozlem asamasinda kog¢ siirece dahil olacak bireylerin
performanslarini gozlemleyip kayit altina almaktadir. Son asama olan gézlem sonrasi oturumda ise, elde edilen
veriler analiz edilmekte ve performanslarla ilgili uygulamay: siirdiiren kisiye geri bildirimler sunulmaktadir.
Gozlem sonrasi toplant1 asamasinda gergeklestirilen oturum siireleri genellikle 15-20 dakika arasindadir. Caligilan

beceri ve kazanima gore gozlem siireleri ve toplanacak verilerin igerigi degisim gostermektedir (Vismara &
Rogers, 2018).

Kocluk uygulamalari ilgili alan yazin incelendiginde iki farkli sekilde ele alindig1 goriilmektedir. Bunlar;
yan yana kogluk ve uzaktan kog¢luk uygulamalaridir (Kretlow & Bartholomew, 2010; Siller vd., 2018). Yan yana
kogluk uygulamasi, kogun 6zel gereksinimli bireyle dogrudan ¢alisan uygulamacilara (6gretmen, ebeveyn, akran
vb. kocluk sunulan Kkisi/kigiler) 6zel gereksinimli bireylerle c¢alistiklari sirada kullandiklart Ggretimsel
miidahalelerle alakali aninda geribildirimler sunmasi seklinde gergeklestirilmektedir. Yan yana kogluk siirecinde
kogluk sunan kog¢ uygulamaci ve 6zel gereksinimli birey uygulamanin yapildigi ortamda bulunmaktadir. Uzaktan
sunulan ko¢luk uygulamalarinda ise, genel olarak kazandirilmast hedeflenen bilgi, beceri, uygulama 6rnekleri veya
geri bildirimler bilgi ve iletisim teknolojileri kullanilarak uygulamaci ve 6zel gereksinimli bireye uzaktan
sunulmaktadir (Rush & Shelden, 2011). Uzaktan ko¢luk uygulamalarinda koglar uygulamacilara 6zel gereksinimli
bireylerde istendik davranig ve becerilerini artirmak igin ¢evrimigi oturumlar diizenlemektedir. Bu oturumlarda
koglar hem uygulamacinin uygulamasi beklenen yontem ve stratejileri kazanmasini hem de 6zel gereksinimli birey
de istendik yonde ilerlemenin saglanmasini hedeflemektedir (Israel vd., 2013; Wattanawongwan vd., 2022).
Uzaktan kogluk uygulamalar1 eszamanli (senkron) ve eszamansiz (asenkron) olmak iizere iki sekilde
uygulanmaktadir. Egzamanli sunulan kogluk uygulamalarinda ko¢ ve uygulamaci c¢evrimici platformlar
araciligiyla etkilesimli sekilde egitim dgretim ortaminda yer almaktadir (Hernandez vd., 2021; Woods & Brown,
2011). Bu uygulamalar; Skype, Facetime, WhatsApp, Google Meet ve Zoom vb. ¢evrimi¢i platformlar araciligiyla
uygulanmaktadir. Eszamansiz kogluk uygulamalarinda kog¢ ve uygulamacinin ayni zaman siirecinde egitim
ortaminda olmalarina gerek kalmadan kog¢luk uygulanabilmektedir. Farkli zaman dilimlerinde koglarin ve
uygulamacilarin egitim i¢in kullanilan 6gretim setlerine, ara¢ gere¢ ve farkli materyallere ulasabilmesine firsat
sunan eszamansiz cevrimici kocluk uygulamalarinda karsiliklilik ve aninda etkilesim s6z konusu degildir
(Pellecchia vd., 2022). Ayrica kogluk uygulamalarinin tiimii sagladig1 zaman ve maliyet tasarrufu, ulasilabilirlik
gibi olumlu getirileri kogluk uygulamalarinin kullanimini ve siirdiiriilebilirligini tesvik etmektedir (Graucher vd.,
2022; Reddy vd., 2021). Ozetlenecek olursa dzel egitim alaninda, kogluk dgrencilerin akademik, sosyal ve
duygusal gelisimlerini destekleyen etkili uygulamalar arasinda yer almaktadir.

Ozel egitim alaninda etkililigi 6zel gereksinimli bireyler, ebeveynleri ve dgretmenleri agisindan daha 6nce
kanitlanmig 6zel egitimde ko¢luk uygulamalarini igeren arastirmalarin giderek arttigi goriilmektedir (Ward vd.,
2020). Ancak alanyazin incelendiginde 06zel egitim alaninda kog¢lugun kavramsallastirilmasi, kapsaminin
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belirlenmesi bakimindan hala karmasa oldugu goriilmekte (Elek & Page, 2019) yapilan ¢alismalar kogluk
uygulamalarina yonelik kullanilan kavramlarin tutarli olmas: gerektigine vurgu yapmaktadir (Alatar vd., 2023;
Yang vd., 2022). Uluslararasi alanyazina paralel olarak ulusal alanyazinda 6zel egitimde kogluk uygulamalarini
iceren derleme makalelerinin son yillarda arttigr goriilmektedir. Bu derlemeler ebeveyn koclugu ile ilgili
aragtirmalar1 inceleyen (Bahgali & Odluyurt, 2021), OSB olan ¢ocuklarin aile ve dgretmenlerine uzaktan sunulan
kocluk uygulamalarini inceleyen (Kizir, 2019), isitsel teknoloji koglugu ile sunulan arastirmalari inceleyen (Orum-
Cattik & Ergenekon, 2020), OSB olan ¢ocuklarin ebeveynlerine yonelik kocluk uygulamalarint kavramsal olarak
aciklayan (Gici-Vatansever & Ahmetoglu, 2023) ¢aligmalar olarak siralanabilmektedir. Bahsedilen bu ¢aligmalarin
icii (Bahgali & Odluyurt, 2021; Kizir, 2019; Orum-Cattik & Ergenekon, 2020) sistematik derleme protokollerine
uygun olarak digeri (Gici-Vatansever & Ahmetoglu, 2023) ise bilgi verici tiirde, hakem degerlendirmesi
stirecinden ge¢mis arastirmalart inceleyen c¢aligmalar oldugu goriilmektedir. Tiirkiye'de 6zel egitimde kogluk
uygulamalarinin entegrasyonu ve etkisi iizerine yapilan ¢alismalar, bu alandaki uygulamalarin etkililigini ve
yaygiligini arastirmay1 amaglamaktadir. Ozellikle son yillarda yapilan ¢alismalar, kogluk uygulamalarmin dzel
egitimde nasil kullanildigini, hangi alanlarda etkili oldugunu ve uygulamada karsilagilan zorluklari ele alarak, hem
teorik hem de pratik agidan 6nemli bulgular sunmus ve 6zel egitimde kogluk uygulamalarinin gelistirilmesine
yonelik oneriler olusturmustur. Lisansiistii tez ¢alismalariin ilgili bilim alaninda gelecekteki arastirmalara yon
veren c¢alismalar oldugu bilinmekte ancak hakemli dergide yayimlanmamalar1 hakem siirecinden gegmemeleri
yonii ile gri literatiir olarak adlandirilmakta (Mahood vd., 2014) ve tezlerin yontemsel olarak incelenmesi gerektigi
ileri siiriilmektedir (Adams vd., 2017). Ozel egitim alaninda kogluk uygulamalari igeren tez caligmalarmin
kapsamini1 belirlemek ve yapilan tez ¢aligmalarinin kavramsal ve yontemsel a¢idan incelemek gelecekte yapilacak
aragtirmalar i¢in Onemlidir. Arastirmacilara planlanacak yeni kogluk uygulamalarinda yol gosterici olmasina
hizmet edecektrir. Ayrica nitelikli personel yetistirilmesine, 6zel gereksinimli birey ve ailelerine sunulacak egitim
hizmetlerinin iyilestirilmesine destek olacagi g6z oOnilinde bulunduruldugunda iiretilen ulusal tezlerin
incelenmesinin (Giilboy & Rakap, 2023; Rakap vd., 2023) 6nemli oldugu diisiiniilmektedir. Bu makalenin amaci,
Tirkiye'de 6zel egitimde kocluk uygulamalari lizerine yapilan tez ¢aligmalarini inceleyerek meveut durumu analiz
etmektir. Ozel egitimde kocluk uygulamalarmin daha etkili ve yaygin bir sekilde kullanilmasi, 6zel gereksinimli
bireylerin ihtiyaglarinin karsilanmasina ve egitimde firsat esitliginin saglanmasina katkida bulunacaktir. Tez
caligmalarinin hakemli dergilerde yayinlanmamasi ancak tretildigi ilgili bilim alani i¢in 6nemi gbéz Oniinde
bulunduruldugunda &zellikle alan i¢in yeni sayilan konularda iiretilmis tezlerin incelenmesi aragtirmacilar igin
kavramsal ortak bir dil ve politikalarin olusturulmasina katkida bulunacag: diisiiniilmektedir. Tiirkiye’de ozel
egitim alaninda yapilan kogluk uygulamalarini igeren tez ¢alismasinin yildan yila gésterdigi artis ve heniiz kogluk
tezlerini inceleyen bir ¢alisma ile karsilasilmamasi bu aragtirmanin baslica gereksinimlerini ortaya koymaktadir.
Bu gereksinim dogrultusunda mevcut ¢alisma kapsaminda asagidaki arastirma sorularia yanit aranmaistir:

1. Ozel gereksinimli bireylerle yiiriitiilen kogluk uygulamasi iceren lisansiistii tezlerin betimsel dzellikleri
nelerdir?

2. Ozel gereksinimli bireylerle yiiriitiilen kogluk uygulamasi iceren tek denekli arastirmayla kurgulanmis
lisansiistii tezlerin yontemsel 6zellikleri nelerdir?

Yontem

Bu calisma sistematik derleme yontemi ile tasarlanmistir. Sistematik derleme ihtiyag ve ilgi duyulan bir
konuya yonelik kapsamli bilgi erigimi i¢in belirlenmis kriterlerde olan arastirmalarin derinlemesine incelemesidir
(Burns & Grove, 2007; Olgay-Giil & Diken, 2009). Bu calismanin yiiriitilmesinde Moher ve digerleri (2009)
tarafindan Onerilen daha sonra 2020 yilinda Page ve digerleri (2021) tarafindan giincellenen “Sistematik
Incelemeler ve Meta-Analizler igin Tercih Edilen Raporlama Ogeleri (PRISMA)” raporundaki basamaklar takip
edilmis tiim raporlama islemi 27 maddelik kontrol listesine gore gergeklestirilmistir. Bunlar (a) inceleme
protokoliiniin olusturulmasi, (b) dahil etme ve hari¢ tutma kriterlerinin belirlenmesi, (c)tarama siireci/dl¢iitlerini
karsilayan tezlerin incelenmesi, (d) tezlerin degerlendirilmesi, (e) verilerin ¢ikarilmasi, (f) verilerin sentezi ve (g)
glivenirlik olmak iizere 7 basamaktan olusmaktadir.

inceleme Protokoliiniin Olusturulmasi

Bu siiregte aragtirmanin amacina uygun yapilacaklar listesini betimleyen protokol gelistirilmistir.
Inceleme protokolii Moher ve digerlerinin (2009) onerdigi literatiir inceleme basamaklari takip edilerek
olusturulmustur. Taramadan uygun bulunup dahil edilmeye kadar olan siirecin sematik gosterimi Sekil 1°de
sunulmustur.
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Sekil 1

Incelemenin Akis Semasi

Anahtar kelimelerin ve dahil etme

harig tutma kriterlermin
belirlenmesi
l Egitim ve dgretim konusu disinda
tretildigi icin haric tutulan tezler
Ulusal ven tabaninda tarama n=126
n=227 >

Tarama

Katilimcisi 6zel gereksinimh bireyler

Baslik ve 6zetlerin incelenmesi olmadig: 1¢in hanig tutulan tezler
n=101 n="75

: T

=

g

&

A 4 ™\
Ta:gﬁmetin incelenen tezler Tek denekli aragtirma desenlerinden
n = .- . e Cet - - -

L ; biriyle yiritilmedigi icin hari¢
tutulan tezler

l \RZG J/

Incelemeye dahil edilen tezler
n=20

Dahil etme

Dahil Etme ve Hari¢ Tutma Kriterlerinin Belirlenmesi

Dahil etme ve hari¢ tutma kriterleri McKenzie ve digerlerinin (2019) dnerdigi gibi arastirma sorularina
yanit verecek ilgili alandaki tezlerin tamamina erisimin saglanmasi amaciyla belirlenmigtir. Bu sistematik
inceleme arastirmasinin (a) katilimcilarindan en az birinin 6zel gereksinimli birey olmasi, (b) metin igerisinde
kogluk kelimesinin ge¢mesi, (¢) bagimsiz degiskenlerinden en az birinin kogluk tiirlerinden birini icermesi, (d)
tezlerin egitim bilimleri alaninda iiretilmis olmasi, (e) tezlerin Yiiksekogretim Yiiksekdgretim Kurulu Ulusal Tez
Merkezi (YOKTEZ) veri tabaninda erisilebilir olmas1 dahil etme kriterleri olarak, tek denekli arastirma desenleri
disinda bir yontemle tasarlanmasi ise hari¢ tutma kriteri olarak belirlenmistir.

Tarama Siireci/Olciitleri Karsilayan Tezlerin Incelenmesi

Siiregte “YOKTEZ” arama motoru kullanilmistir. Anahtar kelimeler “kogluk*”, “aile koglugu*, ebeveyn
koglugu*”, “uzaktan kogluk*”, “6gretmen koglugu*”, “6zel egitim ve kogluk*”, “otizm ve kogluk*”, “zihinsel
yetersizlik ve kogluk*”, “6zel 6grenme giigliigii ve kogluk*” ve “cevrimigi kogluk*” olarak belirlenmistir. Anahtar
kelimeler belirlenirken daha dnce kogluk derlemelerinde kullanilan anahtar kelimeler ve genis alanlari temsil eden
kelimeler kullanilmigtir. Bu siire¢ ilk iki yazar tarafindan 20.04.2024 tarihinde gergeklestirilmistir. Anahtar
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kelimeler ilk olarak “kogluk*” daha sonra “aile koglugu*” ve sirasi ile tek tek tarama motorunda girilip aranacak
olan kismi “tiimii” isaretlenerek tarama yapilmis her anahtar kelimeden elde edilen sonuglar ayr1 bir dosyaya
kaydedilmis, sonrasinda dosyalarda yer alan kayitlardan ayn1 olanlar ayiklanmig ve 227 lisansiistii teze ulagilmistir.
Dahil etme kriterlerinden metin icerisinde kocluk kelimesinin gegmesi ve YOKTEZ veri tabaninda erisilebilir
olmasi bu agamada uygulanmistir. 227 lisansiistli tezin i¢inde farkli disiplinlerde (isletme, saglik vb.) {iretilen
lisansiistii tezler oldugu goriilmiistiir. Dahil etme kriterlerinden egitim bilimleri alaninda olan tezlerin incelenmesi
bu siirecte uygulanmig 126 tez baska disiplinlerde tiretildigi icin hari¢ tutulmus, egitim ve dgretim konulu olan 101
teze ulagilmistir. Bu tezlerin basliklari ve 6zet kisimlart katilimcilarindan en az birinin 6zel gereksinimli olmasi ve
bagimsiz degiskenlerinden en az birinin kogluk tiirlerinden birini igermesi dahil etme kriterine gore incelenmeye,
tezler degerlendirilmeye baglanmistir.

Tezlerin Degerlendirilmesi ve Yontemsel A¢idan Incelenmesi

Bu asamada bir 6nceki elemeden kalan 101 tez aragtirmanin dahil etme ve hari¢ tutma kriterlerine gore
ilk iki yazar tarafindan ilgililik, giivenirlik ve kesinlik 6lciitlerine gore incelenmistir. Ilgililik acisindan; 6zel
gereksinimli bireylere uygulanan kogluk siirecinin agik bir sekilde ifade edildigi tezler, giivenirlik agisindan;
tezlerin etkililik bulgularinin acik bir sekilde ifade edilmesine, kesinlik agisindan; tek denekli aragtirma tasarimi
ile yuriitiildiigii agik bir sekilde ifade edilmesi, veri toplama ve verileri raporlama islemlerinin agik bir sekilde
ifade edilmis olmasina ve katilimcilarin net bir sekilde tanimlanmis olmasina dikkat edilmistir. Egitim ve 6gretim
konulu 101 tezin katilimeilar incelendiginde bunlardan 75’nin &zel gereksinimli bireylere uygulanan ko¢luk
tiirlerinden birini igermemesi sebebiyle hari¢ tutulmustur. 26 tezin ise 6zel gereksinimli bireyler ile yiiriitiilmiis
kogluk uygulamasi iceren tez oldugu goriilmiistiir. Bu tezlerin altis1 (Akbulut, 2019; Artar, 2023; Demir, 2023;
Kalkan, 2019; Yetkin, 2023; Yilmaz, 2020) kullanilan yontemsel tasarimlari nedeniyle hari¢ tutulmus ve 20 tez
incelemeye dahil edilmistir.

