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Oz
Giris: Erken c¢ocukluk donemindeki 6zel gereksinimli ¢ocuklarin degerlendirilmesinde birgok farkli disiplinden
uzmanin katilimi ¢ocugun tarama, tanilama, uygun miidahale/hizmet veya egitime erisiminde ¢ok 6nemli bir rol
oynamaktadir. Bununla birlikte uzmanlarin degerlendirme uygulamalari birbirinden farklilik gdstermektedir. Bu

¢alismada erken ¢ocukluk donemindeki 6zel gereksinimli ¢ocuklara farkli nedenlerle degerlendirme yapan uzmanlarin,
degerlendirme deneyimlerinin incelenmesi amaglanmigtir.

Yontem: Nitel arastirma desenlerinden fenomenoloji kullanilarak yiiriitiilen ¢aligmaya, erken ¢ocukluk donemindeki
ozel gereksinimli ¢ocuklara degerlendirme yapan 8 farkli disiplinden 20 uzman katilmigtir. Veriler yari-yapilandirilmig
goriismeler yoluyla toplanmis ve timevarimsal igerik analizi ile analiz edilmistir.

Bulgular: Analiz sonucunda degerlendirmede yaklasim, degerlendirme araglari, degerlendirmede aile, yetkinlikler ve
zorluklar ile Oneriler olmak iizere 5 temaya ulasilmistir. Bulgulara goére uzmanlar degerlendirmede ¢cocugun 6zelliklerini
dikkate alarak siireci yiiriitmekte, oyunu degerlendirme kapsaminda siklikla kullanmakta fakat gocugun gereksinimlerine
gore farkli uzmanlarla is birligi kurmakta zorlanmaktadir. Formal ve informal araglar birlikte kullanmaya 6nem veren
uzmanlar degerlendirmede ailenin kritik bir 6neme sahip oldugunu vurgulamiglardir. Uzmanlar, mesleki deneyimle
paralel olarak degerlendirmede yetkinlik kazandiklarini belirtirken, cocuklarin 6zellikleri ve gevresel nedenlerden dolay1
zorluklar yasadiklarini ifade etmis, degerlendirmenin niteliginin arttirilmasi i¢in uygulama ve bu siiregte gérev alan
personele yonelik onerilerde bulunmuslardir.

Tartisma: Tiirkiye’de erken c¢ocukluk donemindeki 6zel gereksinimli ¢ocuklarin degerlendirilmesinde is birligine
dayali, ailelerin ve farkli uzmanlarin katihm saglayabilecegi degerlendirme yaklagimlarina gereksinim duyuldugu
belirtilerek aragtirma bulgulari arastirma sorulari 151¢1nda tartigilmigtir. Caligmanin sinirlhiliklar verilerek uygulamaya ve
ileri arastirmalara doniik 6neriler sunulmustur.

Anahtar sézciikler: Erken ¢ocukluk, 6zel gereksinimli gocuklar, degerlendirme, is birligi, aile katilimi, farkli disiplinler.

Gelis tarihi: 01.05.2024 Kabul tarihi: 12.12.2025 Erken Goriiniim: 30.12.2025

Atif bilgisi: Sengiil-Erdem, H., Agocuk, C., Sagir, Z., Bozlagan, O., Mutafli, N., & Cevik, . (2026). Farkli disiplinlerden bakis acilarryla
erken ¢ocukluk dénemindeki 6zel gereksinimli cocuklarin degerlendirilmesi: Nitel bir calisma. Ankara Universitesi Egitim
Bilimleri Fakiiltesi Ozel Egitim Dergisi, 27(2), 343-359. https://doi.org/10.21565/0zelegitimdergisi. 1475771
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Giris
Degerlendirme; g¢ocuklarin becerilerinin dlgiildiigli, ogretilecek konularin belirlendigi, sunulacak
hizmetlerin planlandigi, ¢ocuklarla ilgili kararlarin alindig: siire¢ olarak tanimlanmaktadir (Salvia vd., 2009).
Tanilamaya yardimei olan ve yasal olarak gerekli olan degerlendirme siireci, 6zel egitim hizmetleri i¢in &zellikle
erken miidahale noktasinda kritik bir bilesen sayilmaktadir (Bakken & Dalmasso, 2021). Alanyazinda
degerlendirme formal ve informal olmak tizere iki baslik altinda incelenmektedir. Formal degerlendirmede
cocugun gelisimini degerlendirmek icin yapilan islemler Onceden belirlenerek yapilandirilmis ve
standartlagtirilmis araglar ile gerceklestirilirken (Ellingsen, 2016; Wortham & Hardin, 2019); informal
degerlendirme goriisme, gézlem, portfolyo gibi standart olmayan teknikler kullanilarak yiiriitiilmektedir (Bakken

& Dalmasso, 2021; Isikoglu-Erdogan & Canbeldek, 2017).

Erken cocukluk donemi degerlendirmenin kritik oldugu yasamin ilk sekiz yilin1 kapsayan gelisim
donemlerinden biridir. Sosyal, duygusal, biligsel ve dil gelisiminin olduk¢a hizli oldugu bu dénemde gocuklar
hakkinda bilgi edinmek ve miidahale gerektiren durumlari tespit edip eyleme gegmek 6nem tasimaktadir (McAfee
& Leong, 2020). Erken c¢ocukluk donemi degerlendirme siirecinde g¢ocuklarin gereksinimlerine gore farkli
amaglarla ¢ocugun performansin biitiinciil ve gegerli bir sekilde yorumlayabilmek igin farkli degerlendirme
yontemlerinin kullanilmasi 6nerilmektedir. Bu amaglar; tarama, tanilama, yerlestirme, Bireysellestirilmis Egitim
Programi (BEP) hazirlama, 6grenci gelisiminin izlenmesi, egitim programinin ¢ocugun ihtiyaglar1 dogrultusunda
gbzden gecirilmesi olarak siralanabilir (Lowenthal, 1994; Sola-Ozgiic & Yassibas, 2021). Bu amagclarin
gerceklestirilebilmesi i¢in formal ve informal degerlendirme ydntemlerinin de 6tesinde farkli degerlendirme
yaklagimlarinin kullanilmas: Onerilmektedir (Lowenthal, 1994). Bu yaklasimlar arasinda oyun temelli
degerlendirme, aile degerlendirmesi, ekolojik degerlendirme, otantik degerlendirme ve siire¢ degerlendirmesi 6ne
¢ikmaktadir (Fiore, 2020; Lowenthal, 1994; 1997; Stein & Steed, 2024).

Ulkemizde erken cocukluk dénemindeki 6zel gereksinimli cocuklarin egitim ve destek hizmetlerinden
faydalanabilmesi i¢in tibbi tanilama ve egitsel degerlendirme siire¢lerinden gegmesi gerekmekte (Dogan-Keskin
& Karaaslan, 2022) ve bu siiregler ¢esitli yasal diizenlemeler ¢ergevesinde yiiriitilmektedir. Tibbi degerlendirme,
0-18 Yas Cocuklar I¢in Ozel Gereksinim Degerlendirmesi Hakkinda Yénetmelik [COZGER] (2019) gercevesinde
hazirlanan Cocuklar I¢in Ozel Gereksinim Raporu (COZGER) kurullar tarafindan saglik kuruluslarinda, egitsel
degerlendirme Milli Egitim Bakanhigina baglh Rehberlik ve Arastirma Merkezleri (RAM) biinyesindeki Ozel
Egitim Degerlendirme Kurullan tarafindan yiiriitilmektedir (Milli Egitim Bakanligi [MEB], 2018). Erken
cocukluk doneminde degerlendirmenin olabildigince erken, aile katilimini saglayacak sekilde ve biitlinciil bir
yaklasimla yiiriitiilmesi ilgili yasalarda belirtilmektedir. Ornegin COZGER yonetmeliginde COZGER yetkili
hekiminin ¢ocugun ihtiyaclar1 ile ilgili aileden bilgi alip degerlendirme siirecini yiiriitmesi gerektigi
belirtilmektedir. Ayni yonetmelikte “Cocugun tiim bedensel yap1 ve iglevi, gevresel ve bireysel etmenleri ile ilgili
¢ocuk, ailesi veya bakim veren kisilerin goriisleri temel alinarak gereginde ilgili alanlardaki uzman hekim,
fizyoterapist, ergoterapist, odyolog, psikolog, sosyal ¢alismaci ve ilgili meslek personelinin goriis ve katkist ile
aile merkezli biitiinciil degerlendirme yapilabilir.” maddesi ile COZGER raporlarinin olusturulmasinda biitiinciil
ve is birligine dayal1 bir degerlendirme yaklasimina vurgu yapilmaktadir (COZGER, 2019). Degerlendirmede
biitiinciil bir yaklasim yakalamak i¢in de COZGER Kurulunda farkli branglardan uzmanlar yer almaktadir. Benzer
sekilde 5378 sayili Engelliler Hakkinda Kanun’da hem tibbi tanilamanin erken yapilmasi hem de egitsel
degerlendirme siirecinde aile katilimmin esas oldugu belirtilmektedir (Oziirliiler ve Baz1 Kanun ve Kanun
Hiikmiinde Kararnamelerde Degisiklik Yapilmas:1 Hakkinda Kanun, 2005). Egitsel degerlendirme ile ilgili ayrica
Ozel Egitim Hizmetleri Yonetmeligi’'nde (MEB, 2018) 6zel gereksinimli ¢ocuklara sunulacak ozel egitim
hizmetlerinin erken donemde baslanmasi ve aile ile is birligi i¢inde yiirtitiilmesi esas alinmigtir.

Mevcut yasal diizenlemelere ragmen iilkemizde erken cocukluk donemindeki 6zel gereksinimli
¢ocuklarin egitsel ve tibbi degerlendirme siireglerinde farkli uzmanlarla ve ailelerle yiiriitillen ¢alismalarda
yasalarda belirtilen is birligine dayali ve biitiinciil degerlendirme ile ilgili sinirliliklar 6ne ¢gikmaktadir (Akincioglu-
Colak, 2022; Derdiyok & Goziin-Kahraman, 2023; Dogan Keskin & Karaaslan, 2022; Giilay vd., 2024; Karaaslan,
2015; Melekoglu vd., 2018; Uygun vd., 2021). Uygun ve digerleri (2021) tarafindan yiiriitiilen ve COZGER
sonrast ¢ocuk ve ergen psikiyatristlerinin goriislerini inceleyen c¢aligmada, uzmanlar kuruldaki karar verme
siire¢lerinde RAM’lar tarafindan yapilan egitsel degerlendirme sonucuna gore diizenlenen destek egitim kararinin
etkili oldugunu belirtmekle birlikte COZGER siirecinde farkl1 zorluklar yasadiklarini ifade etmislerdir. Uzmanlar,
RAM’larin COZGER tanisina uygun olarak basvuru yapan gocuk igin egitsel onay vermediklerini ifade
etmislerdir. Calismada katilimecilar COZGER siirecinde farkli disiplinlerin smir ihlalleri ile karsilastiklarmi ve
biligsel gelisim ile dil-konusma gibi alanlarda degerlendirme yaparken zorlandiklarini belirtmislerdir. Aym
caligmada RAM’lardaki egitsel degerlendirme siiregleri ile COZGER siirecinin birbiri ile uyumlu olmadig1 ve
bunun saglanmasimin gerekliligi ortaya konmaktadir. Karaaslan ve Karaaslan’in (2016) Tirkiye’de Otizm
Spektrum Bozuklugu (OSB) olan gocuklarin tibbi tanilama siirecinde uzman doktorlarin goriislerini inceledikleri
caligmada da OSB’ye yonelik tanilama araglariin tanilama siirecinde kullanilmadigi belirtilmistir. Bozkurt (2009)
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tarafindan yiiriitillen arastirmada ise Tiirkiye’de zihinsel yetersizligi olan 6grencilerin yarisina yakinimnin tek bir
Olgekle degerlendirildigi ve yonetmeliklerde belirlenen hususlara yeterince uyulmadigi anlasiimaktadir. Ayrica
tibbi ve egitsel degerlendirme siireglerinde RAM’lar ile hastaneler arasinda is birligi sorunlari yasandigi farkl
caligmalarla da ortaya konmakta (Akincioglu-Colak, 2022; Yilmaz, 2016), tibbi tanilamada yer alan uzmanlarin
egitimcilerle is birligine ihtiya¢ duyduklar belirtilmektedir (Akincioglu-Colak, 2022).

Birden fazla katilimer grubu ile yiiriitiilen bir ¢aligmada OSB olan ¢ocuklarin egitsel ve tibbi
degerlendirme siireclerinde ebeveynler, cocuk ve ergen psikiyatristleri ile RAM’larda gérev yapan 6gretmenlerin
deneyimleri incelenmistir (Akincioglu-Colak, 2022). Arastirma bulgularina gore, tibbi tanilamada ¢cocugun egitsel
ihtiyaclara yonelik bir veri talebi olmadigi, daha ¢ok klinik ve fiziksel muayene (6rn., kulak-burun-bogaz
kontrolii) gibi uygulamalarin oldugu ortaya konmustur. Cocuk ve ergen psikiyatristleri tanilama ortaminda ¢ocuk,
aile ve psikologun yer aldigini, tanilamada gdzlem ve goriisme gibi informal yontemlerle formal araclarin
kullanildigimi ifade etmislerdir. Ayni ¢alismada psikiyatristler tibbi degerlendirmede nérologlarla is birligi
kurduklarin1 belirtmislerdir. Ozel egitim 6gretmenlerinin egitsel tanilama ve degerlendirme siirecine iliskin
goriisleri ile ilgili yiiriitiilen baska bir calismada ise is birliginin noksanligina dikkat cekilmektedir. Ogretmenler
RAM’larda yiiriitiilen egitsel degerlendirmenin kisa siirede yapildigini, formal testlerin yapilamadigini, personel
eksikligi oldugunu ve kurulan is birliginin yetersiz oldugunu ifade etmislerdir (Vardar, 2024). Uzmanlarla
yiriitiilen ¢alismalarin yaninda tanilama ve degerlendirme ile ilgili ailelerle yiiriitiilen ¢aligmalarda da benzer
zorluklara vurgu yapildigi goriilmektedir (Melekoglu vd., 2018; Selimoglu vd., 2013). Aileler egitsel
degerlendirme ile ilgili daha olumlu deneyimleri oldugunu ve egitsel degerlendirmede daha ¢ok bilgi aldiklarini
aktarirken tibbi degerlendirmede tanilamanin kisa siirede olmasi, ¢ocuklarin ¢ok yorulmalari gibi olumsuz
deneyimleri aktarmislardir (Melekoglu vd., 2018). Benzer bulgulara Selimoglu ve digerleri (2013) tarafindan
yiriitilen ve OSB’de tanilama siirecinde ebeveynlerin deneyimlerinin incelendigi calismada rastlanmaktadir.
Aileler tibbi tanilamanin yeterli degerlendirme yapilmadan ¢ok hizli yapildigini belirtirken tani sonras1t RAM
degerlendirmelerinde de ¢ocuklart ile ilgili diizenli bir bilgilendirme yapilmadigin: belirtmislerdir.

Tiirkiye’de erken ¢ocukluk déneminde 6zel gereksinimli ¢ocuklarin degerlendirilmesi ile ilgili farkli
meslek grubundan uzmanlarla yiiriitiilen ve uzmanlarin deneyimlerini inceleyen ¢alismalar incelendiginde tibbi
degerlendirme ve egitsel degerlendirme ile ilgili deneyimlerin ayr1 ayri incelendigi goriilmektedir. Tibbi
degerlendirme ile ilgili deneyimleri inceleyen g¢alismalarda ise OSB olan ¢ocuklarin tanilanmasina odaklanan
calismalarin yogun oldugu goriilmektedir (Aydos & Calis, 2021; Karaaslan & Karaaslan, 2016; Yigitoglu &
Odluyurt, 2021). Egitsel degerlendirme odakli calismalarda ise genellikle RAM’larda gorev yapan dgretmenlerin
(Akincioglu-Colak, 2022) veya ebeveynlerin (Cayir, 2021; Giilay vd., 2024) katilimer oldugu goriilmektedir. Bu
caligmalardan sadece bir tanesinde birden fazla farkli disiplinden meslek uzmanlarma rastlanmistir (Akincioglu-
Colak, 2022). Bu ¢alismalarda, yasalarda belirtilen aile katiliminin da saglandig: biitlinciil ve ig birligine dayali
degerlendirmenin yeterince yapilamadigi ortaya konmaktadir. Ayrica galismalarin neredeyse tamaminin formal
degerlendirme siireci ile ilgili oldugu, bunun yaninda informal degerlendirme siireglerine odaklanan ¢aligmalarin
siirli oldugu gorillmektedir. Degerlendirmenin tipik gelisim gostermeyen her ¢gocugun yasaminda 6nemli bir yer
tutmasi (Lebeer vd., 2011) ¢ok disiplinli bir siireci gerekli kilmakla birlikte degerlendirmenin tanilama diginda da
bircok amaca hizmet etmesi nedeniyle 6zel gereksinimli bireylerin degerlendirilmesinde gorev alan farkl
uzmanlarin deneyimlerinin incelenmesinin 6nemli oldugu diisiiniilmektedir ve gocugun ihtiyaglarina odaklanan ve
sunulacak hizmetlerin planlanmasina 11k tutacak ¢alismalara da ihtiya¢ duyulmaktadir. Alanyazindaki mevcut
caligmalarin genellikle tek bir meslek grubundaki elemanlar ile yiiriitiilmiis olmas1 birden fazla meslek grubundaki
uzmanlarin degerlendirme ile ilgili deneyimlerine odaklanan caligmalara olan ihtiyaci ortaya cikarmaktadir
(Karaaslan, 2015). Boylece bircok uzmanin yer almasi gereken degerlendirme siirecine daha biitiinciil bir bakis
miimkiin olabilecektir. Ayrica degerlendirmenin tibbi ve egitsel degerlendirmenin &tesinde ¢ocugun siire¢
icerisindeki ilerlemesini gosteren informal bir siireci de kapsadig diisiiniildiigiinde arastirmalarda tibbi ve egitsel
degerlendirmenin yaninda erken c¢ocukluk déneminde cocuklara saglanan miidahale veya destek hizmetleri
sirasinda nasil bir gelisim gosterdigi ile ilgili yapilan degerlendirmelerin neler oldugunun betimlenmesi énemlidir.
Bu noktadan yola c¢ikarak bu ¢alismada erken c¢ocukluk donemindeki 6zel gereksinimli g¢ocuklara
destek/miidahale/hizmet sunan farkli disiplinlerden uzmanlarin 6zel gereksinimli c¢ocuklar1 degerlendirme
deneyimlerinin incelenmesi amaclanmistir. Bu genel amag¢ dogrultusunda; arastirmada asagidaki sorulara yanit
aranmigtir:

1. Farkli disiplinlerden uzmanlar erken c¢ocukluk donemindeki o6zel gereksinimli g¢ocuklar1 nasil
degerlendirmektedirler?