Verilerin Cikarilmasi/Kodlanmasi

Aragtirmacilar tarafindan olusturulan yedi maddelik (kogluk tiiriiniin tanimlanmasi, ortamin
betimlenmesi, katilimcilarin tanimi, bagimli ve bagimsiz degiskenin tanimlanmasi, etkililik, gecerlik ve giivenirlik
verilerinin ifade edilmesini iceren) kontrol listesi verilerin ¢ikarilmasi/kodlanmasi agamasinda takip edilmistir. Bu
kontrol listesi olugturulurken Horner ve digerlerinin (2005) ve Kratochwill ve digerlerinin (2013) tek denekli
aragtirma yontemi kalite gdstergelerinden yararlanilmistir. Kontrol listesindeki sorular (1) kogluk tiirii net bir
sekilde belirtilmis mi?, (2) her bir oturuma yonelik ortam net bir sekilde betimlenmis mi?, (3) arastirmanin
katilimer 6zellikleri agikga ve detayli bir sekilde belirtilmis mi? 4) aragtirmanin bagimli ve bagimsiz degiskeni ayri
ve agik bir gsekilde tanimlanmis mi1?, (5) arastirmanin deseni ifade edilmis mi?, (6) her bir katilimer i¢in etkililik
verileri sunulmus mu?, (6) uygulama ve gozlemciler arasi giivenirlik verileri sunulmus mu?, (7) sosyal gegerlik
verileri ve toplama ydntemleri belirtilmis mi? seklinde sorular bulunmaktadir. Verilerin ¢gikarilmasi/kodlanmasi
asamasinda aragtirmacilar tarafindan fikir birligine varilan veriler olusturulan veri kodlama anahtar1 Tablo 1’
kaydedilmistir.

Verilerin Analizi

Kogluk tezlerinin betimsel ve yontemsel 6zelliklerinin incelenmesini hedefleyecek sekilde veriler analiz
edilmistir. Tezlerin yontemsel 6zelliklerinin incelenmesinde Horner ve digerlerinin (2005) ve Kratochwill ve
digerlerinin (2013) tek denekli arastirma yontemi kalite gostergelerinden yararlanilmistir. Veriler analiz edilirken
onerilen standartlarin yan1 sira daha dnce 6zel egitim alaninda yapilmig sistematik derlemelerde iiretilen kodlar
incelenmis ve degerlendirmesine karar verilen degiskenler olusturulmustur. Tablo 1°de yer alan degiskenlere
iliskin olarak arastirmanin yazarlar1 tarafindan ayr1 ayr1 kodlanan veriler frekans ve yiizdeliklerine gore analiz
edilmigtir.

Giivenirlik

Aragtirmada tarama, kodlama ve degerlendirme asamalarina yonelik iki tiir giivenirlik verisi alinmustir.
Oncelikle arastirmacilar disinda halen 6zel egitim boliimiinde doktora tez asamasinda olan ve daha dnce alan yazin
taramas1 igeren arastirmalara katki sunan iki 6grenci protokole uygun olarak YOKTEZ veri tabaninda tarama
yapmis ulastiklari tezler aragtirmacilarin yaptiklar: tarama sonuglart ile karsilastirilmistir. Kodlama giivenirligi
asamasinda ¢alismanin arastirmacilart Tablo 1°de belirtilen degiskenlere gore ortak bir tez incelemislerdir. Daha
sonra aragtirmacilar geri kalan tiim tezleri bagimsiz olarak incelemisler ve ulastiklart sonuglari karsilagtirmiglardir.
Tarama siireci ve verilerin kategorize edilmesi siireci i¢in gergeklestirilen gozlemciler arasi giivenirlik
hesaplamalarinda House ve digerlerinin (1981) 6nerdigi; [goriis birligi = toplam goriis birligi / goriis birligi + goriis
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ayrilig1 x 100] formiilinden yararlanilmistir. Tarama siirecine iligkin gozlemciler aras1 giivenirlik %100 olarak
hesaplanmistir. Kodlama siirecine yonelik gézlemciler arasi giivenirlik hesaplanirken ilk iki arastirmacinin ayr1
ayr1 ylriittiigli kodlama sonrasinda %95 olarak belirlenmis, fikir birligine varilana kadar goriisler paylasiimistir.
Bu asamada ¢aligmanin ilk iki arastirmacisinin kodladigi veriler ii¢lincii aragtirmacinin bagimsiz gerceklestirdigi
kodlamalar ile karsilagtirilmis ve gézlemciler arasi giivenirlik %100 olarak hesaplanmistir.

Arastirma Etigi

Bu arastirma YOKTEZ veri tabaninda erisime agik olan tezlerin incelenmesini barindirdigindan etik kurul
izni alinmamis ancak aragtirmanin planlanmasindan yiiriitiilmesi ve yayinlanmasina kadar olan tiim siireglerde
Yiiksekdgretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde belirtilen tiim kurallara uyulmustur.

Bulgular

Aragtirmanin bulgular1 (a) tezin yazari, (b) tezin tiirli, (c) tezin tretildigi yil, (d) kogluk tiirii, (e)
arastirmanin deseni, (f) katilimcilari, (g) ortami, (h) bagiml ve bagimsiz degiskeni, (1) etkililik bulgular1 (edinim,
izleme ve genelleme), (i) giivenirlik ve gecerlik (uygulama ve gozlemciler arasi giivenirlik, sosyal gegerlik)
verilerin ¢ikarilmasi ve analizinde kullanilan veri kodlama anahtar1 Tablo 1 esas alinarak frekans (n) ve
yiizdeliklerine (%) gore betimsel olarak analiz edilmistir.

Tezlerin Tiirleri ve Yaymlandig Yillara iliskin Bulgular

Incelemeye dahil edilen yirmi tezden on besinin (%75) doktora tezi, besinin (%25) yiiksek lisans tezi
oldugu goriilmektedir. Tezlerin tiirleri ve yillara gore frekanslar1 Sekil 2’de sunulmustur. Sekil 2’ye gore 6zel
gereksinimli bireylere yonelik kogluk uygulamas: igeren ilk tezin 2017 yilinda iiretildigi goriilmektedir. Nicelik
olarak en ¢ok tezin ise 2018 yilinda (n = 6; %30) iiretildigi ek olarak 6zel gereksinimli bireylere yonelik kogluk
uygulamasi igeren ilk yiiksek lisans tezinin 2019 yilinda iretildigi, 2017 yilindan Mart 2024’e kadar gecen siire
icinde 2022 yili haricinde her yil doktora tezi tiretildigi goriilmektedir.

Sekil 2

Tezlerin Tiirleri ve Yillara Gére Dagilimi

W K~ U N

2017 2018 2019 2020 2021 2022 2023 2024

Doktora Yiiksek lisans
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Tablo 1
Kocluk Tezlerinin Betimsel Analiz Bulgular:
Yazar-yil-tiir Katlhnjlm-.tanl-yas- KO(; 1}1 k Ortam Arastlrrpa Bagimsiz degisken Bagimli degisken Edinim izleme Genelleme
cinsiyet tiirii deseni
Ar}kel (2022) yiiksek 1A (30 Yas) WTEK  Web DAYDCY SOMO teknikler igeren SQMO _tekmklerml uygulama 1 1/12, 4 hafta o1
lisans tezi 1E OSB (4 Yas) WTEK diizeyi
30 , oo SOMO teknikleri
Arslan-Armutgu (2017) - BITKOC egitim programi P, 3/3  3/32,4hafta 0/3
doktora tezi 2E IKZY (Down)  YYOK Oyun odast KAYDCY SOMO teknikleri Afnagll iletisim, 6n bildirim, 33 33 03
(2 Yas) 6n komut
. 3A (34-48 YA) Etkinlik cizelgesi ile 6gretim 3/3 beceri
Arvas 2023) yiksek 1 op'zv (1427 YYEK Okl KAYDCY YYEK . Cizelge takip ve hijyen 33 3313, Shafta 3yl
lisans tezi Etkinlik ¢izelgeleri oo 33 373 ..
YA) becerileri ortam, kisi
O 2/51, 3,5 hafta .
4A 1B (38-50 YA) Asamal1 yardimla 6gretim 0 5/5 beceri-
Bah(gall (2020) doktora 4E OSB (16-17 YYEK Ev, market, restoran KAYDCY YYEK A yontemi sunma 35 2/51,3, 6 hafta 1/5 ortam
tezi Asamali yardimla 6gretim . .. 4/4 ) .
YA) Aligveris becerisi 4/4 4/4 kisi-ortam
Bilmez (2020) doktora ~ 3A (33-38 YA) Ev, restoran vb. toplu yasam WTEK Firsat dgretimi rutinlerde 3/3 2/3 13,5 hafta 1/3 3/3 ortam .
. WTEK . . KAYDCY R uygulama 1,3, 6 hafta 3/3 ortam, kisi,
tezi 3E OSB (4-5 YA) alanlar1, iniversite Firsat 6gretimi uygulama  ; "7.°. S 3/3 .
Tletisim becerileri 3/3 rutin
2EO 1 KO (25-34
Cakir (2024) yiiksek YA) - COK igeren egitim Takvim Kutulart Stratejisi 3/3
lisans tezi 2E IK CYG OSB COK Web ortamt KAYDCY programi uygulama diizeyi 33 1,2,3 hafta 03
(9-12YA)
Cattik (2019) doktora 2A 2B (28-44 YA) Bireysel egitim smifi, klinik KAYECY GDEK Talep etme-model olma 4/4  4/42,4ve 6 hafta  4/4 kisi-ortam
. 2E 2K OSB (4-6 GDEK Talep etme-model olma  Isteme yardim talep etme ve U
tezi ortam DAYECY .. . .. 4/4  4/4 4/4 kisi-ortam
YA) yontemi tesekkdir etme
oy . - Kogluk iceren- icermeyen 4 = - 2/3 4,10, 14 hafta  3/3 beceri, arag-
Degirmenci (2018) SKO@535YA)  wrek  Web ortam, okul iGUDU  OZEMGEP SO0 ve VMO uygulama 337134, 10 hafta gereg
doktora tezi 3E OSB (4-8 YA) SOO ve VMO Giivenlik becerileri 3/3 33 33 kisi, ortam
3KO 1EO (33-49 .y . e
Fidan (2018) doktora YA) HOK Okl mobil uvaulama KAYDCY g‘b;‘rtn];’l‘ﬂ‘i‘k vl Eszimz“h ipucu ile gretim ) 44 5 4 hafta 4/4 beceri
tezi 3K 1E ZY (10-12 e uygu $zamant ipucty ! . 44 4/4 4/4 kisi, durum
YA) 6gretim uygulama Tiirkge altci sinif miifredati
YYEK Ipucunu giderek -
Gici-Vatansever (2018)  3A (22-38 YA) : : . e 3/3  3/31,3,5 hafta 3/3 kisi, ortam
doktora tezi 3EOSB (56 YA)  YYEK Ev IGKACB If;‘;ft‘llr‘ﬁ‘;ai‘lderek Oit‘:l‘(rg?ﬁi:yla bgretim 3333 3/3 kisi, ortam
. o 110 igeren mesleki gelisim . . - -
Giilboy (2021) doktora ~ 3KO 1EO (23 Yas) - ; 11O uygulama diizeyi 4/4  4/41,5,7 hafta 4/4 kisi
tezi AEOSB (3-8 YA)  YYOK  Okul IGKACB _ programt fletigim ve problem davramis-  4/4  4/4 4/4 Kisi

ii$ uygulama
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Tablo 1 (Devami)
Yazar-yil-tiir Katilimei-tani-yas-cinsiyet Kﬁfrlélk Ortam Agaesst;lrina Bagimsiz degisken Bagimli degisken Edinim izleme Genelleme
Kizir (2018) doktora ~ 3A (29-37 YA) CEK  WEB KAYECY CEK igeren aile egitim programi  ADO yéntemi uygulama diizeyi 3/3 3;13&%5 AT 3/3 beceri
tezi 2E 1K OSB (3-4 YA) ADO uygulama Temel taklit becerileri 3/3 33 0/3
(2021) doktora tezi ~ 3E OSB (4 Yas) _prog § cvsel Lietism, p S a3 3/3 kisi, ortam
110 uygulama diizeyi 3/3
Tung-Paftali (2018) 3KO 1EO (29-35 YA) - Uzaktan kogluk Es zamanli ipucuyla 6gretim 4/4  3/4124hafta  4/4 beceri
doktora tezi 3E 1K OSB (4-6 YA) WTOK  Web Okul KAYDCY Es zamanli ipucu ile 6gretim Meslek isimleri (GY) 4/4  3/4 3/4 arag-gereg
Tavukeu (2021) 3A (3542 YA) YYE DBO uygulama diizeyi 3/3  2/3 1,3 hafta 3/3 beceri
yiiksek lisans tezi 2E 1K OSB (6-13 YA) YYEK  Ev KAYDCY DBO uygulama Kap1y1 uygun bi¢imde agma 33 23 3/3 kisi
- 3KO (2-3 YA) . e e .
Una! (2018) doktora 2E IK (5-6 YA) IK IE ZY 1E WTOK WEB ortami1 KAYECY WTOlger?n pf)rtal Gomulu‘ogretlm 3/3  3/324,5hafta 3/3 b§ger1
tezi 0SB ve okul Gomiilii 6gretim uygulama Yardim isteme ve etme, paylasma 3/3 373 3/3 kisi
Yapici (2019) yiiksek  2E 1K TGG Kardes (11-14 YA) YYKK  Ev KAYECY YYKK Sosyal dykii uygulama diizeyi 3/3  3/3 1,5 hafta 3/3 kisi, ortam
lisans tezi 3E OSB (3-6 YA) Sosyal 6ykii yontemi Yardim teklifinde bulunma 3/3 33 3/3 ortam
Yekta (2023) doktora  4A (39-43 YA) CEK o KAYDCY BIE ile sunulan CEK Eszamanli ipucu dgretimi 4/4 44246 hafta m Efciezra _
tezi 3K 1IEZY (11-17 YA) (BIE) v Eszamanli ipucu Sandvi¢ hazirlama 4/4  4/4 gerez - arag
3/3 beceri, ortam,
Yildiz (2023) doktora 3A (29-38 YA) WTEK KTE uygulama basamaklari 3/3  3/31,3,5 hafta arag
tezi 3E OSB (2-4 YA) WTEK  Evveweb KAYDCY KTE uygulamasi Nesneli eylem ve jest taklidi 33 33 3/3 beceri, ortam,
kisi
Yilmaz (2023) 3EO 1KO (28-58 YA) - Ogretmen koglugu 0SGOP 4/4  4/4124hafta  4/4 kisi
doktora tezi 3E 1K O0G (12-13 YA) YYOK  Merkez KAYDCY ™ 5560p Oykii yazma becerisi 44 4/4 4/4 Kisi, ortam

Not: Tabloda her bir hiicrenin iist kisminda verilen degerler kogluk uygulanan kisilere (ebeveyn, 6gretmen, kardes) yonelik bulgulari, alt kisminda verilen degerler yetersizlik grubuna yonelik katilimcilari temsil etmektedir.
A = anne; ADO = ayrik denemeler ile 6gretim; B = baba; BIE = bug in ear/kulak ici kogluk; BITKOC = bilgilendir-izlet-tartis-kogluk yap; CAYECY = ciftler arast yoklama evreli goklu yoklama; CEK = gevrimici
ebeveyn koglugu; COK = cevrimigi 6gretmen koglugu; CYG = ¢oklu yetersizligi olan gormeyen birey; DAYECY = davranislar aras1 yoklama evreli goklu yoklama; DBO = davranissal beceri 6gretimi; E = erkek; GDEK
= gozleme dayali ebeveyn koclugu; HOK = hibrit gretmen koclugu; IGKACB = i¢ ice gegmis katilimeilar arasi ¢oklu baslama; IGUDU = i¢ ige gegmis uyarlamali déniisiimlii uygulamalar; IO = islevsel iletisim gretimi;
K = kadin; KACY = katilimcilar/denekler arasi ¢oklu yoklama; KAYECY = katilimcilar arasi yoklama evreli ¢oklu yoklama; KAYDCY = katilimeilar arasi yoklama denemeli ¢oklu yoklama; KTE = kargilikl taklit
egitimi; OSB = otizm spektrum bozuklugu; O = dgretmen; OOG = 6zel dgrenme giigliigii; OSGOP = 6z diizenlemeli strateji gelistirme 6gretim paketi; OZEMGEP = 6zel egitimde mesleki gelisim portali; SOMO = s6z

oncesi millieu 6gretimi; SOO = sosyal dykiilerle 6gretim; VMO =

kardes koclugu; YYEK = yan yana ebeveyn koglugu; YYOK = yan yana 6gretmen koglugu; ZY = zihinsel yetersizlik.

Alp vd.

video modelle &gretim; WTEK = web tabanli/uzaktan ebeveyn koglugu; WTOK = web tabanh 6gretmen koglugu; YA = yas arasi; YYKK = yan yana
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Tablo 2
Gegerlik ve Giivenirlik Bulgular
Yazari-y1li-tiirii Uygulama giivenirligi GAG SG Yazari-yili-tiirii Uygulama giivenirligi GAG SG
) > 0, 5
Arikel (2022) TO %20’sinden TO %30°undan +  Gilboy (2021)doktora 1O /e30°undan T0%30undan = +
yiksek lisans tezi ~ Kog (ranj: 83%100) Ebeveyn (ranj: %91-%100) G tezi Kog (ranj: %100) Ogretmen (ran;: %94 %100) AF
' ’ Ogretmen (ranj: %0-%100) Cocuk (ranj: %97-%100)
TO %30’undan TO %30’undan .. Uygulama oturumlarmin TO %30’undan
A(rzséalt;_)Adr:]l::(tﬁZ tezi Kog (ranj: %93-%96) Ogretmen (ranj: %93 %95) g +F Ktl:ler (2018) doktora %30 undan Ebeveyn (ranj: %86-%100) é
Ogretmen (ranj: %92-%95) Cocuk (ranj: %90-%95) ’ Kog (ranj: %100) Cocuk (ranj: %85-%100)
TO %30’undan TO %30’undan . TO %30’undan TO %30’undan
Arl\;liZe(lf(l)lzszgls tezi Kog (ranj: %100) Ebeveyn (ranj: %97-%100) 41; Pg((;;i_)K ;é]itt):i:rtezi Kog (ranj: %100) Ebeveyn (ranj: %96-%100) ;
¥ Ebeveyn (ranj: 86%-%100) Cocuk (ranj: %100) Ebeveyn (ranj: %90-%100) Cocuk (ranj: %75-%100)
TO %30’undan TO %30’undan TO %30’undan TO %30’undan
ngﬁ?;ﬁgzzio) Kog (ranj: %83-%100) Ebeveyn (ranj: %55-%100) 8 ngﬁ;g;fiigi(zolg) Kog (ranj: %100) Ogretmen (ranj: %9 %100) é
Ebeveyn (ranj: %44-%100) Cocuk (ranj: %75-%100) Ogretmen (ranj: %92-%100) Cocuk (ranj: %88-%100)
. TO %30’undan TO %30’undan TO %100’tinden TO %30’undan
B(lilomkfjrgzgi?) Kog (ranj: %100) Ebeveyn (ranj: %86-%100) 41; Tai\illl(ﬂs( e(;ll(l l(iigr?slzezi Kog (ranj: %100) Ebeveyn (ranj: %80-%100) ;
Ebeveyn (ranj: %90-%100) Cocuk (ranj: %100) y Ebeveyn (ranj: %100) Cocuk (ranj: %100)
.. 0 s 0, 5
Cakir (2024) yiiksek  Uygulama oturumlarmm %30’undan ~ Uygulama oturumlarinin %30’ undan + Unal (2018) doktora TO %30 _undan T(,) %30 undaq +
lisans tezi Kog (ranj: %100) Ogretmen (ranj: %90-%92) F tezi Kog (ranj: %689-%100) Ogretmen (ranj: %92 %100) F
' ’ Ogretmen (ranj: %75-%100) Cocuk (ranj: %88-%100)
0, > 0 5
Cattik (2019) TO %30°undan TO %307undan +  Yapici (2019) yiiksek  TO %100’iinden TO %30’undan +
doktora tezi Kog (ranj: %100) Ebeveyn (ranj: %86-%100) G,F lisans tezi Kardesler (ranj: 18-100) Cocuk (ranj: %80-%100) F
Ebeveyn (ranj: %86-%100 Cocuk (ranj: %80-%100) ’ ' :
o . TO %30’undan TO %30’undan TO %30’undan TO %30’undan
Degimenct (2015) Ko (ranj: %100) Ogretmen (ranj: %78-%100) Lo ek @0y doktorn o (ranj: 92%-%100) Ebeveyn (ranj: %96-%100) :
Ogretmen (ranj: %92-%100) Cocuk (ranj: %100) Ebeveyn (ranj: 96%-%100) Cocuk (ranj: %100)
. TO %30’undan TO %30’undan TO %100’tinden TO %30’undan
F é‘méff tle?i Kog (ranj: %78-%100) Ogretmen (ranj: %86-%100) s Ytgilz (2023) doktora " rani: %100) Ebeveyn (ranj: %95-%100) :
Ogretmen (ranj: %74-%100) Cocuk (ranj: %40-%100) Ebeveyn (ranj: 90%-%100) Cocuk (ranj: %100)
TO %33 tindan TO %33’tindan TO %30’undan TO %30’undan
Gici-Vatansever o . 0/ 0c 0 + Yilmaz (2023) doktora . 000 0 o SN +
(2018) doktora tezi Kog (ranj: %100) Ebeveyn (ranj: %85-%100) G tezi Kog (ranj: %89-%100) Ogretmen (ranj: %64 %100) G

Ebeveyn (ranj: %90-%100)

Cocuk (ranj: %93-%100

Ogretmen (ranj: %81-%100)

Cocuk (ranj: %78-%100)

Not: Tabloda her bir hiicrenin {ist kisminda verilen degerler kogluk uygulanan kisilere (ebeveyn, 6gretmen, kardes) yonelik bulgulari, alt kisminda verilen degerler yetersizlik grubuna yonelik katilimcilari temsil etmektedir.
A = anket; F = form; G = goriisme; GAG = gozlemciler arasi giivenirlik; SG = sosyal gegerlik; TO = tiim oturumlarn.
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Katiimei Ozelliklerine iliskin Bulgular

Katilimei 6zellikleri protokol kapsaminda katilimcilarin sayisi, yas araligi, cinsiyeti ve tant durumu olmak
tizere dort temel degisken tizerinde incelenmistir. Buna gore incelenen tezlerde genel toplam katilimei sayisi 131
bireydir. Bu katilimcilarin %50.38°1 (n = 66) kadin, %47.33li (n = 62) erkek olup %2.29 unun (n = 3) ise cinsiyeti
rapor edilmemistir. Bu ¢alisma kapsaminda katilimcilar (a) kogluk yapilan ve (b) kogluk araciligi ile beceri
kazandirilan 6zel gereksinimli bireylerden olugmaktadir. Asagidaki basliklarda katilimcilara iligkin detayli bilgiler
verilmistir (Tablo 1.).

a. Incelenen Tezlerde Kocluk Yapilan Katihmcilara Ait Bulgular

Incelenen tezlerin katilimeilarinin %50.38’i (n = 66) kogluk uygulamasi ile beceri kazandirilan
ebeveynlerden, 6gretmenlerden ve kardeslerden olusmaktadir.

Ebeveyn Katihmecilar. Incelen yirmi tezin on birinde yer alan ve toplam katilmcimin (n = 131)
%26.72’sini (n = 35) olusturan katilimcilar ebeveynlerden olusmaktadir. Ebeveynlerin %91.42’sinin (n = 32)
annelerden, %8.58’inin (n = 3) ise babalardan olustugu goriilmektedir. Tezlerde kogluk uygulanan ebeveyn sayisi
incelendiginde en az bir (Arikel, 2022) ebeveyne, en ¢ok ise bes (Bahgali, 2020) ebeveyne (ranj = 1-5) miidahalede
bulunuldugu goriilmektedir. Ebeveyn katilimeilarin yaslart incelendiginde en kiigiik ebeveynin 22 yasinda (Gici-
Vatansever, 2018), en bilyilik ebeveynin 50 yasinda (Bahgali, 2020) oldugu (ranj = 22-50) gériilmektedir (Tablo

1.

Ogretmen Katihmeilar. incelenen yirmi tezin sekizinde ve toplam katilimeinin (n = 131) %21.37’sinin
(n = 28) ogretmen oldugu goriilmektedir. Bu 6gretmenlerin %28.57’si (n = 8) erkek, %60.71’1i (n = 17) kadin
oldugu, bir tezde (Arslan-Armutgu, 2017) katilimci olan {i¢ 6gretmenin (%10.72) ise yas ve cinsiyetine iligkin
bilgiye rastlanilmanmistir. Incelen tezler katilimci &gretmen sayisma gore iig, dort (ranj = 3-4) arasinda
degismektedir. Ogretmen katilimeilar yaslari bakimidan incelendiginde en kiigiik yasta olan dgretmenin 23
yasinda oldugu (Giilboy, 2021) en biiyiik yasta 6gretmenin ise 58 (Yilmaz, 2023) yasinda oldugu (ranj = 23-53)
goriilmektedir (Tablo 1).

Kardes Katihmcilar. incelenen yirmi tezin birinde (Yapici, 2019) ve katilimet olarak yer alan toplam (n
= 131) kisiden %2.29’unun tipik gelisim gosteren kardes katilimcilara uygulanan kogluk uygulamasi i¢erdigi bu
kardeslerin birinin cinsiyetinin kadin (%33.3), diger ikisinin ise erkek oldugu, yaslarimin ise on bir ve on dort
yaslar arasinda (ranj = 11-14) oldugu goriilmektedir (Tablo 1).

b. Incelenen Tezlerde Ozel Gereksinimli Katlimcilara Ait Bulgular

Incelenen tezlerin katilimeilarmin %49.62’si (n = 65) OSB, zihinsel yetersizlik, 6zel 6grenme giigliigii
veya ¢oklu yetersizlik tanist almig 6zel gereksinimli bireylerden olugsmaktadir (Tablo 1).

OSB Olan Katilimcilar. Iincelenen yirmi tezin toplam katilimcismin (n = 131) %32.06’s1 (n = 42) OSB
tanis1 almig bireylerden olusmaktadir. Bu bireylerin %88.10’unun (n = 37) cinsiyeti erkek, %11.90’min (n = 5)
kadm cinsiyetinde oldugu, yaslar1 bakimindan incelediginde ise en kii¢iik yasta olan OSB olan katilimcinin iki
yasinda (Y1ldiz, 2023), en biiyiik yasta OSB olan katilimecinin ise 17 yasinda (Bahgali, 2020) oldugu (ranj = 2-17)
goriilmektedir (Tablo 1).

Zihinsel Yetersizligi Olan Katimeilar. Incelenen yirmi tezin toplam katihmcisinm (n = 131)
%12.21’inin (n = 16) zihinsel yetersizlik tanis1 almig bireylerden olusmaktadir. Bu bireylerin %56.25’i (n = 9)
kadin, %43.75’i (n = 7) ise erkek cinsiyetinde oldugu, yasi en biiyiik zihin yetersizligi olan katilime1 bireyin 17
yasinda oldugu, yas1 en kii¢iik zihin yetersizligi olan bireyin ise iki yasinda (Arslan-Armutcu, 2017) oldugu (ranj
= 2-17) goriilmektedir (Tablo 1).

Ozel Ogrenme Giigliigii Olan Katihmeilar. incelenen yirmi tezin birinde (Y1lmaz, 2023) 6zel 6grenme
giigliigii tanist almig katilimer bireylerin yer aldigi ve toplam katilimeisinin (7 = 131) %3.05’inin (n = 4) OOG
tanil1 bireyler ile yiritiildiigi goriilmektedir. Bu katilimcilarin %751 (n = 3) erkek, %25°i (n = 1) ise kadin
cinsiyetinde olup yaslar1 on iki on ii¢ (ranj = 12-13) arasindadir (Tablo 1).

Coklu Yetersizligi Olan Géremeyen Birey (CYG) Olan Katihmeilar. incelenen yirmi tezin biri (Cakar,
2024) CYG olan katilimcilar ile yiriitiildigi, toplam katilimemin (n = 131) %2.29’unun (n = 3) CYG oldugu
goriilmektedir. Bu katilimcilar géremeyen OSB olan %66.66°s1 (n = 2) erkek, %33.33’1 (n = 1) ise kadin olmak
iizere yaslar1 dokuz ile on iki arasinda (ranj = 9-12) olan bireylerden olugsmaktadir (Tablo 1).
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Kocluk Tiirlerine iliskin Bulgular

Bu calisma kapsaminda kogluk tiirleri incelendiginde 11 tezin (%55) ebeveyn koglugu ile, sekiz tezin
(%40) uzman/6gretmen koclugu ile, bir tezin (%5) ise akran/kardes koclugu ile yiiriitiildiigii goriilmiistiir. Tezler
koclugun uygulama sekline gore incelendiginde ise on tezin (%50) yan yana/yiiz yiize kogluk, dokuz tezin (%45)
cevirim ici/uzaktan/web tabanli kogluk ve bir tezin de (%5) hibrit/karma kocluk tiirii ile yiirtitiildiigii goriilmektedir
(Tablo 1).

Ortama fliskin Bulgular

Ortama iligkin bulgular (a) okul, (b) ev, (c) web ve (d) ¢oklu ortam (ev ve okul, web ve okul, toplu yasam
alanlar1 ve ev vb. kombinasyonlarda yiiriitiilen ¢oklu ortam) olmak iizere dort grupta siniflandirilmistir. Buna gore
rehabilitasyon merkezlerinin, okullarin veya enstitiilerin simniflarinda ve oyun odalarinda “okul” olarak
nitelendirilebilecek ortamda bes tezin (%25), evlerde bes tezin (%25), uzaktan, ¢evrimigi, mobil bir uygulama
kullanilarak web ortaminda tii¢ tezin (%15), ¢oklu ortam kullanilarak ise yedi tezin (%35) yiiriitilmiis oldugu
goriilmektedir (Tablo 1).

Arastirmanin Desenine fliskin Bulgular

Tezler arastirma desenlerine gore incelendiginde ¢oklu baslama, ¢oklu yoklama ve karsilastirmali
desenlerle tasarlanmis oldugu goriilmektedir. Buna gore iki tezin (Gici-Vatansever, 2018; Giilboy, 2021; %10) i¢
ice geemis ciftler arasi ¢oklu baglama deseni ile yiiriitiilmiistiir. Coklu yoklama desenleri ile yiiriitiilmiis toplamda
on yedi tezin (%85) on iicli (%76,47) yoklama denemeli, dordii (%23.53) ise yoklama evreli desen ile
tasarlanmigtir. Bu tezlerin on besi (n = 15; %88.24) katilimcilar arasi goklu yoklama, biri (%5.88) davranislar arasi
¢oklu yoklama ve bir digeri (Cattik, 2019; %5.88) ise katilimcilar ve davraniglar arasi ¢oklu yoklama deseni olmak
lizere iki desen kullanilarak diizenlenmistir. incelenen yirmi tezin yalmizca biri (Degirmenci, 2018; %S5)
karsilagtirmali desenlerden i¢ ige gecmis uyarlamali doniisiimlii uygulamalar deseni ile yiiriitiilmistiir (Tablo 1).