2. Degerlendirme siirecinde farkli disiplinlerdeki uzmanlarin yetkin hissettikleri ve zorlandiklar: alanlar
nelerdir?

3. Farkli disiplinlerden uzmanlarm erken ¢ocukluk donemindeki 6zel gereksinimli ¢ocuklarin
degerlendirilmesinde dnerileri nelerdir?
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Yontem
Arastirma Yontemi

Bu aragtirmada; erken ¢ocukluk donemindeki 6zel gereksinimli ¢ocuklara egitim, miidahale ve hizmet
sunan kisilerin degerlendirme ile ilgili deneyimlerini ve goriislerini incelemek amaglandigi icin nitel arastirma
desenlerinden fenomenoloji kullanilmistir. Fenomenoloji, bireylerin belli bir olgu veya kavramla ilgili
yasantilarini incelemeyi, katilimcilarin bu olgu ile ilgili deneyimlerini genel olarak tanimlamay1 amaglar. Bagka

bir deyisle, fenomenoloji katilimcilarin “neyi” “nasil” deneyimlediklerinin 6ziinii vermeye c¢alisir (Cresswell,
2013).

Katihhmcilar

Calisma grubuna, nitel aragtirma geleneginin bir parcasi olan amagli drnekleme ydntemlerinden
maksimum ¢esitlilik 6rneklemesi ile ulagilmigtir. Maksimum cesitlilik 6rneklemesi, katilimer se¢iminde cinsiyet,
yas, egitim diizeyi gibi gesitli faktdrleri goz oniinde bulundurarak, farkliliklarini yansitan goriisler elde etmeyi ve
karmasik olgulari incelemeyi amaglar ve bu sekilde nitel aragtirmanin kalitesini artirir (Cresswell & Plano-Clark,
2015). Fenomenoloji ¢alismalarinda katilimci sayisinin 5-25 arasinda olabilecegi belirtilmektedir (Cresswell,
2013). Mevcut arastirmanin katilimer grubunu erken ¢ocukluk dénemindeki 6zel gereksinimli gocuklarla ¢alisan
farkli yas, kurum, cinsiyet ve meslek gruplarindan 20 uzman olusturmaktadir. Bu uzmanlar ¢ocuk psikiyatristleri
(C-PSKT), g¢ocuk norologlart (C-N), dil ve konusma terapistleri (DKT), fizyoterapistler (FTR), ergoterapistler
(ERG), ¢ocuk gelisimi uzmanlar1 (CG), 6zel egitim dgretmenleri (OE) ve bir psikologdur (PSK). Arastirmaci
grubunun mesleki aglar1 aracilig ile ulasilan uzmanlardan goniillii katilmay1 kabul edenler katilimer olarak
belirlenmigtir. Katilimcilara ait demografik 6zellikler Tablo 1°de yer almaktadir.

Tablo 1
Katimer Ozellikleri
Meslek Yas/cinsiyet Egitim Mesleki deneyim Gorev yeri Goriigmenin gerceklestirilme sekli
CG1 27/Kadin On lisans 5yl OERM Yiiz yiize
CG2 24/Kadm Lisans 1.5 y1l OERM Yiiz yiize
CG3 29/Kadin Lisans 12 yil OERM Yiiz yiize
C-N1 44/Erkek Tipta uzmanlik 13 y1l Ozel hastane Telefon
C-N2 35/Erkek Tipta uzmanlik 12 y1l Devlet hastanesi Cevrim i¢i platform
C-PSKTI 33/Erkek Tipta uzmanlik 6 yil Sehir hastanesi Telefon
C-PSKT2 37/Kadn  Tipta uzmanhk 12yl Ozel kurum Cevrim ici platform
DKT1 26/Kadin Yiiksek lisans 3yl Ozel kurum Cevrim ici platform
DKT2 24/Kadin Yiiksek lisans 3yl Ozel kurum Cevrim ici platform
DKT3 22/Erkek  Lisans 1yl OERM Yiiz yiize
DKT4 24/Kadin  Lisans 4yl OERM Yiiz yiize
ERG1 23/Kadin Lisans 1.5yl fige belediyesi Telefon
ERG2 24/Kadin Yiiksek lisans 1.5yl Ozel kurum Cevrim ici platform
FTR1 25/Kadin Lisans 2yl Ozel kurum Telefon
FTR2 27/Kadin Lisans 4yl OERM Yiiz yiize
Psikoloji ve
OE1 26/Kadin Lisans 4yl danigmanlik Yiiz yiize
merkezi
) , Milli Egitim .
OE2 31/Kadin Lisans 8 yil Bakanhgi Yiiz yiize
OE 3 28/Erkek Lisans 3yl N][‘:’lllllieﬁﬁigfl Yiiz yiize
OE 4 25/Kadin Lisans 1 yil OERM Skype
PSK1 27/Kadin Lisans 4 yil OERM Yiiz yiize

Not: CG = ¢ocuk geligimi uzmani; C-N = ¢ocuk ndrologu; C-PSKT = ¢ocuk psikiyatristi; DKT = dil ve konusma terapisti; ERG = ergoterapist;
FTR = fizyoterapist; OF = 6zel egitim 6gretmeni; OERM = 6zel egitim ve rehabilitasyon merkezi; PSK = psikolog.

Tablo 1’e gore 15 uzman kadin iken 5 uzman erkektir. Katilime1 uzmanlarin mesleki deneyimleri 1-13
yil arasi1 degisiklik gosterirken, kamu ve 6zel kurumlarda gorev yaptiklar1 goriilmektedir. Katilimcilarin yaglar
22-44 arasinda degisirken cogunlugun lisans diizeyinde egitime sahip oldugu goriilmektedir.
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Veri Toplama Araclarn
Demografik Form

Katilimeilarin demografik 6zellikleri arastirmacilar tarafindan gelistirilen demografik form ile elde
edilmistir. Form, katilimcimin meslegi, ¢alisma deneyimi, yas/cinsiyet, gorev yeri, egitim diizeyi gibi bilgileri
igermektedir.

Yari Yapuandirilmis Bireysel Gériisme

Calismada veriler yari-yapilandirilmig goriismeler yoluyla toplanmistir. Arastirmaci grubu oncelikle
alanyazin taramasi yaparak sorulara ilk halini vermistir. Gorligme sorular1 daha sonra 6zel egitim alanindan iki
uzmana gonderilmis, uzmanlardan gelen doniitlerle goriisme sorular diizenlenmistir. Uzman goriisiiniin ardindan
pilot calisma gerceklestirilerek goriisme sorularina son gekli verilmistir. Sorular, erken ¢ocukluk déneminde 6zel
gereksinimli ¢ocuklar1 degerlendirme siireci, uzmanlarin benimsedikleri yaklasimlar, kullandiklar1 yontem ve
materyaller, degerlendirme siirecinde yetkinlik ve zorlandiklar1 alanlar, degerlendirmede ailenin yeri,
degerlendirmede is birligi ve daha etkili degerlendirme i¢in Oneriler ¢ercevesinde toplam sekiz sorudan
olusmustur.

Pilot Calisma. Arastirmada veri toplama asamasma ge¢meden Once 5 uzman ile goriismeler
gerceklestirilerek pilot ¢alisma yiiriitiilmiistiir. Bu gériismelerden dordi yiiz yiize, biri ise aragtirmacilarin yasadigi
Istanbul ilinden farkli bir sehirdeki (Bursa) bir uzmanla ¢evrim ici gergeklestirilmis ve goriismeler ortalama 28
dakika stirmiistiir. Pilot ¢alisma sonucunda yari-yapilandirilmis goriisme sorularinda bazi degisikliklere
gidilmistir. Baz1 sorular boliinerek soru sayist altidan sekize cikarilmig, bazi sorularin sirast degistirilmis, iki
sorunun da igeriginde degisiklikler yapilarak sorular yeniden yazilmigtir. Ayrica, goriigmelerin yiiz yiize veya
¢evrimigi ortamda yapilmasinin goriisme derinligini etkilemedigi goriilmiis ve aragtirma kapsaminda goériismelerin
farkli gekillerde (or. yiiz ylize, ¢evrim i¢i, telefon) yapilabilecegine karar verilmistir.

Veri Toplama

Veriler, 10 Subat-10 Mart 2024 donemini kapsayan bir aylik bir siirede arastirmact grubu tarafindan 4
farkli ilde gorev yapan (Ankara, Bursa, Istanbul, Manisa) uzmanlardan toplanmistir. Goriismeler, aragtirmacilarin
bulundugu Istanbul’daki katilimecilarla yiiz yiize katilimcinin c¢alisma ortaminda (Or. hastane, rehabilitasyon
merkezi) gerceklestirilirken, farkli illerdeki katilimeilarla ¢evrim ig¢i platformlar ve telefon araciligi ile
gercgeklestirilmistir. Gorlismeler gergeklestirilmeden 6nce katilimeilar goriismeyi gergeklestirecek aragtirmaci
tarafindan aranmugtir. Istanbul’da yer alan katilimecilar i¢in uygun bir giin belirlenerek katilimer ve goriismeci
randevu olusturmustur. Belirlenen giin ve saatte katilimci ig yerinde ziyaret edilmis ve goriismeler
gerceklestirilmistir. Istanbul disindaki katilimcilar da aragtirmacilar tarafindan aranarak katilimcinin uygunluguna
gore goriismenin nasil gerceklestirilecegi (6r. Cevrim ici) kararlastirilmig ve yine ortak bir giin i¢in randevu
olugturulmustur. Belirlenen giin ve saatte goriigmeler gergeklestirilmistir. Gorligme siireleri 25-45 dakika arasinda
degismis ve ortalamast 30 dakika olarak hesaplanmistir. Goriismeler ses kaydina alindiktan sonra birebir olarak
bilgisayar ortaminda yaziya aktarilmistir. Arastirma grubundaki arastirmacilarin her biri 2-4 arasi goriisme
gergeklestirerek veri toplama siirecine katilmistir.

Veri Analizi

Veriler, timevarimsal igerik analizi ile analiz edilmistir. Daha dncesinde ¢ok arastirma yapilmamis veya
dagmik bulgularin oldugu durumlarda tercih edilebilecek igerik analizi yaklagimi olan tiimevarimsal igerik
analizinde veriler agik kodlama, kategori/alt tema olusturma ve verileri tema halinde daha soyut ve kapsayici
olacak sekilde bir araya getirme asamalarindan olusur (Elo & Kyngas, 2008). Veri analizinde bu temel ger¢evede
asagidaki basamaklar takip edilmistir. Oncelikle arastirmacilar goriisme dokiimlerini analiz éncesinde okuyarak
goriisme iceriklerine asinalik kazanmustir. Ikinci asamada arastirmacilar farkli zamanlarda yiiz yiize toplantilarda
bir araya gelerek rastgele belirledikleri dort goriismeyi birlikte kodlamislardir. Bu kodlamalar satir-satir
dokiimlerin okunmasi ve ilk kodlarin ortaya ¢ikmasi olarak da ifade edilen agik kodlama olarak yiiriitilmiistiir.
Kodlarin olusturulmasinda aragtirmacilarin zorlandiklari durumlarda arastirmaci grubu bir ortak koda ulasana
kadar iizerinde ¢calismistir. Bu agsamadan sonra geriye kalan 16 goriigme arastirmacilar tarafindan boliistiiriilerek
ayr1 ayri kodlanmis ve her bir aragtirmaci 2-3 goriisme kodlamistir. Ac¢ik kodlama sonrasi aragtirmacilar
kodlamada zorlandiklar1 yerlere yonelik gorts birligine varmak igin ii¢ kere bir araya gelmistir. Bu goriigmelerde
kodlarin birlestirilmesi, kod isimlerinin degistirilmesi, kodlarin silinmesi gibi islemler de yliriitilmiistiir. Agik
kodlama agsamasindan sonra benzer kodlar bir araya getirilerek alt temalar, alt temalar ise bir araya getirilerek
temalara ulagilmistir. Boylece kod-alt tema-tema asamalar1 takip edilerek veriler azaltilmis ve sistematik olarak
gruplandirilarak daha iist diizey bagliklara ulagilmistir (Burnard, 1991).
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Giivenduyulabilirlik

Bu calismada, arastirmanin giivenduyulabilirligini saglamak i¢in ¢esitli dnlemler alinmig ve bunlar
inandiricilik ve dogrulanabilirlik bagliklarinda sunulmustur (Creswell & Miller, 2000; Shenton, 2004; Whittemore
vd., 2001).

Inandiricihk. Arastirma bulgularmin katilimer bakis acisini biitiinciil ve gerceklige uygun olarak
aktarabilmesi olarak tanimlanan inandiricilik i¢in (Whittemore vd., 2001) oncelikle ¢esitleme teknigi
kullanilmistir. Calismada, birden ¢ok aragtirmacinin bakis acisini igermesi ile arastirmaci g¢esitlemesi, farkl
alanlardan uzmanlardan veri toplanarak ise veri kaynagi cesitlemesinden faydalanilmigtir. (Carter vd., 2014).
Ayrica arastirmact grubunun kisa araliklarla toplantilar diizenlemeleri, arastirmaya onciiliik eden arastirmanin
birinci yazarinin 6zel egitim alaninda birden fazla nitel caligma yiiriitmiis olmasi, diger yazarlarin nitel arastirmalar
dersini almis olmalar1 aragtirmacilarin niteligi ve deneyimi baglaminda ¢alismanin inandiriciligin arttirmaktadir.
Bununla birlikte inandiricilig1 saglamak i¢in kodlayicilar arasi giivenirlik hesaplanmistir.

Kodlayicilar Arasi Kodlama Giivenirligi. Bu kapsamda ilk dort goriigme arastirmacilar tarafindan
birlikte kodlanmistir. Daha sonra kodlayicilar arasit kodlama giivenirligini hesaplamak i¢in toplam goriisme
sayisinin %25’ini (O’Connor & Joffe, 2020) olusturan ve rastgele segilen bes goriigme birbirinden bagimsiz ikiser
arastirmaci tarafindan ayr1 ayr1 kodlanmis ve her bir gériismenin kodlama giivenirligi Miles ve Huberman’in
(1994) giivenirlik formiilii kullanilarak (goriis birligi sayist / (goriis birligi sayist + goriis ayriligi sayist))
hesaplanmistir. Boylece her bir arastirmaci giivenirlik hesaplamalarinda yer almistir. Her bir goriisme icin
kodlayicilar aras1 giivenirlik %80-84 arasinda degismis ve ortalama %82 olarak hesaplanmistir. Her bir
goriismenin ayr1 ayr1 olarak ve ortalamalarinin Miles & Huberman (1994) tarafindan onerilen %80 {izerinde
olmasindan dolay1 kodlayicilar aras1 kodlama giivenirligi kabul edilebilir diizeydedir.

Dogrulanabilirlik. Calismanin ayni katilimcilarla ve ayni yontemle yiiriitiilmesi halinde benzer bulgulara
ulasabilmesi olarak tanimlanan dogrulanabilirlik i¢in arastirma deseni ve veri toplama siireci ayrintili
betimlenmistir (Shenton, 2004). Ayrica denetim izi teknigi ile analiz sonucunda elde edilen bulgulara yonelik
arastirma ile bir ilgisi olmayan bir aragtirmacidan kod-alt tema-tema uyumuna ydnelik goriis alinmistir (Lincoln
& Guba, 1986).

Etik Ilkeler

Katilimcilar goniilliliik esasina dayali segilmistir. Goriismeye baglamadan 6nce arastirmacilar ¢alismanin
amaci, verilerin hangi amagla kullanilacagi, analiz edilebilmesi adina ses kaydi alinacagina ve kisisel verilerinin
korunmasma dair bilgi vererek katilimcilar ve arastirmacilar arasinda yazili onam formu imzalanmistir.
Katilimcilar istedikleri her an arastirmadan ayrilabileceklerine dair bilgilendirilmigtir. Katilimeilarin kisisel
gizliligini korumak i¢in katilimcilara meslek grubuna goére bir kod verilmis ve bulgular bu kodlar iizerinden
sunulmustur.

Bulgular

Veri analizi sonucunda Tablo 2’de yer alan bes temaya ulasilmigtir. Bulgularda yer alan ilk {i¢ tema
aragtirmanin birinci sorusu olan farkli disiplinlerden uzmanlarin erken ¢ocukluk dénemindeki 6zel gereksinimli
¢ocuklar1 degerlendirmeleri ile ilgili bulgular sunmaktadir. Dordiincii tema arastirmanin ikinci sorusu olan
uzmanlarin degerlendirme siirecinde yetkin hissettikleri ve zorlandiklar alanlar ile ilgili bulgular1 sunarken,
besinci tema aragtirmanin iigiincii sorusu olan uzmanlarin degerlendirmesine yonelik onerilere iligkin bulgular
icermektedir.

Tema 1. Degerlendirmede Yaklasim

Bu tema kapsamindaki bulgular esnek-gelisimsel degerlendirme, degerlendirmede oyun,
degerlendirmede “gocuk” ve is birligine dayali degerlendirme olmak {izere dort alt temada sunulmus ve asagida
her biri ile ilgili ayrintili bilgilere yer verilmistir.

Esnek-Geligimsel Degerlendirme

Tim disiplinlerden uzmanlar &zel gereksinimli g¢ocuklar1 degerlendirirken esnek bir yaklagim
benimsediklerini ifade etmislerdir. Esneklik, degerlendirmede ¢ocugun 6zelliklerinin dikkate alan, bu 6zelliklere
gore farkli cocuklarda farkli degerlendirme yontemleri veya yollar1 kullanmaya tesvik eden ve degerlendirmeye

ayrilan siireye de farklilik getiren bir yaklagim sunmaktadir. ERG1 degerlendirmedeki esnekligi asagidaki gibi
ifade etmistir:

“Mesela bir balik tutma oyunu olsun, otizmli ¢ocukla ben burada dikkat ¢aligirken veya oyun calisirken
CP'li bir gocukta eger mental anlamda bir sikint1 yoksa avug igindeki kaslar1 degerlendirmek, ince motoru
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degerlendirmek veya el goz koordinasyonu bakayim saglayabiliyor mu, ayni oyunda aslinda farkl
alanlar1 degerlendirebiliyorum.”

Katilimeilar degerlendirme siirecinde taklit, ortak dikkat, g6z temast, alic1 ve ifade edici dil, yonerge alma
ve yerine getirme, esleme gibi gelisimsel agidan 6nemli olan &zelliklerin degerlendirilmesinin 6nemine vurgu
yapmustir. Ozellikle DTK ler alic1 ve ifade edici dil becerileri i¢in bazen formal testlerden yararlandiklarmi ifade
ederken, diger alanlarin uzmanlar1 dil beceriler de dahil bu 6zellikleri degerlendirirken esnek ve etkilesim i¢eren
bir yaklasim benimsediklerini ifade etmistir. PSK1 bu konuya iliskin asagidaki ifadelere yer vermistir:

“Ben o cocuga adiyla seslendigimde cocugun donlip bana bakmasi gerekiyor ¢ocuk bana doniip
baktiginda bu ¢ocuk goz kontagini kuruyor mu? Cocuga ben herhangi bir materyal getiriyorum bu sefer
cocuga o materyali verdigimde al dedigimde ¢ocugun bana orada tepki olarak o materyali almasi
gerekiyor.”