Etkililik Verilerine Iliskin Bulgular

Tezlerin etkililigine iliskin bulgular (a) edinim, (b) izleme, (c) genelleme olmak iizere ili¢ temel kategoride
incelenmistir. Incelenen tezlerin (n = 20) ikisinde 6zel gereksinimli bireylerden veri toplanmasi hedeflenmemistir.
Dolayistyla da bu ¢aligmada miidahale uygulanan toplam 127 birey i¢in etkililik verileri rapor edilmistir. Tezlerde
beceri kazandirilmasi hedeflenen yiiz yirmi yedi bireyin altmis altis1 (%51.97) kogluk uygulamasi ile beceri
kazandirilan ebeveyn, &gretmen ve kardeslerden, altmis biri (%48.03) ise ebeveynleri, 6gretmenleri veya
kardesleri tarafindan beceri kazandirilan 6zel gereksinimli bireylerden olugmaktadir (Tablo 1).

a. Edinim

Arastirmacilarin belirledigi lgiitlerde miidahalede bulunulan katilimeilarin tiimiine (n = 127) yani hem
kogluk araciligr ile beceri kazandirilmasi hedeflenen ebeveyn, 6gretmen ve kardeslere hem de ebeveyn, 6gretmen
veya kardesler tarafindan beceri kazandirilmasi hedeflenen 6zel gereksinimli bireylere beceriler kazandirilmistir
(Tablo 1).

b. Izleme

Incelenen yirmi tezin tiimiinde izleme verisi toplanmistir. Bir tezin (Bahgali, 2020) ebeveyn
katilimcilarinin birinden, bir diger tezin (Tavukeu, 2021) ise ebeveyn ¢ocuk katilimer ¢iftinden veri toplanamadigt
rapor edilmistir. Buna gore toplam katilimeinin (n = 127) %97.64tinden (n = 124) edindikleri becerileri uygulama
diizeyinde siirdiirebildiklerine yonelik izleme verisi toplanmistir. Izleme verilerin uygulama tamamlandiktan sonra
en az bir hafta en ¢ok ise on dort hafta (Degirmenci, 2018) sonra toplandig1 (ranj = 1-14 hafta) goriilmektedir.
Tezler izleme verilerinin oturum sayisina gore incelendiginde ise dort tezin (%20) iki oturum, on dort tezin (%70)
ii¢c oturum, iki tezin ise (%10) dort oturum izleme verisi planlandig1 goriilmektedir (Tablo 1).

c. Genelleme

Incelenen tezlerin genelleme verilerine iliskin bulgular (a) kogluk yapilan katilimcilara iliskin genelleme
verileri ve (b) 6zel gereksinimli bireylere iliskin genelleme verileri olmak iizere iki grupta veri toplanan kisi say1si
ve genelleme tiirlerine gore incelenmistir (Tablo 1).

a. Kocluk yapilan katilimeilara iligskin incelenen yirmi tezin on yedisinde (n = 17; %85) genelleme
verisinin toplandigi ii¢ tezde (Arikel, 2022; Arslan-Armutgu, 2017; Cakir, 2024; n =3, %15) ise genelleme verisine
rastlanilmadigi, toplam katilimci sayisina gore ise kogluk araciligi ile beceri kazandirilan 66katilimeinin 59’unda
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(%89.40) genelleme verisinin toplanildig1 goriilmektedir. Incelenen tezler (n = 20) kogluk uygulamasi ile beceri
kazandirilan katilimcilardan toplanan genelleme verileri tiirleri bakimindan incelendiginde, tezin ikisinde (%10)
kisiler arasi, birinde (%5) ortamlar arasi, yedisinde (%35) beceriler arasi, iiciinde (%15) kisiler ve ortamlar arasi,
birinde (%5) beceri ve ortamlar arasi, birinde (%5) beceri ve ara¢ gerecler arasi, birinde (%5) ortam ve rutinler
arast, birinde ise (%5) beceri, ortam ve arag geregler arasi genelleme verilerinin birlikte toplandig1 goriilmektedir
(Tablo 1).

b. Ozel gereksinimli katilimeilara iliskin toplanan genelleme verileri incelendiginde tezlerden on altisinda
(%80) genelleme verisinin toplandigt dort tezde (Arikel, 2022; Arslan-Armutcu, 2017; Cakir, 2024, Kizir, 2018;
%20) ise genelleme verisine rastlanilmadigi toplamda altmis bir beceri kazandirilmas: hedeflenen ozel
gereksinimli bireyin elli dordiinden (%90) genelleme verisinin toplanildig1 goriilmektedir. Incelenen tezlerde 6zel
gereksinimli bireylerden toplanan genelleme tiirlerine gore ikisinde (%10) kisiler arasi, birinde (%5) ortamlar
arast, birinde (%5) arag gerecler arasi, birinde (%5) kisi ve durumlar arasi, birinde (%5) ortam ve rutinler arasi,
birinde (%5) kisi ve arag¢ geregler arasi, altisinda (%30) kisi ve ortamlar arasi, birinde (%5) kisi, ortam ve rutinler
aras, ikisinde ise (%10) beceri, ortam ve kisiler arast genelleme verisinin toplandig1 goriilmektedir (Tablo 1).

Bagimsiz Degiskenlere iliskin Bulgular

Incelenen tezlerin on sekizinde iki farkli bagimsiz degisken icerdigi, iki farkli bagimsiz degisken
icermeyen iki tezin (Arikel, 2022; Cakir, 2024) ise 6zel gereksinimli katilimcilardan veri toplamadig: dolayisi ile
bir bagimsiz degisken kullanilarak tasarlandig1 goriilmektedir. Ebeveynler, 6gretmenler veya kardesler tarafindan
yetersizligi olan bireylere sunulan miidahaleler (n = 18) incelendiginde ise ii¢ tezde (%16.66) es zamanli ipucu ile
ogretim, iki tezde (%11.11) islevsel iletisim 6gretimi, bir tezde (%5.55) talep etme model olma ile 6gretim, bir
tezde (%5.55) asamali yardimla &gretim, , bir tezde (%5.55) s6z dncesi Miliue 6gretim, bir tezde (%5.55) gomiilii
Ogretim, bir tezde (%5.55) firsat 6gretimi, bir tezde (%5.55) ayrik denemeler ile 6gretim, bir tezde (%5.55) sosyal
oykii ile 6gretim, bir tezde (%5.55) sosyal 6ykii ve video modelle 6gretim, bir tezde (%5.55) davranigsal beceri
Ogretimi, bir tezde (%5,55) etkinlik ¢izelgeleri ile 6gretim, bir tezde (%5.55) ipucunun giderek arttirilmasi ile
ogretim, bir tezde (%5,55) 6z diizenlemeli strateji gelistirme ile dgretim, bir tezde (%5.55) ise karsilikli taklit
egitimi ile 6gretim yontemleri incelenen tezlerin bagimsiz degiskenlerini olusturmaktadir (Tablo 1).

Bagimh Degiskenlere iliskin Bulgular

Incelemeye dahil edilen tezlerin on sekizinde iki grup bagimli degisken bulunmaktadir. ilki ebeveyn,
ogretmen veya kardeslere kazandirilmas: hedeflenen becerileri ikincisi ise 0zel gereksinimli bireylere
kazandirilmasi hedeflenen becerileri temsil etmektedir. Tim tezlerde ebeveyn, 6gretmen ve kardeslere
kazandirilmas: hedeflenen beceri kogluk uygulamalaridir. Ozel gereksinimli bireylere ise on sekiz tezin {igiinde
(%16.66) sosyal beceriler, tigiinde (%16.66) iletisim becerileri, tigiinde (%16.66) giinliik yasam becerileri, ikisinde
(%11.11) giivenlik becerileri, ikisinde (%11.11) ise taklit becerileri, ikisinde (%11.11) islevsel iletisim ve problem
davranis sergileme diizeyi, ikisinde (%11.11) akademik beceriler, birinde (%5.55) cinsel gelisim hijyen becerileri,
ozel gereksinimli bireyler i¢in hedeflenen bagimli degiskenlerdir (Tablo 1).

Giivenirlik ve Gecerlik Verilerine iliskin Bulgular

Tezlerin giivenirligine iligkin bulgular (a) uygulama giivenirligi ve (b) gozlemciler arast giivenirlik,
gecerligine iligkin bulgular ise (c) sosyal gegerlik bagligi altinda incelenmistir (Tablo 2).

a. Uygulama Giivenirligi

Tezlerin on sekizinde iki ayr1 bagimsiz degisken uygulandigindan ilk grupta kogluk siirecini ifade eden
uygulama giivenirligi verisi yirmi tezin tiimiinde, 6gretmen, ebeveyn veya kardeslerin uyguladigi bagimsiz
degiskenlerin uygulama giivenirligi verisi on sekiz tezde rapor edilmistir. Toplanma oranlarina gore incelendiginde
tim oturumlarin en az (Arikel, 2022) %20’sinden en ¢ok (Tavukcu, 2021; Yapici, 2019; Yildiz, 2023) ise
%100’tinden (%20-%100) toplanmistir. Uygulama giivenirligi katsayilar1 incelendiginde kocgluk uygulamasi
uygulama giivenirligi kat sayisinin en az %18 (Yapici, 2019) ve en ¢ok %100 (ranj = 18-100) oldugu ebeveyn,
O0gretmen veya kardeslerin sundugu bagimsiz degiskenlerin uygulama giivenirligi katsayilar1 incelendiginde en az
%0 en ¢ok %100 (ranj = 0-100) oldugu goriilmektedir (Tablo 2).

b. Gozlemciler Arast Giivenirlik

Incelenen tezlerin tiimiinde oturum sayisina gére tiim oturumlarin en az %30’undan en gok %33’{inden
(ranj = %30-33) gozlemciler aras1 giivenirlik verisi toplanmistir. Gozlemciler arasi giivenirlik katsayilart

Alp vd. 2025, 26(4)



OZEL EGITIM ALANINDA KOGCLUK UYGULAMASI KONULU LISANSUSTU TEZLER: 605
SISTEMATIK DERLEME CALISMASI

incelendiginde ebeveyn, 6gretmen veya kardeslerden toplanan verilerin en az %55 en ¢ok ise %100 (ranj = 55-
100) oldugu, 6zel gereksinimli bireylerden toplanan gozlemciler arasi giivenirlik katsayilar1 incelendiginde ise en
az %40 en ¢ok %100 (ranj = 40-100) oldugu goriilmektedir (Tablo 2).

c. Sosyal Gegerlik

Incelenen tiim tezlerde sosyal gegerlik verisi toplandigi bulunmustur. Incelenen tezlerde veri toplamada
benimsenen yaklagim olarak on dokuz (%95) tezde 6znel degerlendirme yaklasimi tercih edildigi, bir tezde (%5)
ise (Cattik; 2019) sosyal karsilastirma ve 6znel degerlendirme ydntemlerinin her ikisini benimseyen yaklagim ile
toplanmis oldugu goriilmektedir. Veriler toplanirken incelenen tezlerin sekizinde (%40) yart yapilandirilmis veya
yapilandirilmamis gériigme sorularinin, onunda (%50) agik ve/veya kapali uglu sorulardan olusan form araciligi
ile, birinde (%5) anket ve formun her ikisinin kullanildig1 (Giilboy, 2021) birinde (%5) ise goriisme ve formun bir
arada kullanildig: (Cattik, 2019) goriilmektedir (Tablo 2).

Tartisma

Ozel gereksinimli bireylere yonelik kogluk uygulamas: iceren yirmi tez betimsel &zelliklerine gore
incelenmigtir. Tezler tiirleri bakimindan incelendiginde c¢ogunlugunun doktora tezi (n = 15, %75) oldugu
goriilmektedir. Bunun nedeni olarak kogluk uygulamalarinin aracili oldugu, uygulayicilarin konuda
uzmanlagmasi gerektirmesi, daha fazla zaman gerektirmesi ve uygulanmasinda g¢esitli zorluklar ile
karsilagildigindan (Romano & Schnurr, 2022) yiiksek lisanstan ziyade doktora siirecinde tercih edilmesi
olabilecegi diisiiniilmektedir. Ancak son dort yilda her yil kogluk uygulamas: igceren bir yiiksek lisans tezi ile
karsilagilmasi bu bulgunun kogluk uygulamasi igeren lisansiistii tezlerinin doktora siirecinde iretilmesinin daha
uygun olabilecegi gibi yanlis yorumlanmamasi gerektigini destekler niteliktedir. Caligmaya dahil edilen tezler
yillara gore incelendiginde 6zel gereksinimli bireylere yonelik kogluk uygulamasi igeren ilk tezin 2017 yilinda
tiretildigi goriilmektedir. Tarama siirecinde y1l sinirlamasi yapilmadigi géz oniine alindiginda Tiirkiye’de kogluk
konusunda yiiriitillen tezlerin son yedi yil gibi olduk¢a yakin zamanda iiretildigi goriilmektedir.

Dahil edilen tezler kogluk uygulamalart aracili uygulamalar oldugundan katilimcilar iki grupta
incelenmistir. Kogluk aracilig1 ile beceri kazandirilan katilimcilarin otuz besi ebeveynlerden ve yirmi sekizi ise
ogretmen katilimeilardan olugmaktadir. Ebeveyn katilimcilarin cinsiyeti incelendiginde yaklasik %92’sinin
annelerden olustugu goriilmektedir. Bu bulgu diger calismalarda da ifade edilen 6zel gereksinimli bireylerin
egitiminde annelerin daha aktif rol aldig1 (Bahgali & Odluyurt, 2021; Gici-Vatansever & Ahmetoglu, 2023;
Tomeny vd., 2020) caligmalarin bulgulariyla tutarlidir. Yalnizca bir tez (Yapict, 2019) 6zel gereksinimli bireylerin
tipik gelisim gosteren kardeslerine uygulanan kogluk ile yiiriitiilmiistiir. Bu durumun kog¢luk uygulamalarinin 6zel
gereksinimli  bireylerin  kardesleriyle yiriitiilebilecek ileriki aragtirmalara oOrnek temsil edebilecegi
ongoriilmektedir. Caligmanin ikinci grup katilimeilar1 6zel gereksinimli bireylerden olusmaktadir. Toplamda
katilimer olan altmig bes 6zel gereksinimli bireyin kirk yedisi gibi bityiik bir gogunlugunu OSB tanisi almis bireyler
olusturmaktadir. OSB tanis1 almis bireylerin diger yetersizlik gruplarindan fazla olmasi alan yazindaki diger
¢aligmalarla (Kizir, 2019; Bahgali & Odluyurt, 2021) tutarli olmakla birlikte bu durumun giintimiizde OSB olan
bireylerin kiigiik yaslarda tanilanmasi ve erken miidahalenin yayginlagsmaya baglamasindan ayrica OSB olan
bireylere yonelik yapilan miidahalelerde kanita dayali uygulama arayisindan kaynaklandigi diisiiniilmektedir
(Tomeny vd., 2020). incelemeye dahil edilen tezlerdeki dzel gereksinimli katilimcilarin tanilari gesitlenmekte OSB
katilimcilardan sonra gelen en fazla yetersizlik grubu zihinsel yetersizlik tanisi almig bireylerden olusmakta bunu
ozel 6grenme giicliigii tanis1 takip etmektedir. Incelenen bir tezin ise (Cakir, 2024) katilimeilari ¢oklu yetersizlik
tanis1 almis bireylerden olusmaktadir. Ozel gereksinimli katilimci bireyler yaslart bakimindan incelendiginde
ozellikle erken ¢ocukluk doneminde katilimcilarin yogunlastigy, iki ile on yedi yas arasinda katilimciya miidahale
uygulandig1 goriilmekte bu bulgu okuldncesi ve okul donemine denk gelmekte ve alanyazinda gergeklestirilmis
diger kogluk calismalar1 (Kemp & Turnbull, 2014) ile paralellik gostermektedir.