Tablo 2
Arastirma Bulgularina Genel Bir Bakis
Tema Alt tema Alt temaya ait kod Alt temaya iliskin deneyim/goriis paylagsan
ornegi katilimcilar
. CGl, CG2, CG3, C-N1, C-N2, C-PSKTI, C-
Eg:?lgr'lge‘:figid Taklit, g67 temast PSKT2, DKT2, DKT3, DKT4, ERG1, ERG2, ,
g FTRI, FTR2, OE1, OE2, OE3, OE4, PSK1
Degerlendirmede Sembolik oyun, arena C]S}Ii’]gGéi(CTC?’DC;}Ii’ ggg;( ?T’RCI-PFS?RTZZ ’ O3
oyun degerlendirmesi OF4 ’ ’ ’ ’ ’ > ’
Degk‘iﬂendlmede Degerlendirmede CG2, DKT1, DKT2, DKT3, DKT4, ERG1,
yaklasim . go ik Sosyal beceri; yas ERG2, FTR2, C-PSKT1, C-PSKT2, OE1, OE2,
¢ OE3, OF4,
Interdisipliner
is birligine dayali degerlendirme CG2, ¢-N1, C-PSKTI, C-PSKT2, , DKTI, DKT3,
degerlendirme Multidisipliner DKT4, FTR2, OE3, OE4, PSK1
degerlendirme
Formal 4 . CG2, CG3, C-N1, C-N2, C-PSKT1, C-PSKT2,
degerlendirme DIE'I'\IYIEI;&TIEII;:L’ DKTI, DKT2, DKT4, ERG1, ERG2, FTR1, OE2,
Degerlendirme araclari et ! OE3, OE4
araglari Informal . L CGl1, CG2, CG3, C-N1, C-PSKT1, C-PSKT2,
degerlendirme G]:’azblzrg’e?:ﬂ”ggﬁ’m .  DKTI,DKT2, DKT3, DKT4, ERGI, ERG2,
araglari & FTR1, FTR2, , PSK1, OE1, OE2, OE3, OF4
T, CGl, CG2, CG3, C-NR1, C-NR2, C-PSKTI, C-
Aile rolii Ge;fllllﬂllfel oykd, PSKT2, DKT1, DKT2, DKT3, DKT4, ERGI,
Degerlendirmede y ERG2, FTR1, FTR2, OE1, OE2, OE3, PSK 1
aile o CGl, CG2, CG3, C-N2, C-PSKT1, C-PSKT2,
Aile bzellikleri Isz(t)’;;ll‘fl‘alr‘luma’ kabul 1y 1 DKT2. DKT3. DKT4, ERGI, ERG2.
FTR1, FTR2, OE1, OE4, PSK1
. Deneyim, materyal CGl1, CG2, CG3, C-NR1, C-PSKT1, C-PSKT2,
- Yetkinlikler seimi DKT2, DKT 4, OE1, OE2
Yetkinlikler ve
sorluklar Davranis sorunlari, ) ) ) .
Zorluklar degerlendirme CG1, DKT4, ERGI1, OE1, OE2, OE3, OE4, PSK1
ortami
Uygulamaya déniik . CGl, CG2, C-N1, C-PSKTI1, C-PSKT2, DKT2,
oneriler Tarama, esneklik DKT3, ERG1, FTR1, FTR2, OE2, OE3, OE4
Oneriler Uzmanlarin

kendilerine yonelik
Onerileri

Formal arag egitimi,
cesitlilik

CG3, CG4, OE2, OE4

Not: CG = ¢ocuk gelisimi uzmani; C-N = ¢ocuk nérologu; C-PSKT = ¢ocuk psikiyatristi; DKT = dil ve konugma terapisti; ERG = ergoterapist;
FTR = fizyoterapist; OF = 6zel egitim 6gretmeni; PSK = psikolog.

Degerlendirmede Oyun

Tiim disiplinlerden uzmanlar degerlendirme yaparken siklikla oyundan faydalandiklarini ifade ederken
degerlendirmede oyunun islevine yonelik gériisler uzmanlik alanina gére degisiklik gostermistir. Ornegin DK T4
oyunu ¢ocugun dil becerilerini degerlendirmede kullandigim ifade ederken, OE4 ¢ocugun oyun becerilerinin
sembolik veya islevsel diizeyini belirlemekte kullandigini belirtmistir. ERG2 degerlendirmede oyuna iligkin
sunlar1 sOylemistir:

“En biiyiikk avantajlarindan biri ise oyun, oyun ortami, 1siklar. Cocuklar genel olarak buna ¢ok fazla
doniiyor ve bu benim i¢in 0-8 yasta en kiymetli olarak gordiigiim seylerden birisi. O yiizden oyun igerisinde
degerlendirmeyi ¢ok severim, aktivite igerisinde degerlendirmeyi de mutlaka kullanirim.”
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C-PSKTI ise degerlendirmede oyuncagin se¢imine ve oyunun islevine iliskin goriislerini su sekilde ifade
etmistir:

“Cocugun muayenesinde farkli oyuncaklar kullanirim. Ornek veriyorum hayali oyun... Hani o hayali
oyun var m1 yok mu degerlendirmesinde benim i¢in hayvanlar ¢ok degerlidir. Hani kediyi kopegi 6niine
koydugunda pat pat orada hav hav diye baslarlar. Bir yas bir buguk yas arasindaki muayenede bile bir
baloncuk {iflersiniz. Baloncuk patladiktan sonra pat diye sizin gdziiniize bakar. Goz temasini giizel
Olcersiniz. Ya bu en ¢ekingen ¢ocukta bile o baloncuk gercekten ¢ok acicidir.”

Degerlendirmede “Cocuk”

Degerlendirme sirasinda cocugun anlik tepkileri veya ozelliklerinin degerlendirme siirecine yon
verebildigi, uzmanlarin degerlendirme aninda ¢ocugun ihtiyacina gore ani kararlar alabildigi “¢ocuk merkezli” bir
yaklagim o6ne cikmistir. Cocugun farkli gelisim alanlarindaki ozellikleri veya yetersizlige ozgii 6zellikler
degerlendirmeyi ¢ocuga 6zel kilmaktadir. OE2 bu konudaki deneyimini asagidaki sekilde aktarmustir:

“Cocugun yetersizlik durumuna gore karar veriyorum. Mesela gormesi ¢ok iyi olmayan bir ¢ocuk varsa
daha biiyiik gorseller kullantyorum. Sese tepki veren bir ¢ocuk varsa iginde ¢ingirak olan bir top
kullaniyorum. Renklere, sayilara ilgisi olan bir ¢ocuk varsa ona gore materyal kullaniyorum. Genellikle
yetersizlik alanina gore ya da ilgi alanlarina gore degisiyor.”

Cocugun yasi da degerlendirmede belirleyici bir 6zellikler olarak 6ne ¢ikmigtir. Uzmanlar 6zellikle sifir-
ii¢ yas arasindaki 6zel gereksinimli ¢ocuklari degerlendirirken oyunu yogun olarak kullandiklarini ifade ederken
3 yasindan daha biiyiik olan ¢ocuklarda bu alanlarinin genisledigini belirtmiglerdir. DKT’ler dil gelisiminde kritik
dénemin belirleyici oldugunu, bu nedenle dil gelisimini degerlendirmede yasi goz oniinde bulundurduklarini
belirtmislerdir. DKT4 bu konuda sunlar1 ifade etmistir:

“Oyle vakalarim var ki 4 yasinda ¢ocugun hi¢ ¢iktis1 yok. 8 yasina gelecek, belki 9 yasina gelecek higbir
zaman belki de bizim gibi olamayacak. Ciinkii kritik yas1 geciyor. 2 yasindaki bir cocukla 4 yasindaki bir
¢ocugun gelisimi ayni olmuyor. 2 yasindaki ¢ocuk daha hizli ilerliyor. Neden? Ciinkii sdkiik daha kiigiik.
Yani kiigiiklerdeki bozuklugun ¢6ziimii daha kolay.”

Is Birligine Dayali Degerlendirme

Degerlendirmede is birligine iliskin en 6ne ¢ikan bulgu farkli disiplinlerden uzmanlarin degerlendirmede
sistematik veya resmi bir is birligi ortaya koyamadigi yoniindedir. Buna ragmen calismada yer alan tim
disiplinlerden uzmanlar 6zel gereksinimli gocuklarin degerlendirilmesinde farkli diizeylerde is birliginin 6nemine
vurgu yaparak kendi cabalar1 ile bunu saglamaya ¢alistiklarini belirtmistir. Ozellikle saglik kokenli ve hastanede
calisan uzmanlarin (6r. C-N, C-PSKT) aymi kurumda g¢alisan farkli uzmanlarla ig birligi kurmaya g¢alistiklar
goriilmektedir. Asagida bu bulguya iligkin C-PSKT1’den alint1 yer almaktadir; “Cocuk nérolojiyle birlikte siklikla
paslasiriz zaten. Hani psikologlar veya dil konugma terapisi bizim sistemimizin igindedir. Okuldaki sistemde iste
rehberlik veya diger 6gretmenlerle yine kontak halinde oluruz. Hani veri tek kanaldan alinmaz. Veri farkli
kanallardan alinir.”

Degerlendirmede is birligi c¢abalarinin en yogun goriildiigii ortamlardan bir digeri 6zel egitim ve
rehabilitasyon merkezleridir. Bu merkezlerde uzmanlardan bazilari (6rn. FTR, OE) degerlendirme yaparken
zorladiklarinda veya ihtiya¢ duyduklarinda merkezlerdeki diger uzmanlardan destek aldiklarini sdylemistir. Ozel
egitim ve rehabilitasyon merkezinde gorev yapan FTR2 sunlari sdylemistir: “Mutlaka is birligi halinde oluyorum
eger cocuk sadece fizik tedavi goriiyorsa ve bireysel dersi yoksa bile hocalarima mutlaka benim béyle bir gocugum
var deyip bazen onlar1 seanslarima aliyorum. Ozellikle degerlendirirken davranis problemleri varsa dzel egitim
ogretmeninden destek aliyorum.”

Tema 2. Degerlendirme Araglari

Bu tema kapsamindaki bulgular formal degerlendirme araglar1 ve informal degerlendirme araclar1 olmak
iizere iki alt temada sunulmus ve asagida her biri ile ilgili ayrintili bilgilere yer verilmistir.

Formal Degerlendirme Araglar

Katilimeilar erken cocukluk doéneminde o6zel gereksinimli ¢ocuklarin degerlendirilmesinde formal
degerlendirme araglarinin vazgecilmez oldugunu belirtmistir. Formal degerlendirme araclar1 degerlendirme
sirecinde farkli amagclar i¢in kullanilmaktadir. Bu amaglarin basinda tanilama i¢in ¢ocugun gelisimsel
dzelliklerinin degerlendirilmesi gelmektedir. Ozellikle C-PSKT’ler ile C-N’ler gibi saglik kurulusunda ¢alisan ve
tanilama slirecindeki uzmanlar, ¢ocugun gelisimini degerlendirmek i¢in formal gelisimsel degerlendirme araglarin
kullanmaktadir. Denver Gelisim Testi ile Ankara Gelisim Tarama Envanteri (AGTE) en sik kullanilan araglardir.
C-N1 Denver Geligim Testi ile ilgili deneyimlerini asagidaki sekilde aktarmistir:
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“Ozellikle Denver testinin ilk birkag gelisim basamaklarini zaten neredeyse ezbere biliyorum. O nedenle
de 6zel bir test uygulama ihtiyaci hissetmiyorum. Denver tarama testi 4 alan1 degerlendiriyor. Kaba motor,
ince motor, dil gelisimi ve kisisel sosyal gelisim diye 4 alanda ¢ocuklar1 taramaktadir.”

Katilimeilar, ilk degerlendirmede ve siire¢ i¢cinde ¢ocugu degerlendirmede kendi disiplinlerine 6zgii
standart formal araglari kullandiklarim1 belirtmistir. Ornegin C-PSKT’ler ve C-N’ler OSB’de ADOS 2 ve
Degistirilmis Erken Cocukluk Dénemi Otizm Tarama Olcegi’'ni (Modified Checklist for Autism in Toddlers
[MCHAT])) tarama ve tanilamada kullandiklarmi belirtmislerdir. Tiirkge Erken Dil Gelisim Testi (TEDIL) ile
Sesletim Sesbilgisi Testi (SST) DKT’lerin en sik kullandiklar1 araglar iken 6zel gereksinimli ¢ocuklarla daha
siklikla egitim ortamlarinda birlikte olan CG’ler ve OE’ler ise siklikla Kiigiik Adimlar Erken Egitim Program
Tarama Olgegi’ni kullandiklarini ifade etmislerdir. ERG’ler ise ¢ocuklarin duyusal ézelliklerini degerlendirmek
icin genellikle DUNN Duyu Profili’ni kullandiklarini belirtmislerdir.

Informal Degerlendirme Araclart

Tim disiplinlerden uzmanlar, 6zel gereksinimli g¢ocuklar1 degerlendirmede formal araglarin yaninda
informal araglardan da faydalandiklarini ifade etmistir. Gézlem en sik kullanilan informal arag¢ olarak ortaya
¢ikmigstir. Uzmanlar, etkilesime girdikleri andan itibaren gocuklarin 6zellikle iletisim 6zellikleri, etkilesim kurup
kurmadigi, degerlendirme ortamindaki ilgileri ve ilgi siireleri, cocugun bakim vereni ile iletisimi ve etkilesimi, goz
temasi kurup kurmadig ile ilgili gézleme basladiklarini belirtmiglerdir. C-PSKT1 gézlemin degerlendirmedeki
yerine yonelik deneyimlerini asagidaki sekilde ifade etmistir:

“Sifir-ligte gocugun daha muayene odasindan girigten itibaren uyumu nasil, anneyle babayla uyumu nasil,
goriiniimii nasil, 6z bakimi nasil? Psikiyatrik muayene hi¢bir zaman sadece o odadan ibaret olmayan,
girerken de veya orda beklerken de aslinda muayene etmeye baslariz ¢ocugu. Cocugun anneyle uyumu,
kendi isteklerini nasil belirtiyor, odaya girdiginde goz temasi nasil, karsilikliligi nasil, yasindan
bekledigimiz girisimsel diizeye uygun bir tepki veriyor mu, vermiyor mu gibi ¢ok kapsamli bir
degerlendirme yapariz.”

Katilimcilar tarafindan yogun olarak kullanilan bir bagka degerlendirme araci ise goriismedir. Uzmanlar
¢ogunlukla degerlendirme amaciyla aileler ile goriisme gergeklestirilirken, ¢ocugun kendini ifade edebilme
becerisine bagl olarak ¢ocugun kendisi ile de goriisebildiklerini belirtmislerdir. Gériismenin amacmi OE1 su
sekilde ifade etmistir: “Degerlendirme siirecinde dnce aile ile birlikte bir 6n goriisme aliyorum. Bu 6n gériismede
cocuk ila¢ kullaniyor mu, herhangi bir seye alerjisi var mi, sevdigi ve sevmedigi seyler gibi noktalar
O0greniyorum.”

Kaba degerlendirme formlari degerlendirmede kullanilan bir diger informal arag olarak ortaya ¢ikmustir.
Kaba degerlendirme formlarini kullanarak genelde aileler aracilig ile bilgi aldiklarini séyleyen katilimcilar bazen
de formu kendilerinin doldurdugunu belirtmistir. Kendileri tarafindan gelistirilen kaba degerlendirme formunun
degerlendirme siirecindeki yonelik deneyimlerini CG1 su sekilde aktarmistir:

“Elimde kendi olusturdugum bir kaba degerlendirme formu var. Bu ¢ergevede gocugu degerlendiriyorum.
Degerlendirme formunda da genelde temel beceriler, fiziksel gelisimi destekleyici, ince-kaba motor
becerileri, bilissel gelisimi kapsayan maddeler var. Renkleri tanir, sekilleri tanir, eslestirir gibi gibi...
Bunlarin hepsini ayr1 kutucuklara evet/hayir seklinde isaretleyip detaylari not aliyorum.”

Tema 3. Degerlendirmede Aile

Bu tema kapsamindaki bulgular aile roli ile aile 6zellikleri olmak {izere iki alt tema altinda sunulmus ve
asagida her biri ile ilgili ayrintili bilgilere yer verilmistir.

Aile Rolii

Tiim disiplinlerden katilimcilar degerlendirmede ailenin kritik ve islevsel roliine vurgu yapmis, 6zellikle
ilk degerlendirmede aileden ayrintili gelisimsel Oykilyli almayr ¢ok Onemli bulduklarini ifade etmislerdir.
Gelisimsel Oykii alinirken dogum oncesi Oykii ile baslandigi, 6zellikle gelisimsel doniim noktalan ile ilgili
sorularin yogunlukta oldugu ortaya ¢cikmustir. Ozellikle yiiriime, babildama, ilk sézciiklerin ¢ikmasi gibi konusma
ozellikleri, tuvalet egitimi, istedigi bir seyi isaret etme, oyun oynama oOzellikleri, epilepsi gibi kronik saglik
durumlart ile ge¢miste travmatik olaylarin varligr ile ilgili sorularin 6ne ¢iktig1 goriilmiistiir. Aileden gelisimsel
Oykil almanin 6nemine dair DKT3 sunlar1 sOylemistir:

“Tek kelimeleri kullantyor mu, aguluyor mu babildiyor mu diye. Once aileden bilgileri aliyoruz ve yasina
uygun olup olmadigin1 degerlendiriyoruz... Bozuklugun kaynagi ile alakali bana bilgiler verebilir.
Genetikle alakal1 bilgiler verebilir. Ailenin yaptig1 yanlslarla alakali bana bilgiler verebilir. Epigenetik
yani gevresel faktorlerle ilgili bana bilgiler verebilir.”
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Ailelerle goriismede katilimeilarin uzmanlik alanlarinin belirleyici oldugu sdylenebilir. Ornegin FTR ler
gocugun fiziksel hareketlerine yonelik sorulara agirlik verirken, OE’lerin gocugun uygun olmayan davranislarina
yonelik sorular sorduklart goriilmektedir. Benzer sekilde DKT’ler dil gelisimine odaklanirken, C-N’ler ¢ocuklarin
motor ve dil gelisimi ile biligsel gelisime dair sorulara agirlik verdiklerini ifade etmistir. Gelisim &zelliklerinin
disinda aileden alinan demografik veya ev ortamina dair bilgiler de degerlendirmede ailenin roliine iligkin 6ne
¢ikmaktadir. Kardes sayisi, ailede engellilik 6ykiisii olup olmadigi, gelisimsel 6ykiiden farkli olarak ¢gocugun daha
once aldig1 egitimler, yapilan miidahaleler veya tedaviler konusunda da aileden bilgi alinmaktadir.

Bazi alanlardan uzmanlar (DKT, OE, ERG, C-PSKT) degerlendirmede ailelerin zaman zaman formal
aracglarin maddelerini daha yiiksek puanlayarak veya goriismelerde ¢ocuklarmin gelisiminin var olandan daha
ileride oldugunu sdyleyerek yanli davranabildiklerini ifade etmislerdir. C-PSKT2 deneyimlerini gdyle
aktarmaktadir:

“Mesela soruyorum ben ¢ocuk konusuyor mu diyorum. Hocam konusuyor falan. Ben ¢ocukta higbir
kelime duymuyorum, 50 dakika boyunca higbir kelime ¢ikmiyor ¢ocugun agzindan... Veya diyorum ki
adma bakar m1? Bakar hocam diyorlar. Ben sesleniyorum 10 kere hig bakmiyor mesela. Ailelerin 6zellikle
otizm siiphesi, gelisim gerilik siiphesi oldugunda, daha 6nce bir uzman goriisii alinmadiysa, bdyle biraz
daha hafif gosterme, iyi gosterme... ¢ok rastladigim bir sey.”

Aile Ozellikleri

Tiim disiplinlerden katilimcilar ailenin birtakim &zelliklerinin degerlendirmede belirleyici oldugunu
sOylemistir. Ailenin degerlendirmede is birligi kurma konusundaki yaklasimi en 6ne ¢ikan aile 6zelligidir. CG2
degerlendirme sirasinda anne ile kurdugu is birligini asagidaki sekilde aktarmistir.