Bu ¢alismanin amaglarindan birisi 6zel gereksinimli bireylere yonelik yiiriitiilen ko¢luk uygulamalarinin
kavramsal bakimdan biitiinligliniin sunulmasidir. Bu ama¢ dogrultusunda tezlerin yiiriitiildiigii kogluk tiirleri
incelenmistir. Dahil edilen tezlerde kocluk tiirlerinin, ko¢lugun yapildig: bireylere ve koglugun sunum sekline gore
isimlendirildigi goriilmektedir. Kocluk yoluyla beceri kazandirilan bireylere yonelik kogluk tiirlerinden en ¢ok
(%55) ebeveyn koglugu tercih edilmistir. Ebeveyn koglugu ile yiiriitilen tez sayisinin fazla olmasi 6zel
gereksinimli bireyler ile en fazla vakit gegiren kisilerin ebeveynleri olmasindan ve beceri 6gretiminde ebeveynlerin
onemli bir konuma sahip olmasindan (Gici-Vatansever & Ahmetoglu, 2023; Lane vd., 2016; Rios & Burke, 2021)
kaynaklandig diisiiniilmektedir. Ebeveyn koglugundan sonra gelen en fazla tezin (%40) 6gretmen koglugu oldugu
goriilmektedir. ilk tamimlarindan giiniimiize kadar ©6zel gereksinimli bireylere ydnelik yiiriitiilen kogluk
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uygulamalarinin ortaya ¢ikis amacinda ortak vurgu kanit temelli miidahalelerin yiiksek uygulama giivenirligiyle
uygulanmasidir. Ozel gereksinimli bireylerin tanisal 6zellikleri ve yeterliliklerine yonelik cesitlilige ek olarak 6zel
egitim alaninda teknolojinin kullanimi gibi giincel gelismeler goz oOniinde bulunduruldugunda ozel egitim
ogretmenlerinin mesleki yeterliklerini stirekli gelistirmesi gerektigi kacinilmazdir (Orum-Cattik & Ergenekon,
2020; Yang vd., 2022). Tiirkiye’de 6gretmen koglugu ile yiiriitiilen tezlerin nicelik olarak ebeveyn kocluguna
yaklasmasi bu durumu destekler niteliktedir. Incelenen tezlerde karsilasilan bir diger kogluk tiirii ise kardes ile
yritiilen akran koglugudur. Akran koglugu ile yiiriitiilen yalnizca bir tez (Yapici, 2019) ile karsilagilmas1 alan
yazindaki diger arastirmalarda belirtilen akran kog¢lugunun uygulanmasi oniindeki zorluklardan kaynaklandig:
diistiniilmektedir. Bu bulgulardan yola ¢ikarak &zel gereksinimli bireylere yonelik uygulanan kogluk
uygulamalarinin kavramsallastiriimasinda katilimcilarina gore ii¢ tiir kogluk tiirii ile karsilasildigi bu durumun
uluslararasi alan yazin ile tutarli oldugunu sdylemek miimkiindiir (Rush & Sheldon, 2011). Dahil edilen tezler
kocluk tiirlerinin kavramsallagtirilmasina yonelik bir diger 6l¢iit olan sunum sekline gore incelendiginde ise yan
yana (%50), uzaktan (%45) ve hibrit (%5) kogluk olarak isimlendirildigi goriilmektedir. Yan yana kogluk tiirii ile
yiriitiilen tezlerin yiiz yiize uygulandig1 ve uzaktan kocluk tiiriine gére daha tutarli bir sekilde ayn1 kavramin (yan
yana) kullanildig1 gériilmektedir. Uzaktan kogluk tiirii ile yiiriitiilen tezlerde ise uzaktan kavrami yerine ¢evrimigi,
web tabanli gibi ifadelerin kullanildig1 goriilmektedir. Teknolojinin ilerlemesi ve uzaktan kogluk uygulamalarinin
maliyet, zaman tasarrufu, ulasilabilirlik ve 6zel gereksinimli bireyler {izerindeki etkililigi gibi olumlu faktorler
(Simacek, vd., 2021) bu kavramlardaki degisimin gerekcesini destekler nitelikte oldugu diisiiniilmektedir. Dahil
edilen tezler ¢alismanin yiiriitiildigii ortamlar bakimindan incelendiginde kog¢lugun uygulama sekli ve dgretilmesi
hedeflenen beceriye gore kogluk tiiriindeki farklilagmaya ragmen diger kogluk caligmalariyla paralel olarak
okullarmn klinik ortamlarda (Snyder vd., 2015), evlerde (Branson, 2015), ¢oklu ve teknoloji i¢eren ortamlarda
(Kizir, 2019), toplumsal ortamlarda (Orum-Cattik & Ergenekon, 2020) yiriitildiigi goriillmektedir.

Calismanin etkililik verilerine iliskin bulgular edinim, izleme ve genelleme olmak iizere ii¢ kategoride
incelenmistir. Buna gore kogluk uygulanan tiim katilimcilarin (n = 66) hedeflenen becerileri edinmelerinde etkili
oldugu, kocluk yoluyla dgrendikleri becerileri sergilemede ve 6zel gereksinimli bireylere beceri kazandirmada
etkili (n = 61) oldugu goriilmektedir. Bu bulgu diger kocluk arastirmalarinin etkililik bulgulariyla paralellik
gostermektedir (Elek & Page, 2019; Kemp & Turnbull, 2014; Kretlow & Bartholomew, 2010; Ward vd., 2020).
Dahil edilen tezlerin izleme verileri incelendiginde ise miidahalede bulunulan toplam 127 katilimcinin
%97.64tinden (n = 124) edindikleri becerileri en az bir hafta ve en ¢ok 14 hafta siirdiirdiiklerine iliskin izleme
verisi toplanmigtir. Bu bulgu Tirkiye’de kogluk araciligr yiiriitiilen tezlerin diger kogluk arastirmalarini inceleyen
¢alismalarin (Bahg¢ali & Odluyurt, 2021; Kizir, 2019; Orum-Cattik & Ergenekon, 2020) bulgulari ile
karsilastirildiginda frekans olarak daha ¢ok ve uygulama tamamlandiktan sonra 14 haftaya varan daha uzun bir
siire sonra izleme verisinin toplandigini gostermektedir. Dahil edilen tezlerin genelleme verileri incelendiginde on
yedi tezde (%85) kogluk uygulanan altmis altt katilimcinin elli dokuzunun edindikleri becerileri amaglanan
genelleme tiiriine gore farklilasan kisiler, ortamlar, beceriler, rutinler ve arag geregler iizerinde genelleyebildikleri
goriilmektedir. incelenen tezlerin on altisinda (%80) elli dort dzel gereksinimli bireyden edindikleri becerileri
amaglanan genelleme tiirtine gore farkl kisi, ortam, ara¢ gere¢ ve durumlara genelleyebildikleri goriilmektedir.
Genelleme verileri, diger kogluk calismalarini inceleyen ¢alismalar ile karsilastirildiginda (Bahgali & Odluyurt,
2021; Kizir, 2019; Orum-Cattik & Ergenekon, 2020) Tiirkiye’de yiiriitillen kogluk uygulamalarmin yapildigt
tezlerde genelleme alinan galigma sayisi ve genelleme tiirii olarak daha fazla oldugu goriilmektedir. Bu yonii bu
calismanin bulgulari ulusal alan yazinda bulunan diger arastirmalarin bulgularini genislettigi diigiiniilmektedir.

Dabhil edilen tezlerin ¢ogunlugunun (n = 18; %90) kogluk uygulanan bireyler (ebeveyn, 6gretmen veya
kardesler) ve 6zel gereksinimli bireylere yonelik olmak tizere iki bagimsiz degisken ve iki bagimli degiskeni
bulunmaktadir. Tek bagimli ve bagimsiz degiskeni olan iki tezdeyse (Arikel, 2022; Cakir, 2024) 6zel gereksinimli
bireylere yonelik veri toplanmadig1 goriilmektedir. Calismaya dahil edilen tim tezlerin bagimsiz degiskenleri
incelendiginde ebeveyn, 6gretmen ve kardeslere uygulanan bagimsiz degiskenlerin kog¢luk uygulamasi i¢eren bir
egitim programi oldugu ve bu egitim programinin igeriginde ise 6zel gereksinimli bireylere uygulanan bagimsiz
degiskenin yer aldig1 goriilmektedir. Ozel gereksinimli bireylere uygulanan bagimsiz degiskenler incelendiginde
ise daha 6nceden etkililigi kanitlanmis es zamanl ipucu ile 6gretim, asamali yardim, 6z diizenleme stratejileri,
islevsel iletisim 6gretimi, sosyal 0ykii, s6z oncesi Miliue 6gretimi, video modelle dgretim, firsat 6gretimi, talep
etme model olma ile 6gretim, etkinlik cizelgeleri ile 6gretim gibi davranigsal ve dogal gelisimsel miidahale
yontemlerinden olustugu goriilmektedir. Incelenen tezlerin bagimli degiskenleri ise ebeveyn, dgretmen ve
kardeslere iligkin bagimli degiskenler daha once bahsedilen yontem tekniklerin yani 6zel gereksinimli bireylere
uygulanan bagimsiz degiskenlerin uygulama diizeylerini ifade etmektedir. Ozel gereksinimli bireylere uygulanan
bagimli degiskenler ise akademik beceriler, giivenlik becerileri, taklit becerileri, cinsel gelisim hijyen becerileri,
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sosyal beceriler, giinliikk yasam becerileri, iletisim becerileri, islevsel iletisim ve davranigsal uyuma yonelik
beceriler olmak tizere ¢esitlenmektedir. Bu ¢alismanin bagimli ve bagimsiz degiskenlerine iligkin bulgular kocluk
araciligi ile sunuldugunda ebeveynler, 6gretmenler ve kardesler tarafindan kanit temelli miidahaleler kullanilarak
ozel gereksinimli bireylere ¢esitli becerilerin kazandirilabilecegi goriilmektedir.

Bu caligmada yontemsel 6zelliklerin betimlenmesi uygulama giivenirligi, gdzlemciler arasi giivenirlik ve
sosyal gecerlik degiskenlerinde rapor edilmistir. incelenen tezlerin 18’inde iki bagimli ve iki bagimsiz degisken
bulundugu icin iki uygulama giivenirligi ve iki gozlemciler arasi giivenirlik verisiyle karsilasilmistir. Ancak
incelenen tezlerin ikisinde bir bagimli degisken ve bir bagimsiz degisken bulundugu i¢in bu tezlerde bir uygulama
giivenirligi ve bir gdzlemciler arasi giivenirlik verisi bulunmaktadir. Tiim oturumlarin en az %20’sinden en ¢ok
%100’linden uygulama giivenirligi verisi toplanmigtir. Tiim oturumlarin en az %30’undan gézlemciler arasi
giivenirlik verisinin toplanmasi What Works Clearinghouse (WWC; 2020) standartlarina goére incelendiginde
oturumlarm en az %20’sinden ve gozlemciler arasi giivenirlik katsayisinin ortalama olarak yiizde seksen ve {izeri
olmasi dl¢iitiinii incelenen tiim tezler karsilasiimaktadir. Tezler sosyal gegerlik verileri bakimindan incelendiginde
yirmi tezin tiimiinde katilimci olan ve/veya katilimci olmayan ebeveynlerden, 6gretmenlerden, tipik gelisim
gosteren kardeslerden ve igyeri ¢alisanlarindan yar1 yapilandirilmis veya yapilandirilmamig gériisme sorulari, agik
ve kapali uclu sorulardan olusan formlar, anketler kullanilarak 6znel degerlendirme yaklasimi ile sosyal gegerlik
verileri toplandigi goriilmiistiir. Ancak bir tezde sosyal karsilastirma yaklasimi ve 6znel degerlendirme
yaklagiminin her ikisinin benimsendigi goriilmektedir. Bahgali ve Odluyurt (2021) 6zel gereksinimli bireylere
yonelik ebeveyn koglugu ile yiiriitilmiis arastirmalari inceledikleri ¢alismada dahil ettikleri arastirmalarin
%56’sinda sosyal gegerlik verisinin toplandigini belirtmisler ancak arastirmacilarin sosyal gegerlik verilerini
kimlerden ve hangi yontemle topladiklarini rapor etmemislerdir. Bir baska kogluk arastirmalarini inceleyen
¢alismada Orum-Cattik ve Ergenekon (2020) dahil ettikleri yirmi aragtirmanin on {i¢iinde sosyal gecerlik verisinin
oznel degerlendirme yaklasimi ile toplandigini belirtmislerdir. Bu arastirma kapsaminda incelenen tezlerin
tiimiinde sosyal gegerlik verisinin toplanmasi ve 6znel degerlendirme yontemine ek olarak sosyal karsilasgtirma
yonteminin kullanilmasi (Cattik, 2019), veri toplama yontemleri agisindan ise goriisme sorulari, formlar ve
anketler araciligtyla cesitlenmesi bakimindan bu c¢alisma alan yazinda diger kogluk ¢aligmalarmi inceleyen
aragtirmalarin sosyal gecerlik bulgularini genislettigini sdylemek miimkiindiir.

Sonuc¢

Calismanin bulgular1 6zel gereksinimli bireylere beceri kazandirilmasinda, kazandiklari becerileri
siirdiirmesinde ve genellemesinde ebeveyn, 6gretmen ve kardeslere sunulan farkli tiirde kogluk uygulamalarinin
olumlu ¢iktilarinin oldugunu ortaya koymaktadir. Bununla birlikte caligmadan elde edilen bulgular okuyuculara
ve ileride kogluk uygulamasi ile ¢alisma yapacak aragtirmacilara kogluk kullanarak 6gretilecek beceriler, segilecek
kogluk tiirii ve katilimcilarin dzellikleri baglaminda yol gosterici olacagi diisiiniilmektedir. Ozel gereksinimli
bireylere yonelik yiiriitiilmiis teknoloji i¢eren kogluk tezlerinin etkili sonuglart ve COVID 19 pandemisi ile birlikte
ortaya c¢ikan uzaktan egitim ihtiyaglari dogrultusunda toplumsal yasamda siirekli gelisen teknolojiyle entegre
egitim sistemleri iiretmeyi hedefleyen egitim politikalar1 g6z dniinde bulunduruldugunda 6zellikle teknoloji igeren
kogluk uygulamalarinin artacagi dngoriilmektedir.

Bu c¢alismanin 6nemli oldugu diisiiniilen bulgularinin yani sira birtakim smirliklart bulunmaktadir.
Ornegin, kogluk tiirlerinin kavramsallastirilmasina yonelik sadece kogluk uygulanan bireyler ve uygulanma sekli
ile siniflandirma yapilarak incelenmesi bu arastirmanin bir sinirliligidir. Kog¢lugun bilesenleri (igbirlik¢i planlama,
rehberli uygulama, igbirlikg¢i diisiinme ve karar verme, yeterlilik gelistirme) ve uygulama sekillerinin (gézlem, geri
bildirim vb.) derinlemesine incelenmesinin kogluk uygulamalarinin daha iyi anlasilmasini saglayacagi (Tomeny
vd., 2020) diisiiniilmektedir. fleriki arastirmalarda uygulanan kogluklarm bilesenleri ve modellerinin incelenmesi
onerilmektedir. Bu arastirmanin ikinci sinirlili1 ise sadece tek denekli aragtirma desenleriyle tasarlanmig tezlerin
incelenmesidir. Ileriki arastirmalarda kogluk uygulamalari iceren diger arastirma yonetmeleriyle yiiriitiilmiis
tezlerin incelenmesi dnerilmektedir. Ugiinciisii, bu arastirmada katihmcilarin ebeveyn, dgretmen ve kardeslerin
sadece yas ve cinsiyetlerine iliskin bulgulara yer verilmistir. Tleriki arastirmalarda katilimcilara iliskin 6zelliklerin
daha ayrintili betimlenmesi kogluk yapilacak bireylerin belirlenmesinde okuyuculara daha fazla fikir sunabilecegi
diisiiniilmektedir. Son olarak etkililik verilerine iliskin analiz tiirleri ve degerlendirme yontemlerine bu ¢aligmada
yer verilmemistir. Kocluk uygulamalarini inceleyen ileriki arastirmalarda miidahalelerin etki biyiikligi
analizlerinin yapildig1 meta analizler yapilabilir.

fleriki arastirmalara yonelik arastirmacilarin ulusal ve uluslararas alan yazindaki kogluk uygulamalarmin
etkililiklerini karsilastiran bir ¢aligma yiiriitmesi 6nerilmektedir. Tleriki arastirmalara yonelik onerilere ek olarak
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uygulamaya yonelik oneride ise pratikte kullanilan kogluk uygulamalarinin artirilmasi gerektigi ve Milli Egitim
Bakanlig:1 biinyesinde ebeveyn ve kardeslere yonelik kogluk uygulamasi yeterliklerinin, 6gretmenlerin ise hizmet
ici egitimler araciligryla mesleki gelisimlerinin kogluk uygulamalar1 kullanilarak desteklenmesinin
yayginlastirilmasi tavsiye edilmektedir.
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Abstract

Introduction: The importance of evidence-based practices in special education has been a focal point for the field.
Ensuring the implementation of evidence-based interventions with high reliability and the effective results in
special education have revealed the importance of programs aimed at increasing the competencies of individuals
providing interventions and coaching have become widespread. Coaching practices, which is considered a new
area for special education, has not yet been determined creates conceptual confusion.

Method: In this systematic review study, it was aimed to examine descriptively and methodologically the theses
involving coaching practices with individuals with special needs and to provide a conceptual framework for
coaching practices. In this context, twenty theses, fifteen of which were doctoral theses and five master's theses,
were examined in the database of the National Thesis Center of the Council of Higher Education (YOKTEZ),
including the year of production, participants, type of coaching, setting, dependent and independent variables,
effectiveness data for acquisition, monitoring and generalization, application, inter-observer reliability and social
validity data regarding their reliability and validity.

Findings: The findings obtained from the study show that the training programs offered to parents, teachers and
siblings, which include side-by-side, distance and hybrid coaching practices, are effective in helping individuals
with autism spectrum disorder (ASD), intellectual disability, specific learning disability and multiple disabilities
to acquire skills, and in helping parents, teachers and typically developing siblings to maintain and generalize the
skills acquired by individuals with special needs. In all the theses examined, it is seen that social validity data were
collected in addition to intervention and inter-observer reliability data.