“Gelisim alanmma uygun olarak sectigimiz bir madde oldugunu diisiinelim. Biz o maddeyi
gerceklestirirken ¢ocuk tek basina yapabiliyorsa annenin sadece izlemesini istiyoruz ama bu genelde pek
miimkiin olmuyor. Cocuklar genelde annelerinin yanina geliyor. O zaman anneyle birlikte masaya
gidiyoruz. Orda anneden bir sey bekliyorlar. O zaman ben annesinde diyorum “bu sekilde sdyleyin
bakalim ne yapacak”. Onlar tarafindan bir yonlendirmeyle yapmis oluyorlar.”

Uzmanlar ailenin ¢ocuklardaki gelisimsel geriligi veya farkliligi kabul zorluklarinin ilk degerlendirme
basvurusunu geciktirdigini, degerlendirme sirasinda istenilen veya ihtiya¢ duyulan is birliginin kurulmasini
olumsuz etkileyerek degerlendirmeyi zorlastirdigini ifade etmislerdir. Kabul zorlugunun siirece olan etkisi ile
ilgili olarak ise DKT2 sunlar1 soylemektedir:

“Cocukta zihinsel problem de oldugu i¢in benim kekemeligi ¢alismam zaten zorlu bir siirece giriyor.
Bozukluk ¢ok net, ¢cok belli... O bozuklugun tedavisi belli. Miidahale etmeme izin vermiyorlar mesela.
Aile kabul etmek istemiyor bozuklugu. Bana bu bozuklugu sdylemeyin diyor....Miidahale etmeme izin
vermiyorlar mesela.”

Tema 4. Yetkinlikler ve Zorluklar

Bu tema kapsamindaki bulgular, yetkinlikler ve zorluklardir olmak iizere iki alt tema olarak sunulmus ve
asagida her biri ile ilgili ayrintili bilgilere yer verilmistir.

Yetkinlikler

Katilimeilar kendilerini 6zel gereksinimli ¢ocuklart ¢ogu durumda gézleme dayali olarak veya formal bir
araca gerek duymadan degerlendirmede yetkin hissettiklerini ve bu yetkinligi olabildigince islerini kolaylastiracak
sekilde kullandiklarini belirtmislerdir. Meslekte toplam deneyim ile formal araglari uygulama sikliginin bu
yetkinlik tizerinde etkili oldugunu séylemek miimkiindiir. C-N1 toplam c¢aligma yilinin yetkinlik iizerindeki
etkisine dair sunlar1 sdylemektedir:

“Ben 7 yil devlet hastanesinde ¢aligtim. Ortalama giinde 40 tane hasta bakiyorduk. Cok sayida heyet
raporu diizenlemek i¢in toplantilar da yaptik, saglik kurulu olusturduk. Bu nedenle ¢ok sayida hem
hareket gelisim alaninda hem de biligsel alanlarda gerilik olan ¢ocuk goriiyoruz. Tabi bunlarin bir kismi
da zaten bize de nédrolojik agidan degerlendirme igin yonlendiriliyor. Dolayisiyla bizim bu gocuklara
muayene etme sansimizda oluyor. Dolayisiyla ¢ok sayida hasta gordiiglimiiz icin artik belli bir siireden
sonra yeterli tecriibeye ulasiyoruz.”

Uzmanlar mesleki yetkinliklerinin ailelerle iletisimde de kendini gosterdigini, Ozellikle ilk
degerlendirmelerde c¢ocuklarin tanilarini ailelere soylerken mesleklerinin ilk yillarina goére daha farkl
davrandiklarmi iletmislerdir. C-PSKT1 tantya dair goriigiinii ailelere aktarirken deneyimle birlikte yasadigi
donisiimii su sekilde aktarmistir:
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“Ilk zamanlar, mesela ilk tan1 koydugumuz otizm teshisinde, mesela, bircok aile ile konusmas1 ¢ok
zorlayici oluyordu. Simdi ben ¢ok boyle acele etmiyorum. Eskiden hemen ¢ocuk bir an 6nce egitim alsin
falan diye acele tan1 sdylerdim... Yani artik sey noktasina geldim bir yerden sonra. Ozellikle otizm ve
gelisim gecikmesinde taninin adi da ¢ok 6nemli degil. Ama ¢ocugunuzun su an gelisimsel sapmasi var.
Mutlaka destek egitim gerekiyor diyorum.”

Baz1 alanlardan uzmanlar (OE, C-PSKT, CG) degerlendirme amacina uygun olarak materyal segme veya
materyal sikintisi oldugu durumlarda materyalleri uyarlama veya gelistirme konusunda yetkin hissettiklerini
belirtmistir. CG1 degerlendirmede ara¢ kullanimi ile ilgili sunlar1 sdylemistir:

“Mesela esleme icin esleme materyalimi kullantyorum. Bu noktada masada olmak zorunda degiliz.
Cocuga gore, cocuk nasil daha iyi verim alacaksa o sekilde siireci ilerletiyorum. Once nesne-nesne, sonra
resim-nesne, en son resim-resim esleme yapiliyor. Bu degerlendirme kutusunda birden fazla beceri ile
ilgili ve bu becerilerin farkli asamalar1 ile ilgili materyal bulunuyor. Cocugun seviyesine goére bu
materyalleri kullantyorum.”

Zorluklar

Uzmanlar degerlendirme sirasinda farkli nedenlere bagli olarak zorluklar yasadiklarini ifade etmistir. Bu
nedenlerden biri degerlendirme sirasinda ¢ocugun sergiledigi 6zelliklerdir. Bu 6zellikler bazen uygun olmayan
davranislar olabilirken bazen de ebeveynden kopamama seklindedir. OE1 degerlendirme ortamina ebeveynin dahil
olmasinin yol agtig1 zorlugu asagidaki gibi ifade etmistir:

“lIk degerlendirmede bazen aileyle alabiliyoruz cocuklari. Aileden kopamayan gocuklarimiz oluyor.
Aileye bagli kaldig1 i¢in o an mantikli bir degerlendirme alamiyorum. Ciinkii ¢ok anneye bagli oluyor.
“Bunu esle” dedigimde aglama, anneye yaptirmaya ¢alisma ya da anneye kagma durumu olabiliyor. Bu
nedenle aile oldugunda zorlantyorum.”

Degerlendirme siirelerinin yetersizligi ile degerlendirme ortaminin fiziksel kosullar1 ve materyal eksikligi
aragtirmada ortaya ¢ikan diger zorluklardir. Rehabilitasyon merkezinde gorev yapan OE4 degerlendirme ortamina
yonelik sunlar1 sdylemektedir: “Oncelikle ortamin diizenlenmesi gerekiyor. Ciinkii gocuklar geldigi zaman
hastanede zannediyorlar. Performansi varsa da géstermiyor. Veliler bile doktor amca sana simdi bakacak diyorlar.
Test odasi, ¢alisma odalar1 yapilmasi ¢ok daha mantikli.”

Tema 5. Oneriler

Bu tema kapsamindaki bulgular uzmanlarin kendilerine yonelik 6nerileri ve uygulamaya yonelik 6neriler
olmak {izere 2 alt temada sunulmustur.

Uygulamaya Déniik Oneriler

Uzmanlar degerlendirme siirecinin iyilestirilmesi i¢in ¢ogunlukla uygulamaya doniik Oneriler
sunmuslardir. Uygulamaya doniik olarak erken gocukluk doneminde 6zellikle sifir-li¢ yas araliginda tarama amaglt
degerlendirme ¢alismalarinin arttirilmasi ve sonrasinda erken miidahale programlarina dahil edilmesi gerektigini
ifade etmislerdir. Tarama, erken tanilama ve miidahale ile ilgili olarak C-N1’in gériisleri sdyledir: “Ilk yaslarda
erken miidahalenin ¢ok 6nemli oldugunu bildigimiz igin ilk yaslarda daha sik aralarla degerlendirme, izlenme
yapilmasi ve daha dikkatli yapilmasi gerektigini diigiiniiyorum. Bir miidahale yapilacaksa olduk¢a erken zamanda
yapilmasi gerektigini diisiiniiyorum.”

Degerlendirme siirecinde esnek davranilmasi ve siirece dayali bir degerlendirme yapilmasina yonelik
oneriler de one ¢ikmistir. CG3 Onerisini su sekilde sunmustur: “Merkezlerde ve kurumlarda degerlendirme
yapilirken siire konusunda daha esnek davranilmasi gerekiliyor diye diisiiniiyorum. Cocugun ortamda iyi
gozlenmesi gerektigine inaniyorum. Cocugun ortama uyum saglayip, saglamadigini gézlemleyip degerlendirme
stirecini buna gore sekillendirmeliyiz. Bu konuda esneklik saglanmasi bence ¢ok dnemli.”

Uzmanlarin Kendilerine Yonelik Onerileri

Uzmanlarin bazi 6nerilerini kendilerine yonelik olarak sunduklar1 goriilmiistiir. Bu 6nerilerden biri formal
degerlendirme araglar1 konusunda yetkinlik kazanmaya yoneliktir. Formal degerlendirme araglarimi hem ilk
degerlendirmede hem de siire¢ igerisinde kullanmanin énemli oldugunu ifade eden uzmanlar sertifika egitimleri
ile araglar1 kullanma yetkinligi kazanmalarini kendileri i¢in 6nermistir.

Degerlendirme sirasinda ¢ocuga c¢ok miidahale etmeden veya gocugu ¢ok ydnlendirmeden siireci
yonetmek konusunda da uzmanlar kendilerine yonelik Onerilerde bulunmuslardir. Ayrica katilimcilar
degerlendirmede etkinlikleri ¢esitlendirebilmenin de 6nemli oldugunu ve bu yonde kendilerini gelistirmeleri
gerektigini vurgulamislardir. Bu gesitlilikle ilgili CG3’iin Onerisi asagidaki gibidir: “Bir giin mesela fiziksel
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aktiviteler, bir giin duyu aktiviteleri, bir giin biligsel aktiviteler ve burada yine gdzlem yoluyla gocuklar
degerlendirmeleri... Bence daha dogru sonuglarla karsimiza g¢ikabilir.”