Discussion: The findings of the thesis studies included in the review were discussed with the findings of other
studies examining coaching practices in the field of special education in the literature and suggestions were made
for the future.

Keywords: Coaching, coaching practices in special education, systematic review, special education, individuals
with special needs, graduate theses.
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Introduction

To close the gap between theory and practice in special education, practitioners need to carry out the
intervention with high implementation reliability (Acle-Tomasini et al., 2016; Knight, 2009). The ability of
practitioners to implement evidence-based interventions with high implementation reliability is directly related to
the feedback they receive regarding their performance in this process (Sinclair et al., 2020). At this point, coaching
practices appear as an important way to use evidence-based interventions successfully (Dunst et al., 2018;
Graucher et al., 2022). Coaching practices have recently started to be used in the field of special education as well
as by experts working in different disciplines (Reddy et al., 2021). Coaching practices in special education are
defined as instructional processes offered to parents, teachers, and peers individually or as a group to indirectly
increase the desired behaviors and skills of individuals with special needs through an adult and to support them in
all areas of development (Bethune & Wood, 2013; Rush & Shelden, 2011). The main purpose of the coaching
support delivery process is to improve the general skills and performance levels of the individuals coached
(Kucharczyk et al., 2012; National Professional Development Center on Autism [NPDC], 2011). In general terms,
the implementation of the coaching process involves three stages. These can be listed as (a) pre-observation
meeting, (b) observation, and (¢) post-observation meeting (NPDC, 2011). The main purpose of the pre-
observation meeting is to identify the needs and the general situation. In the pre-observation meeting stage, the
main goals of the coaching practice, the instructional methods, techniques, and data collection tools to be used to
achieve these goals are determined at this stage. In the second stage, the observation session, the responsibility
belongs to the expert who will carry out the coaching process, and in the context of special education, the expert
can consist of different people such as special education teachers, academics, parents, and peers who are called
coaches (Rush & Shelden, 2011). In the observation phase, the coach observes and records the performances of
the individuals who will be involved in the process. In the final stage, the post-observation session, the data
obtained are analyzed and feedback is provided to the implementer about the performances. The session duration
in the post-observation meeting phase is usually between 15-20 minutes. The duration of the observation and the
content of the data to be collected varies according to the skill and outcome studied (Vismara & Rogers, 2018).

When the literature on coaching practices is examined, it is seen that these are examined in two different
ways. These are side-by-side coaching and distance coaching (Kretlow & Bartholomew, 2010; Siller et al., 2018).
Side-by-side coaching is carried out by the coach providing immediate feedback to practitioners (teachers, parents,
peers, etc.) who work directly with individuals with special needs about the instructional interventions they use
while working with individuals with special needs. In the side-by-side coaching process, the coach practitioner
offering coaching and the individual with special needs are present in the environment where the practice is carried
out. In distance coaching practices, on the other hand, the knowledge, skills, practice examples, or feedback that
are generally aimed to be gained are presented to the practitioner and the individual with special needs uses
information and communication technologies remotely (Rush & Shelden, 2011). In distance coaching practices,
coaches organize online sessions for practitioners to increase the desired behaviors and skills of individuals with
special needs. In these sessions, coaches aim both to enable the practitioner to acquire the methods and strategies
expected to be applied and to ensure that the individual with special needs progresses in the desired way (Israel et
al., 2013; Wattanawongwan et al., 2022). Distance coaching practices are implemented in two ways: synchronous
(synchronous) and asynchronous (asynchronous). In synchronous coaching practices, the coach and the
practitioner take part in the education and training environment interactively through online platforms (Hernandez
etal.,2021; Woods & Brown, 2011). These implementations are provided through online platforms such as Skype,
Facetime, WhatsApp, Google Meet, and Zoom. In asynchronous coaching applications, coaching can be applied
without the need for the coach and practitioner to be in the same time in the training environment. There is no
reciprocity and instant interaction in asynchronous online coaching practices that allow coaches and practitioners
to access teaching sets, tools, and different materials used for training at different periods (Pellecchia et al., 2022).
In addition, the positive benefits of coaching practices such as time and cost savings and accessibility encourage
the use and sustainability of coaching practices (Graucher et al., 2022; Reddy et al., 2021). To summarize, in the
field of special education, coaching is among the effective practices that support students' academic, social, and
emotional development. In the field of special education, there is an increasing number of studies on coaching
practices in special education, the effectiveness of which has been previously proven for individuals with special
needs, their parents, and teachers (Ward et al., 2020). However, when we look at the literature, it is seen that there
is still confusion in terms of conceptualizing and defining the scope of coaching in the field of special education
(Elek & Page, 2019), and studies emphasize that the concepts used for coaching practices should be consistent
(Alatar et al., 2023; Yang et al., 2022). In parallel with the international literature, it is seen that review articles on
coaching practices in special education have increased in recent years in the national literature. These reviews can
be listed as studies examining research on parent coaching (Bahgali & Odluyurt, 2021), examining coaching
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practices offered remotely to parents and teachers of children with ASD (Kizir, 2019), examining research on
auditory technology coaching (Orum-Cattik & Ergenekon, 2020), and conceptually explaining coaching practices
for parents of children with ASD (Gici-Vatansever & Ahmetoglu, 2023). It is seen that three of these studies
(Bahgali & Odluyurt, 2021; Kizir, 2019; Orum-Cattik & Ergenekon, 2020) were conducted following systematic
review protocols, and the other one (Gici-Vatansever & Ahmetoglu, 2023) was an informative study that examined
the studies that passed the peer review process. Studies on the integration and impact of coaching practices in
special education in Tiirkiye aim to investigate the effectiveness and prevalence of practices in this field.

Especially the studies conducted in recent years have presented important findings in both theoretical and
practical terms by addressing how coaching practices are used in special education, in which areas they are
effective, and the difficulties encountered in practice, and they have created recommendations for the development
of coaching practices in special education. It is known that postgraduate thesis studies are studies that guide future
research in the relevant field of science, but they are called gray literature because they are not published in refereed
journals and do not go through the referee process (Mahood et al., 2014) and it is argued that theses should be
examined methodologically (Adams et al., 2017). It is important for future research to determine the scope of
thesis studies involving coaching practices in the field of special education and to examine the conceptual and
methodological aspects of thesis studies. It will serve as a guide for researchers in new coaching practices to be
planned. In addition, it is thought to be important to examine the national theses (Giilboy & Rakap, 2023; Rakap
et al., 2023), considering that they will support the training of qualified personnel and the improvement of
educational services to be provided to individuals with special needs and their families. The purpose of this study
is to analyze the current situation by examining thesis studies on coaching practices in special education in Tiirkiye.
More effective and widespread use of coaching practices in special education will contribute to meeting the needs
of individuals with special needs and ensuring equal opportunities in education. Although theses are not published
in peer-reviewed journals, it is believed that reviewing theses, particularly those that focus on subjects that are
crucial to the field of study, will help researchers develop a common conceptual language and set of guidelines.
The increase in the number of theses on coaching practices in the field of special education in Tirkiye and the
unavailability of a study examining coaching theses reveals the main needs of this research. In line with this need,
the following research questions were sought to be answered within the scope of the current study:

1. What are the descriptive characteristics of postgraduate theses involving coaching practices for
individuals with special needs?

2.  What are the methodological characteristics of postgraduate theses designed with single-subject research
involving coaching practices for individuals with special needs?

Method

This study was designed with the systematic review method. A systematic review is an in-depth
examination of research that meets the criteria for accessing comprehensive information on a topic of need and
interest (Burns & Grove, 2007; Olcay-Giil & Diken, 2009). In conducting this study, the steps in the “Preferred
Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA)” report proposed by Moher et al. (2009)
and updated by Page et al. (2021) in 2020 were followed and the whole reporting process was carried out according
to the 27-item checklist. These consisted of 7 steps: (a) establishment of the review protocol, (b) determination of
inclusion and exclusion criteria, (¢c) examination of theses that meet the screening process/criteria, (d) evaluation
of theses, (e) extraction of data, (f) synthesis of data, and (g) reliability.

Developing the Review Protocol

In this process, a protocol describing the list of things to be done in accordance with the purpose of the
research was developed. The review protocol was created by following the literature review steps suggested by
Moher et al. (2009). A schematic representation of the process from screening to inclusion is presented in Figure
1.

Determination of Inclusion and Exclusion Criteria

The inclusion and exclusion criteria were determined to ensure access to all theses in the relevant field
that would answer the research questions as suggested by McKenzie et al., (2019). The inclusion criteria for this
systematic review study were (a) at least one of the participants was an individual with special needs, (b) the word
coaching was mentioned in the text, (c) at least one of the independent variables included one of the coaching
types, (d) the theses were produced in the field of educational sciences, (e) the theses were accessible in the Council
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of Higher Education Thesis Center (CoHETC) database, and the exclusion criteria were that they were designed
with a method other than single-subject research designs.

Figure 1

Schematic Representation of the Process from Screening to Inclusion
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Screening Process/Examination of Theses that Meet the Criteria

“CoHETC” search engine was used in the process. Keywords were “coaching*”, “family coaching*,
parent coaching®”, “distance coaching*”, “teacher coaching*”, “special education and coaching*”, “autism and
coaching*”, “intellectual disability and coaching*”, “specific learning disability and coaching*” and “online
coaching*”. Keywords used in previous coaching reviews and words representing broad areas were used to identify
keywords. This process was carried out by the first two authors on 20.04.2024. The keywords were first entered
one by one into the search engine as “coaching*” and then “family coaching*”, and the results obtained from each
keyword were saved in a separate file by marking the section to be searched as “all”, and then the same ones were
removed from the records in the files and 227 graduate theses were reached. The inclusion criteria of the word
“coaching” in the text and being accessible in the COHETC database were applied at this stage. Among the 227
postgraduate theses, it was seen that there were postgraduate theses produced in different disciplines (business,
health, etc.). Among the inclusion criteria, the examination of theses in the field of educational sciences was
applied in this process, 126 theses were excluded because they were produced in other disciplines, and 101 theses
on education and training were reached. The titles and abstracts of these theses were examined, and the theses
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were evaluated according to the inclusion criteria that at least one of the participants had special needs and at least
one of the independent variables included one of the coaching types.

Evaluation and Methodological Analysis of Theses

At this stage, 101 theses remaining from the previous screening were examined by the first two authors
according to the inclusion and exclusion criteria of the study in terms of relevance, reliability, and precision.
Relevance was evaluated by looking at theses that clearly explained the coaching process used with people with
special needs; reliability was evaluated by looking at how well the theses described their effectiveness; precision
was evaluated by looking at how clearly it was stated that the study was single-subject, that the procedures for
gathering and reporting data were explained, and that the participants were clearly defined. When the participants
of 101 theses on education and training were examined, 75 of them were excluded because they did not include
one of the types of coaching applied to individuals with special needs. On the other hand, 26 theses were found to
include coaching practices with individuals with special needs. Six of these theses (Akbulut, 2019; Artar, 2023;
Demir, 2023; Kalkan, 2019; Yetkin, 2023; Yilmaz, 2020) were excluded due to the methodological designs used
and 20 theses were included in the analysis.

Data Extraction/Coding

The seven-item checklist created by the researchers (defining the type of coaching, describing the setting,
describing the participants, defining the dependent and independent variables, and expressing the effectiveness,
validity, and reliability data) was followed during the data extraction/coding phase. This checklist was based on
Horner et al.'s (2005) and Kratochwill et al.'s (2013) single-subject research method quality indicators. The
questions in the checklist were as follows: (1) Is the type of coaching clearly specified? (2) Is the setting for each
session clearly described? (3) Are the participant characteristics of the study specified clearly and thoroughly? 4)
Are the dependent and independent variables of the study defined separately and clearly, (5) Is the research design
stated? (6) Are efficacy data presented for each participant? (6) Are intervention and inter-observer reliability data
presented? (7) Are social validity data and collection methods specified? In the data extraction/coding phase, the
data agreed upon by the researchers are recorded in Table 1.

Data Analysis

The data were analyzed to examine the descriptive and methodological characteristics of the coaching
theses. Horner et al.'s (2005) and Kratochwill et al.'s (2013) single-subject research method quality indicators were
used to examine the methodological characteristics of the theses. While analyzing the data, in addition to the
proposed standards, the codes produced in previous systematic reviews in the field of special education were
examined and the variables that were decided to be evaluated were created. The data coded separately by the
authors of the study for the variables in Table 1 were analyzed according to their frequencies and percentages.

Reliability

In the study, two types of reliability data were obtained for the screening, coding, and evaluation stages.
First of all, two students, who are currently in the doctoral thesis stage in the special education department and
who have previously contributed to studies including literature review, searched the YOKTEZ database following
the protocol. Then, the theses they accessed were compared with the researchers’ search results. At the coding
reliability stage, the researchers of the study examined a common thesis according to the variables specified in
Table 1. Then the researchers independently examined all the remaining theses and compared their results. In the
inter-rater reliability calculations for the screening process and data categorization process, the formula suggested
by House et al. (1981); “consensus = total consensus / consensus + disagreement x 100” was used. Inter-observer
reliability for the screening process was calculated as 100%. While calculating the inter-observer reliability for the
coding process, it was determined as 95% after the coding was carried out separately by the first two researchers,
and opinions were shared until consensus was reached. At this stage, the data coded by the first two researchers
were compared with the independent coding of the third researcher, and the inter-observer reliability was
calculated as 100%.

Research Ethics

Since this research involves the examination of theses open to access in the YOKTEZ database, ethics
committee permission was not obtained, but all the rules specified in the Scientific Research and Publication Ethics
Directive of Higher Education Institutions were followed in all processes from the planning of the research to its
execution and publication.
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Table 1
Descriptive Analysis Findings of Coaching Theses
Author-year-type Participant-diagnosis-  Coaching Setting Resegrch Independent variable Dependent variable Acquisition Monitoring Generalization
age-gender type design
Arikel (2022) IM (30 years) WBDPC with PMT Level of application of PMT
master’s thesis IM ASD (4 Years) WBDPC  Web MPDAB techniques techniques " 1/12,4 week o1
Arslan-Armutgu 3T Coaching training PMT techniques 33 3/3 2. 4 week 03
(2017) doctoral 2M 1F ID (Down) (2 SSTC Playroom IPMPT program Purposeful communication, S W
. . . - 3/3 3/3 0/3
thesis years) PMT techniques advance notification, command
Teaching with activity schedule 3/3 skill
Arvas (2023) master’s 3M (34-48 A-R) SSPC . . 3/3 3/3 1,3,5 week . .
thesis F2M ID (14-17 A-R) SSPC School IPMPT Activity schedule Sch;dule following and hygiene 33 33 3/3 skill setting,
skills person
Bahgali (2020) 4M IF (38-50 A-R) Home, market, sseC Presenting teaching method with 55 2P L3Sweek 25 o g tting
. SSPC IPMPT  Progressive assisted progressive assistance 1,3, 6 week 1/5 (-) >
doctoral thesis 4M ASD (16-17 A-R) restaurant . . . 4/4 4/4 person-setting
teaching Shopping skills 4/4
Bilmez (2020) 3M(33-38 AR) WBDPC Hr%ﬁiﬁiﬁiket’ IPMPT Xfi(]i)ef;gl teachin Incidental teaching in routines 33 2/1331’635@:1?61( " gg iiﬁﬁg erson
doctoral thesis 3M ASD (4-5 A-R) raurant, . & Communication skills 33 .- ting, person,
university practice 3/3 routine
. 2M IF (25-34 A-R) .
Caklr_ (2024) master’s 2M 1F IMD ASD (9- OTC Web IPMPT T_ralmng program Cialendar Box;s Strategy 33 3/31.2.3 week 03
thesis 12 AR) including OTC implementation level
Cattik (2019) doctoral 53 ¢ Co ‘(‘ DR Bre Clinie MPDIP  OBPC f:;‘iﬁ'n}gfilgg and sivin 44 4/42,4and 6 week  4/4 person-setting
thesis R) MPDAB  Mand-model method tha nkgs P gving 4/4 4/4 4/4 person-setting
oy . SRSDTP . . 2/3 4,10,14 week 1/3 . .
Degirmenci (2_018) 3F (25-35 A-R) SSTC Web, school NATPD  TSS and VMT with or TSS a}nd VMT implementation 3/3 4.10 week 3/3 skill, mateqal
doctoral thesis 3M ASD (4-8 A-R) - . security skills 3/3 3/3 person, setting
without coaching 3/3
Fidan (2018) doctoral -F, \M (33-49 A-R) . HTC . Smiltaneous prompting 44 44124 week 4/4 skill
. 3F IM ID (10-12 A- HTC School, mobile app IPMPT  Smiltaneous prompting  procedure
thesis C. . 4/4 4/4 4/4 person, context
R) procedure Turkish sixth grade curriculum
Gici-Vatansever SSPC . .
3M (22-38 A-R) & Least to most prompting 3/3 3/3 1,3,5 week 3/3 person, setting
(201.8) doctoral 3M ASD (5-6 A-R) SSPC Home MBDIP Least to most Joint attention 3/3 3/3 3/3 person, setting
thesis prompting
Professional SSTC implementation level
Giilboy (2021) 3F 1M (23 years) development program L 4/4 4/4 1,5, 7 week 4/4 person
doctoral thesis 4M ASD (3-8 A-R) SSTC  School MBDIP - ctice including communication and problem 44 44 4/4 person

SSTC

behavior
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Table 1 (Continued)
Participant-diagnosis-age- Coaching . Research . . L o L
Author-year-type Setting . Independent variable Dependent variable Acquisition  Monitoring Generalization
gender type design
Kizir (2018) doctoral  3M (29-37 A-R) Family education program including TDT method implementation 33 3/323,4,7 3/3 skill
thesi 2M IF ASD (3-4 A-R) OPC  Web MPDIP  OPC level 33 week 03
es1S TDT implementation Basic imitation skills 3/3
Pektag-Karabekir 3M (30-40 A-R) Educational program SSPC.appllcatlon leyel ) 33 3/32,4,8 and 3/3 setting, routine
(2021) doctoral SSPC  Home IPMPT Implementation including parent Functional communication, 12 week .
. 3M ASD (4 years) . . 3/3 3/3 person, setting
thesis coaching problem behavior level 3/3
. . . Simultaneous prompting .
Tung-Paftali (2018) 3F 1M (29-35 A-R) Distance coaching and simultaneous . 4/4 3/41,2,4 week  4/4 skill
doctoral thesis 3M IF ASD (4-6 A-R) WBDTC Web, school  IPMPT prompting teaching teachlr}g 4/4 3/4 3/4 material
Profession names
Tavukeu (2021) 3M (35-42 A-R) SSPC  Home IPMPT SSPC BST implementation level 3/3 2/3 1,3 week 3/3 skill
master’s thesis 2M 1F ASD (6-13 A-R) BST implementation Opening the door appropriately 3/3 2/3 3/3 person
- 3F (2-3 A-R) . Embedded teaching .
Unal (2018) doctoral - 5\ 55 6 AR) IF IMID WBDTC Web, school ~ Mppp  Lortal featuring WBDTC . Asking for and giving help, 33 33245 week  3/3 skill
thesis Embedded teaching implementation . 3/3 3/3 3/3 person
IM ASD sharing
Yapic1 (2019) 2M IF siblings (11-14 A-R) SSSC  Home MPDIP SSSC TSS implementation level and 3/3 3/31,5week  3/3 person setting
master’s thesis 3M ASD (3-6 A-R) Social story method helping 3/3 3/3 3/3 setting
OPC Simultaneous prompting 4/4 skill
Yektg (2023) doctoral - 4M (39-43 A-R) OPC Home IPMPT  Simultaneous prompting provided provided 44 4/42,4,6 week 4/4 person,
thesis 3F IMID (11-17 A-R) (BIE) . ‘ . 4/4 4/4 .
with BIE Sandwich preparation materials
MIT practice steps 3/3 skill, setting,
Yildiz (2023) doctoral 3M (29-38 A-R) WBDPC Home and IPMPT WBDPC Ac tiol; and ges tul;e imitation 3/3 3/31,3,5week  material
thesis 3M ASD (2-4 A-R) web MIT implementation . nd & 3/3 3/3 3/3 skill, setting,
with objects
person
Yilmaz (2023) 3M 1F (28-58 A-R) SSTC  Clinic IPMPT Teacher coaching RSDTP 4/4 4/4 1,2,4 week  4/4 person
doctoral thesis 3M IF SLD (12-13 YA) SRSDTP story writing skills 4/4 4/4 4/4 setting, person

Note: In the table, the values given at the top of each cell represent the findings for the coached individuals (parents, teachers, siblings) and the values given at the bottom represent the participants for the disability group.
A-R = age range; ASD = autism spectrum disorder; BIE = bug in ear coaching; BST = behavioral skill teaching; F = father; F = female; HTC = hybrid teacher coaching; ID = intellectual disability; IMD = individual with
multiple disabilities; IPMPT = inter-participant multiple probe trial; ISDC: inform-show-discuss-coaching; M = male; M = mother; MBDIP = multiple baseline design with inter-participants; MIT = mutual imitation
training; MPDAP = multiple probe design across participants; MPDBP = multiple probe design with between-pairs; MPDIP = multiple probe design with inter-participant; MPDAB = multiple probe design with across-
behavior; NATPD = nested adaptive transformational practices design; OBPC = observation-based parent coaching; OPC = online parent coaching; OTC: online teacher coaching; PDPSE = professional development
portal in special education; PMT = preverbal millue teaching; SLD = specific learning disabilities; SRSDTP = self-regulated strategy development teaching package; SSPC = side by side parent coaching; SSSC = side by
side sibling coaching; SSTC = side by side teacher coaching; T = teacher; TDT = teaching with discrete trials; TFC = teaching functional communication; TSS = teaching with social stories; VMT = video model teaching;
WBDPC = web-based/distance parent coaching; WBDTC = web-based/distance teacher coaching.
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Table 2
Validity and Reliability Findings
Author-year-type Implementation reliability Inter-observer reliability SV Author-year-type Implementation reliability Inter-observer reliability SV
From A-S 30% From A= 30%
Arikel (2022) master’s  From A-S 20% From A-S 30% + Giilboy (2021) Coach (range: 01 00%) Teacher (range: 94 +
thesis Coach (range: 83-100%) Parent (range: 91-100%) 1 doctoral thesis Teacher (ra%l 'e' 0_1((’)00/) 100%) Q-F
e o Child (range: 97-100%)
From A-S 30% From A-S %30 . o . . . From A-S 30%
A{;g‘f;ﬁ;:é?;i; thesis Coach (range: 93-96%) Teacher (range: 93-95%) I+ Jlr: Iil}fé;(szmg) doctoral gr(;)ar(r:lh_’)(()rﬁloi.tlllgéf);lf))lementatlon sessions Parent (range: 86-100%) Jlr
Teacher (range: 92-95%) Child (range: 90-95%) ’ ge: o Child (range: 85-100%)
s From A-S 30% From A-S 30% . From A-S 30% From A-S 30%
Aél\;assis(ZOB) master’s Coach (range: 100%) Parent (range: 97-100%) ; ng;—)l( (?;:?:rl;llrthesis Coach (range: 100%) Parent (range: 96-100%) ;
Parent (range: 86-100%) Child (range: 100%) Parent (range: 90-100%) Child (range: 75-100%)
From A-S 30% From A-S 30% From A-S 30% From A-S 30%
B(?(})lgf(:;a(lz 3126(25 Coach (range: 83-100%) Parent (range: 55-100%) ;— ngg{;jtzlllegflg) Coach (range: 100%) Teacher (range: 9-100%) ;—
Parent (range: 44-100%) Child (range: 75-100%) Teacher (range: 92-100%) Child (range: 88-100%)
. From A-S 30% From A-S 30% From A-S 100% From A-S 30%
Béggfjrglz?fgs)is Coach (range: 100%) Parent (range: 86-100%) 41; T;Zﬁgﬁs(f}?;liz Coach (range: 100%) Parent (range: 80-100%) ;:
Parent (range: 90-100%) Child (range: 100%) Parent (range: 100%) Child (range: 100%)
From A-S 30%
0, 0 .. - 0,
Cakir (2024) master’s F'rom 30% of 'the . F.rom 30% othe . + Unal (2018) doctoral From A-S 30./0 o Teacher (range: 92- +
. implementation sessions implementation sessions . Coach (range: 89-100%) o
thesis Coach (range: 100%) Teacher (range: 90-92%) F thesis Teacher (range: 75-100%) 1(.)0 ) F
’ : ’ Child (range: 88-100%)
From A-S 30% From A-S 30% , o o
Parent (range: 86-100%) Child (range: 80-100%) ’ g ge o ge: ?
- . From A-S 30% From A-S 30% From A-S 30% From A-S 30%
Dgfclg;zf}llgglg) Coach (range: 100%) Teacher (range: 78-100%) ; Ytittsais(ZOB) doctoral Coach (range: 92-100%) Parent (range: 96-100%) ;
Teacher (range: 92-100%) Child (range: 100%) Parent (range: 96-100%) Child (range: 100%)
. From A-S 30% From A-S 30% From A-S 100% From A-S 30%
Fig:lis(ZOIS) doctoral Coach (range: 78-100%) Teacher (range: 86-100%) JIr Ytl}llggs(2023) doctoral Coach (range: 100%) Parent (range: 95-100%) J];
Teacher (range: 74-100%) Child (range: 40-100%) Parent (range: 90-100%) Child (range: 100%)
From A-S 30%
From A-S 33% From A-S 33% From A-S 30%
Gici-Vatansever : o : o + Yilmaz (2023) . o Teacher (range: 64- +
(2018) doctoral thesis Coach (range: 100%) Parent (range: 85-100%) I doctoral thesis Coach (range: 89-100%) 100%) I

Parent (range: 90-100%)

Child (range: 93-100%)

Teacher (range: 81-100%)

Child (range: 78-100%)

Note: In the table, the values given at the top of each cell represent the findings for the coached individuals (parents, teachers, siblings) and the values given at the bottom represent the participants for the disability group.
A-S = all sessions; F = form; I = interview; I-OR = inter-observer reliability; Q = questionnaire; SV = social validity.
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Results

Research findings (a) the author of the thesis, (b) the type of thesis, (c) the year the thesis was produced,
(d) the type of coaching, (e) the research design, (f) the participants, (g) the setting, (h) the dependent and
independent variables, (i) the effectiveness findings (acquisition, monitoring and generalization), (i) reliability and
validity (inter-rater and inter-observer reliability, social validity) were analyzed descriptively according to
frequencies (n) and percentages (%) based on the data coding key Table 1.

Findings on Types of Theses and Years of Publication

Of the twenty theses included in the analysis, fifteen (75%) were doctoral theses and five (25%) were
master's theses. The types of theses and their frequencies according to years are presented in the Figure 2 below.
According to Figure 2, it is seen that the first thesis containing coaching practices for individuals with special
needs was produced in 2017. In terms of quantity, the highest number of theses was produced in 2018 (n = 6,
30%). In addition, the first master's thesis on coaching practices for individuals with special needs was produced
in 2019, and doctoral theses were produced every year from 2017 until March 2024, except for 2022.

Figure 2
Distribution of Theses by Types and Years
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Findings Related to Participant Characteristics

Within the scope of the protocol, participant characteristics were examined on four main variables:
number of participants, age range, gender, and diagnostic status. Accordingly, the total number of participants in
the theses analyzed was 131 individuals. Of these participants, 50.38% (n = 66) were female, 47.33% (n = 62)
were male, and the gender of 2.29% (n = 3) was not reported. Within the scope of this study, the participants
consisted of (an) individual(s) with special needs who were coached and (b) individuals with special needs who
gained skills through coaching. Detailed information about the participants is given in the headings below (Table
1).

a. Findings Regarding the Participants Who Were Coached in The Theses Analyzed

In the analyzed theses, 50.38% (n = 66) of the participants were parents, teachers, and siblings who were
provided with skills through coaching (Table 1).

Parent Participants. Eleven of the twenty theses analyzed, 26.72% (n = 35) of the total participants (n
= 131) were parents. Of the parents, 91.42% (n = 32) were mothers and 8.58% (n = 3) were fathers. When the
number of parents who were coached in the theses is examined, it is seen that at least one parent (Arikel, 2022)
and at most five (Bahgali, 2020) parents (range = 1-5) intervened. When the ages of the parent participants are
examined, it is seen that the youngest parent is 22 years old (Gici-Vatansever, 2018) and the oldest parent is 50
years old (Bahgali, 2020) (range = 22-50) (Table 1).

Teacher Participants. In eight of the twenty theses analyzed, 21.37% (n = 28) of the total participants
(n = 131) were teachers. Of these teachers, 28.57% (n = 8) were male, 60.71% (n = 17) were female, and in one
thesis (Arslan-Armutcu, 2017), there was no information on the age and gender of three teachers (10.72%). The
theses examined vary between three and four (range = 3-4) according to the number of participating teachers.
When the teacher participants are analyzed in terms of age, it is seen that the youngest teacher is 23 years old
(Giilboy, 2021) and the oldest teacher is 58 years old (Y1lmaz, 2023) (range = 23-53) (Table 1).
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Sibling Participants. In one of the twenty theses examined (Yapici, 2019), 2.29% of the total (n = 131)
participants included a coaching application applied to sibling participants with typical development, and it was
observed that one of these siblings was female (33.3%), the other two were male, and their ages were between
eleven and fourteen years old (range = 11-14) (Table 1).

b. Findings on Participants With Special Needs In The Analyzed Theses

In the theses analyzed, 49.62% (n = 65) of the participants were individuals with special needs diagnosed
with ASD, intellectual disability, specific learning disability, or multiple disabilities (Table 1).

Participants with ASD. Of the total number of participants (n = 131) in the twenty theses analyzed,
32.06% (n = 42) were individuals diagnosed with ASD. Of these individuals, 88.10% (n = 37) were male and
11.90% (n = 5) were female. When analyzed in terms of age, the youngest ASD participant was two years old
(Y1ldiz, 2023) and the oldest ASD participant was 17 years old (Bahgali, 2020) (range=2-17) (Table 1).

Participants with Intellectual Disability. Of the total number of participants (» = 131) in the twenty
theses analyzed, 12.21% (n = 16) were individuals diagnosed with intellectual disability. Of these individuals,
56.25% (n = 9) were female and 43.75% (n = 7) were male, the oldest participant with intellectual disability was
17 years old, and the youngest participant with intellectual disability was two years old (Arslan-Armutgu, 2017)
(range = 2-17) (Table 1).

Participants with Specific Learning Disabilities. It is seen that one of the twenty theses examined
(Yilmaz, 2023) included participants diagnosed with specific learning disabilities and 3.05% (n = 4) of the total
number of participants (n = 131) were conducted with individuals diagnosed with SLD. Of these participants, 75%
(n=3) were male, 25% (n = 1) were female, and their ages were between twelve and thirteen (range=12-13) (Table

1.

Participants Who Were Blind individuals with Multiple Disabilities (DMD). One of the twenty theses
analyzed (Cakir, 2024) was conducted with participants with PDD, and 2.29% (n = 3) of the total participants (n
=131) were PDD. These participants consisted of 66.66% (n = 2) males and 33.33% (n = 1) females, aged between
nine and twelve years (range=9-12), with ASD (Table 1).

Findings on Types of Coaching

When the types of coaching were analyzed within the scope of this study, it was seen that 11 theses (55%)
were conducted with parent coaching, eight theses (40%) with expert/teacher coaching, and one thesis (5%) with
peer/sibling coaching. When the theses were analyzed according to the implementation type of coaching, it was
seen that ten theses (50%) were conducted with side-by-side/face-to-face coaching, nine theses (45%) with
online/remote/web-based coaching, and one thesis (5%) with hybrid/mixed coaching type (Table 1).

Findings Related to the Setting

The findings regarding the setting were classified into four groups: (a) school, (b) home, (c) web, and (d)
multimedia (multimedia conducted in combinations of home and school, web and school, community living
spaces, and home, etc.). Accordingly, it is seen that five theses (25%) were conducted in the classrooms and
playrooms of rehabilitation centers, schools, or institutes in an environment that can be described as “school”, five
theses (25%) were conducted in homes, three theses (15%) were conducted on the web using a remote, online,
mobile application, and seven theses (35%) were conducted using multimedia (Table 1).

Findings Related to the Research Design

When the theses are analyzed according to research designs, it is seen that they were designed with
multiple baselines, multiple probes, and comparative designs. Accordingly, two theses (Gici-Vatansever, 2018;
Giilboy, 2021; 10%) were conducted with nested a pairwise multiple baseline design. Thirteen (76.47%) of the
total of seventeen theses (85%) conducted with multiple probe designs were designed with probe trials and four
(23.53%) were designed with probe phase designs. Fifteen of these theses (n = 15, 88.24%) were designed with
multiple probes between participants, one (5.88%) with multiple probes between behaviors, and one (Cattik, 2019;
5.88%) with multiple probes between participants and behaviors. Only one of the theses (Degirmenci, 2018; 5%)
was conducted with the nested adaptive alternating treatments design, which is a kind of comparative design (Table

).
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Findings on Effectiveness

The findings regarding the effectiveness of the theses were examined in three main categories: (a)
acquisition, (b) monitoring, and (c) generalization. In two of the theses analyzed (n = 20), it was not aimed to
collect data from individuals with special needs. Therefore, in this study, effectiveness data were reported for a
total of 127 individuals to whom the intervention was applied. Of the one hundred and twenty-seven individuals
targeted to gain skills in the theses, sixty-six (51.97%) consisted of parents, teachers, and siblings who gained
skills through coaching, and sixty-one (48.03%) consisted of individuals with special needs who gained skills by
their parents, teachers or siblings (Table 1).

a. Acquisition

All the participants (n = 127), that is, parents, teachers, and siblings who were targeted to gain skills
through coaching and individuals with special needs who were targeted to gain skills by parents, teachers, or
siblings, gained skills according to the criteria determined by the researchers (Table 1).

b. Monitoring

Follow-up data were collected in all twenty theses examined. It was reported that data could not be
collected from one of the parent participants in one thesis (Bahgali, 2020) and a parent-child participant pair in
another thesis (Tavukgu, 2021). Accordingly, follow-up data were collected from 97.64% (n = 124) of the total
number of participants (n = 127), indicating that they were able to maintain the skills they acquired at the practice
level. It is seen that the follow-up data were collected at least one week and at most fourteen weeks (Degirmenci,
2018) after the implementation was completed (range = 1-14 weeks). When the theses are analyzed according to
the number of sessions of the follow-up data, it is seen that four theses (20%) planned two sessions, fourteen theses
(70%) planned three sessions, and two theses (10%) planned four sessions of follow-up data (Table 1).

c. Generalization

The findings regarding the generalization data of the analyzed theses were examined in two groups,
namely (a) generalization data regarding the participants who were coached and (b) generalization data regarding
individuals with special needs, according to the number of people and types of generalization. a. It is seen that
generalization data were collected in seventeen of the twenty theses (n = 17, 85%), no generalization data were
found in three theses (Arikel, 2022; Arslan-Armutcu, 2017; Cakir, 2024; n = 3, 15%), and according to the total
number of participants, generalization data were collected in 59 (89.40%) of the 66 participants who gained skills
through coaching. When the analyzed theses (n = 20) were examined in terms of the types of generalization data
collected from the participants who gained skills through coaching, it was found that two of the theses (10%) were
interpersonal, one (5%) was intermedia, and seven (35%) were across the skills. In three theses (15%),
generalization data were collected between people and environments, in one (5%) between skills and
environments, in one (5%) between skills and equipment, in one (5%) between environments and routines, and in
one (5%) between skills, environments and equipment (Table 1).

b. When the generalization data collected for participants with special needs are examined, it is seen that
generalization data were collected in sixteen of the theses (80%), were not found in four theses (Arikel, 2022;
Arslan-Armutgu, 2017; Cakir, 2024, Kizir, 2018; 20%), and were collected from fifty-four (90%) of the individuals
with special needs targeted to gain a total of sixty-one skills. According to the types of generalization collected
from individuals with special needs in the theses examined, it is seen that two (10%) generalization data were
collected between people, one (5%) between environments, one (5%) between tools, one (5%) between people and
situations, one (5%) between environments and routines, one (5%) between people and tools, six (30%) between
people and environments, one (5%) between people, environments, and routines, and two (10%) between skills,
environments, and people (Table 1).

Findings Related to Independent Variables

Eighteen of the theses included two different independent variables. However, two theses without two
independent variables (Arikel, 2022; Cakir, 2024) did not collect data from participants with special needs and
therefore they were designed to include one independent variable. When the interventions offered by parents,
teachers, or siblings to individuals with disabilities (n = 18) were analyzed, it was found that three theses (16.66%)
used simultaneous prompting, two theses (11.11%) used functional communication instruction, and one thesis
(5.55%) teaching with demand modeling, one thesis (5.55%) teaching with graduated guidance, one thesis (5.55%)
teaching with pre-verbal Miliue, one thesis (5.55%) embedded teaching, one thesis (5.55%) incidental teaching,
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and one thesis (5.55%) teaching with discrete trials. The independent variables of the theses examined are teaching
with social stories, teaching with social stories and video models, teaching behavioral skills, teaching with activity
schedules, teaching with gradual increases in prompting, teaching with self-regulated strategy development, and
teaching with reciprocal imitation training (5.55% for each) (Table 1).

Findings Related to Dependent Variables

Eighteen of the theses had two groups of dependent variables. The first one represents the skills targeted
to be acquired by parents, teachers, or siblings and the second one represents the skills targeted to be acquired by
individuals with special needs. In all studies, the skills targeted to be acquired by parents, teachers, and siblings
were coaching practices. The dependent variables targeted for individuals with special needs were social skills in
three of the eighteen theses (16.66%), communication skills in three (16.66%), daily living skills in three (16.66%),
safety skills in two (11.11%), imitation skills in two (11.11%), functional communication and problem behavior
level in two (11.11%), academic skills in two (11.11%), and sexual development hygiene skills in one (5.55%)
(Table 1).

Findings Related to Reliability and Validity Data

The findings on the reliability of the theses were analyzed under the headings of (a) implementation
reliability and (b) inter-observer reliability, while the findings on validity were analyzed under the heading of (¢)
social validity (Table 2).

a. Implementation Reliability

Since two separate independent variables were applied in eighteen of the theses, the implementation
reliability data expressing the coaching process in the first group were reported in all twenty theses, while the
implementation reliability data of the independent variables applied by teachers, parents, or siblings were reported
in eighteen theses. When analyzed according to the collection rates, it was collected from 20% of all sessions at
least (Arikel, 2022) and 100% (20%-100%) at most (Yapici, 2019; Tavukcu, 2021, Yildiz, 2023). When the
implementation reliability coefficients are examined, it is seen that the implementation reliability coefficient of
the coaching practice is at least 18% (Yapici, 2019) and at most 100% (range = 18-100), and when the
implementation reliability coefficients of the independent variables presented by parents, teachers or siblings are
examined, it is seen that it is at least 0% and at most 100% (range = 0-100) (Table 2).

b. Inter-observer Reliability

In all the theses examined, inter-observer reliability data were collected from at least 30% and at most
33% (range = 30-33%) of all sessions according to the number of sessions. When the inter-observer reliability
coefficients were examined, it was seen that the data collected from parents, teachers, or siblings were at least 55%
and at most 100% (range = 55-100), while the inter-observer reliability coefficients collected from individuals
with special needs were at least 40% and at most 100% (range = 40-100) (Table 2).

c. Social Validity

It was found that social validity data were collected in all the studies investigated. In nineteen theses
(95%), the subjective evaluation approach was adopted in data collection, and in one thesis (5%) (Cattik, 2019),
both social comparison and subjective evaluation methods were adopted. While collecting the data, eight (40%)
of the theses used semi-structured or unstructured interview questions, ten (50%) used a form consisting of open
and/or closed-ended questions, one (5%) used both questionnaire and form (Giilboy, 2021), and one (5%) used
both interview and form (Cattik, 2019) (Table 2).

Discussion

Twenty theses involving coaching practices for individuals with special needs were analyzed according
to their descriptive characteristics. When the theses were analyzed in terms of their types, it was seen that most of
them were doctoral dissertations (n = 15; 75%). This may be because coaching practices are mediated, require
practitioners to specialize in the subject, require more time, have various difficulties in implementation (Romano
& Schnurr, 2022), and are preferred in the doctoral process rather than master's degree. However, the fact that a
master's thesis containing coaching practice has been encountered every year in the last four years supports that
this finding should not be misinterpreted as it may be more appropriate to produce graduate theses containing
coaching practice in the doctoral process. When the theses included in the study were analyzed according to years,
it was seen that the first thesis containing coaching practices for individuals with special needs was produced in
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2017. Considering that there was no year limitation in the screening process, it is seen that the theses on coaching
in Tiirkiye have been produced quite recently, such as in the last seven years.

Since the included theses were coaching-mediated, the participants were analyzed in two groups. Thirty-
five of the participants who gained skills through coaching were parents and twenty-eight were teachers. When
the gender of the parent participants is analyzed, it is seen that approximately 92% of them are mothers. This
finding is consistent with the findings of studies in which mothers take a more active role in the education of
individuals with special needs (Bah¢ali & Odluyurt, 2021; Gici-Vatansever & Ahmetoglu, 2023; Tomeny et al.,
2020). Only one thesis (Yapici, 2019) was conducted with coaching implemented to typically developing siblings
of individuals with special needs. It is predicted that this situation may represent an example for future studies that
can be conducted with siblings of individuals with special needs. The second group of participants in the study
consisted of individuals with special needs. Forty-seven out of the total of sixty-five individuals with special needs
were diagnosed with ASD. Although the fact that individuals diagnosed with ASD are more than other disability
groups is consistent with other studies in the literature (Bahgali & Odluyurt, 2021; Kizir, 2019), it is thought that
this situation is due to the diagnosis of individuals with ASD at an early age and the widespread use of early
intervention, as well as the search for evidence-based practice in interventions for individuals with ASD (Tomeny
et al., 2020). The diagnoses of the participants with special needs in the theses vary, and the most disabled group
after ASD participants includes intellectually disabled people, followed by those with specific learning disabilities.
In one thesis analyzed (Cakir, 2024), the participants consisted of individuals diagnosed with multiple disabilities.
When the participants with special needs are examined in terms of their ages, it is seen that they are concentrated
especially in early childhood, and intervention is applied to participants between the ages of two and seventeen.
This finding coincides with the preschool and school period and is in line with other coaching studies (Kemp &
Turnbull, 2014) conducted in the literature.

The findings regarding the effectiveness data of the study were analyzed in three categories: acquisition,
monitoring, and generalization. Accordingly, it was observed that coaching was effective in getting all participants
(n =606) to acquire the targeted skills, effective in exhibiting the skills they learned through coaching, and effective
in providing skills to individuals with special needs (n = 61). This finding is in line with the effectiveness findings
of other coaching studies (Elek & Page, 2019; Kemp & Turnbull, 2014; Kretlow & Bartholomew, 2010; Ward et
al., 2020). When the follow-up data of the included theses were analyzed, 97.64% (n = 124) of the 127 participants
(n = 127) who were intervened with the intervention, were found to have maintained their acquired skills for at
least one week and at most 14 weeks. When compared to the findings of other studies (Bahgali & Odluyurt, 2021;
Kizir, 2019; Orum-Cattik & Ergenekon, 2020) that examined coaching mediated theses in Tiirkiye, this finding
shows that follow-up data were collected more frequently and after a longer period, up to 14 weeks after the
intervention was completed. When the generalization data of the theses are examined, it is seen that fifty-nine of
the sixty-six participants who received coaching in seventeen theses (85%) were able to generalize their acquired
skills to people, environments, skills, routines, and tools that differed according to the type of generalization aimed.
In sixteen of the theses (80%), fifty-four individuals with special needs were able to generalize the skills they
acquired from fifty-four individuals with special needs to different people, environments, equipment, and
situations according to the type of generalization intended. When the generalization data are compared with other
studies examining coaching studies (Bahgali & Odluyurt, 2021; Kizir, 2019; Orum-Cattik & Ergenekon, 2020), it
is seen that the number of generalization studies and the type of generalization are higher in theses on coaching
practices conducted in Tiirkiye. In this respect, the findings of this study are thought to expand the findings of
other studies in the national literature.

Most of the theses (n = 18; 90%) had two independent variables and two dependent variables, one for
individuals who were coached (parents, teachers, or siblings) and one for individuals with special needs. In two
theses with a single independent and dependent variable (Arikel, 2022; Cakir, 2024), it is seen that data on
individuals with special needs were not collected. When the independent variables of all the theses in the study are
examined, it is seen that the independent variables applied to parents, teachers, and siblings are a training program
that includes coaching practice, and the content of this training program includes the independent variable applied
to individuals with special needs. When the independent variables applied to individuals with special needs are
examined, it is seen that they consist of behavioral and natural developmental intervention methods such as
teaching with simultaneous prompting, graduated guidance, self-regulation strategies, functional communication
teaching, social story, preverbal Milieu teaching, teaching with video model, opportunity teaching, teaching with
demanding modeling, teaching with activity charts. The dependent variables related to parents, teachers, and
siblings, which are the dependent variables of the analyzed theses, express the level of implementation of the
previously mentioned methods and techniques, that is, the independent variables applied to individuals with special
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needs. The dependent variables applied to individuals with special needs are academic skills, safety skills, imitation
skills, sexual development hygiene skills, social skills, daily living skills, communication skills, functional
communication, and behavioral adaptation skills. When the findings related to the dependent and independent
variables of this study are presented through coaching, it is seen that parents, teachers, and siblings can provide
various skills to individuals with special needs by using evidence-based interventions.

In this study, the description of methodological features is reported in the variables of implementation
reliability, inter-observer reliability, and social validity. Since eighteen of the theses had two dependent and two
independent variables, two implementation reliability and two inter-observer reliability data were encountered.
However, since two of the theses had one dependent variable and one independent variable, these theses had one
intervention reliability and one inter-observer reliability data. Implementation reliability data were collected from
at least 20% and at most 100% of all sessions. When the collection of inter-observer reliability data from at least
30% of all sessions is examined according to What Works Clearinghouse (WWC) (2020) standards, all theses
examined met the criterion that at least 20% of the sessions and the average inter-observer reliability coefficient
should be eighty percent and above. When the theses were examined in terms of social validity data, it was seen
that in all twenty theses, social validity data were collected from participant and/or non-participant parents,
teachers, typically developing siblings, and workplace employees with a subjective evaluation approach using
semi-structured or unstructured interview questions, forms consisting of open and closed-ended questions, and
questionnaires. However, in one thesis, both the social comparison approach and the subjective evaluation
approach were adopted. Bahgali and Odluyurt (2021) stated that social validity data were collected in 56% of the
studies they included in the study in which they examined the studies conducted with parent coaching for
individuals with special needs, but they did not report from whom and by which method the researchers collected
social validity data. In another study examining coaching research, Orum-Cattik and Ergenekon (2020) reported
that social validity data were collected through a subjective evaluation approach in thirteen of the twenty studies
they included. In terms of collecting social validity data in all the theses examined within the scope of this study
and using the social comparison method in addition to the subjective evaluation method (Cattik, 2019), and
diversifying data collection methods through interview questions, forms, and questionnaires, it is possible to say
that this study extends the social validity findings of other studies examining coaching studies in the literature.

Conclusion

The findings of the study reveal that different types of coaching practices offered to parents, teachers, and
siblings have positive outcomes in helping individuals with special needs acquire, maintain, and generalize their
skills. In addition, it is thought that the findings obtained from the study will guide the readers and future
researchers who will conduct studies with coaching practices in the context of the skills to be taught using
coaching, the type of coaching to be selected, and the characteristics of the participants. Considering the effective
results of technology-inclusive coaching theses conducted for individuals with special needs and the educational
policies aiming to produce education systems integrated with the ever-developing technology in social life in line
with the distance education needs that emerged with the COVID-19 pandemic, it is predicted that especially
technology-inclusive coaching practices will increase.

In addition to important findings, this study has some limitations. For example, one of the limitations of
this study is that it only examined the conceptualization of coaching types by classifying them according to the
individuals who are coached and the way they are applied. It is thought that an in-depth examination of the
components of coaching (collaborative planning, guided practice, collaborative thinking, decision-making,
competence development) and implementation methods (observation, feedback, etc.) will provide a better
understanding of coaching practices (Tomeny et al., 2020). In future research, it is recommended to examine the
components and models of coaching practices. The second limitation of this study is that only theses designed with
single-subject research designs were examined. In future research, it is recommended to examine theses conducted
with other research designs that include coaching practices. Third, in this study, only the age and gender of the
participants' parents, teachers, and siblings were included. It is thought that a more detailed description of the
characteristics of the participants in future studies may provide readers with more ideas in determining the
individuals to be coached. Finally, the types of analysis and evaluation methods related to effectiveness data were
not included in this study. In future studies examining coaching practices, meta-analyses can be conducted to
analyze the effect size of interventions.

For future research, it is recommended that researchers conduct a study comparing the effectiveness of
coaching practices in national and international literature. In addition to the suggestions for future research, it is
recommended that the number of coaching practices used in practice should be increased and that the competencies
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of coaching practices for parents and siblings within the Ministry of National Education and the professional
development of teachers through in-service training should be supported by using coaching practices.
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