Tartisma

Farkli sekiz disiplinden 20 uzmanin erken c¢ocukluk donemindeki o6zel gereksinimli ¢ocuklarin
degerlendirilmesi ile ilgili deneyimlerinin incelendigi ¢alismada uzmanlarin ¢ocugun dzelliklerini dikkate alarak
esnek ve biitiincil bir yaklagim benimsemeye calistiklar1, ¢ocugun 6zelliklerine gore degerlendirme yontem ve
yaklagimlarinda anlik kararlar verdikleri, oyunu degerlendirme kapsaminda siklikla kullandiklar1 ve ¢ocugun
gereksinimlerine gore farkli uzmanlarla is birligi kurmakta zorlandiklar1 ortaya ¢ikmistir. Katilimeilar
degerlendirmede formal ve informal arag¢lart kullandiklarini ve degerlendirmede ailenin ¢ok kritik bir 5neme sahip
oldugunu vurgulamislardir. Uzmanlar, mesleki deneyimle paralel olarak degerlendirmede yetkinlik kazandiklarim
belirtirken ¢ocuklarin 6zellikleri ve g¢evresel nedenlerden dolay1 zorluklar yasadiklarmi ifade etmis,
degerlendirmenin niteliginin arttirilmasi i¢in uygulamaya doniik ve kendilerine yonelik dnerilerde bulunmuglardir.

Aragtirma sonuclarma gore farkli disiplinlerden uzmanlar erken ¢ocukluk dénemindeki 6zel gereksinimli
cocuklar1 degerlendirmesinde ¢ocugun gelisimsel 6zelliklerine odaklanan esnek bir yaklasim benimsediklerini
ifade etmislerdir. Calismanin bu bulgusu farkli ¢alismalar tarafindan desteklenmektedir (Yigitoglu & Odluyurt,
2021). Bunun yaninda c¢alisma bulgularindan farkli bulgular ortaya koyan ¢aligmalara da rastlanmaktadir (Giilay
vd., 2024; Leeber vd., 2011). Bu caligmalardan birinde psikologlar, dil konusma terapistleri ve &zel egitim
uzmanlariim tan1 koyma siirecindeki deneyimleri incelenmis ve katilimcilar tanilama ve degerlendirme
stirelerinde zaman ve materyal sinirliligindan dolayi ideal bir degerlendirme yapamadiklarini ve genel olarak
siiregten memnun olmadiklarint belirtmislerdir (Leeber vd., 2011). Alanyazinda da degerlendirmenin, erken
gocukluk 6zel egitimi ve erken miidahale i¢in vazgegilmez bir etken olmasindan dolayr ¢ocugun 6zelliklerini
dikkate alan, degerlendirme sirasinda anlik kararlarin alinabilecegi, materyal ve yontemlerde degisiklik yapilabilen
esnek bir yaklasimin gerekli oldugu belirtilmektedir (McConnell, 2000; Stein & Steed, 2024). Calismanin bu
bulgusunun uzmanlarin erken g¢ocukluk doneminde oOnerilen degerlendirme yaklasimlarini kullandiklarmi
gostermeleri acisindan 6nemli oldugu diisiiniilmektedir. Ozellikle cocugun dogal ortamindan bilgi toplanmaya
calistlmasi, ekolojik degerlendirmeyi destekler niteliktedir (Fiore, 2020; Lowental, 1997). Ayrica, erken ¢ocukluk
doneminde kapsayicilik tanimlarinda da degerlendirme siireglerinin sabit test uygulamalarina indirgenemeyecegi;
aksine, ¢cocugun dogal ¢evresinde ve aile etkilesimi igerisinde gozleme dayali, esnek bir yap1 kazanmasi gerektigi
vurgulanmaktadir (Division for Early Childhood [DEC] & National Association for the Education of Young
Children [NAEYC], 2009).

Aragtirmaya katilan uzmanlar, degerlendirme sirasinda taklit, g6z temasi, ortak dikkat, dil ve oyun
becerileri gibi ozelliklerin degerlendirilmesinin 6nemine vurgu yapmislardir. OSB olan ¢ocuklarin tanilama
stireclerinde yer alan uzmanlarla yiiriitiilen caligmalarda 6zellikle dil becerilerinin degerlendirmede Snemli
oldugunu belirten bulgular arastirmanin bu yondeki bulgusu ile paralellik gostermektedir (Akincioglu-Colak,
2022; Yigitoglu & Odluyurt, 2021). Bununla birlikte OSB olan ¢ocuklarin ilk tan1 almalarinda oyunun destek bir
tanilama araci olarak kullanildigini ortaya koyan c¢aligmalara rastlanmaktadir (Karaaslan, 2015; Yigitoglu, 2019).
Karaaslan (2015) tarafindan yiiriitiilen ve OSB’nin tanilanmasinda ebeveyn ve doktorlarin goriislerini incelendigi
calismada dort ebeveyn cocuklarinin tanilanma siirecinde oyun ortaminda gozlemlendigini belirterek aragtirmanin
bu yondeki bulgusunu desteklemektedir. Yigitoglu (2019) ise OSB’nin tanilanmasinda ¢ocuk psikiyatri ve ¢ocuk
noroloji doktorlarinin tan1 koyma ile ilgili goriislerini inceledigi ¢alismasinda uzmanlarin degerlendirme sirasinda
oyun Ozelliklerine dikkat ettiklerini ve tan1 koyarken oyun becerilerinin belirleyici oldugunu sdyleyerek benzer
bulgular ortaya koymaktadir. Mevcut c¢alismanin oyunun birgok farkli disiplinden uzmanlar tarafinda
kullanildigini ortaya koymasi agisindan alanyazina katki sundugu séylenebilir. Oyun-temelli degerlendirme, erken
¢ocukluk donemindeki risk altindaki veya gelisimsel gecikme gosteren ¢ocuklarin degerlendirilmesinde 6nerilen
degerlendirme yaklagimlarindan biri kabul edilmektedir. Oyun sirasinda ¢ocuklarin sosyal etkilesimleri, grenme
bi¢imleri ve davranislar1 gocuk i¢in daha az zorlayici bir baglam i¢inde degerlendirildigi i¢in oyunun degerli bir
degerlendirme araci oldugu vurgulanmakta ve otantik degerlendirmenin énemli bir pargasi olarak goriilmektedir
(Fiore, 2020; Lowenthal, 1997).

Aragtirmada uzmanlar degerlendirme siirecinde farkli disiplinlerin is birliginin 6nemine vurgu yaparken,
resmi bir is birliginden ziyade kendi ¢abalari ile diger uzmanlarla is birligi kurmaya ¢aligtiklarini ifade etmislerdir.
Calismanin bu bulgusu 6zel gereksinimli ¢ocuklarin tibbi ve egitsel tanilama siirecinde gdrev yapan farkl
uzmanlarin ve ailelerin deneyimlerini ve goriislerini inceleyen farkli arastirma bulgular ile desteklenmektedir
(Melekoglu vd., 2018; Yigitoglu, 2019). Ozellikle C-PSKT’ler ile C-N’lerin tan1 koyma siirecinde diger C-
PSKT’ler, C-N’ler ve PSK’ler ile konsiiltasyon yapmak istediklerini, egitsel alanda da dgretmenlerle is birligi
yaptiklarim1 paylagmislardir (Yigitoglu, 2019; Yigitoglu & Odluyurt, 2021). Ozel egitim ve rehabilitasyon
merkezlerinde c¢alisan farkli branslardan Ogretmenlerin (6r. zihin engelliler 6gretmeni, siif Ogretmeni)
deneyimlerini inceleyen c¢aligmada &gretmenler okul oncesi donemdeki dgrencileri igin kendi kurumlarindaki
ogretmenlerle sik sik iletisim kurduklarii ifade ederek ¢alisma ile benzer bulgular ortaya koymuslardir (Arslan-
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Armutcu vd., 2024). Degerlendirmede resmi bir ig birliginin olmayist ebeveynler (Melekoglu vd., 2018), tibbi
degerlendirmede yer alan uzmanlar (Karaaslan, 2015; Yigitoglu, 2019) ile egitsel degerlendirme siirecinde yer
alan ve RAM’larda goérev yapan Ogretmenlerin (Yilmaz, 2016) deneyimlerini inceleyen ¢alismalarda
vurgulanmaktadir (Melekoglu vd., 2018). Mevcut ¢alisma bulgularinda is birliginin uzmanlarin ayni fiziksel
ortami paylagmalarina bagl olarak ayni kurum iginde kaldig1 goriilmekte ve benzer bulgular farkli ¢aligmalarda
da &ne ¢ikmaktadir (Arslan-Armutcu vd., 2024). Mevcut bulgular ayrica yasalarla belirtilen (COZGER, 2019;
MEB, 2018) ve degerlendirmede esas kabul edilen is birligi ilkesinin olmasi gereken diizeyde saglanamadigini
ortaya koymaktadir. Ozellikle COZGER ve RAM is birligindeki aksakliklar1 ortaya koyan ¢alismalar da bu
bulguyu desteklemektedir (Akincioglu-Colak, 2022; Uygun vd., 2021). Caligmanin bu sonucunun, hem iilkemizde
ozel gereksinimli ¢ocuklara destek sunan uzmanlar1 birlestiren sistematik bir degerlendirme yaklagiminin
benimsenememesinden kaynaklandigini ortaya koymasi hem de bu yondeki ihtiyact ortaya ¢ikarmasi acisindan
onemli oldugu diistinilmektedir.

Aragtirma sonuglarina gore katilimcilar degerlendirme siirecinde formal ve informal araclari birlikte
kullanmaktadir. Tibbi ve egitsel tanilamada gorev yapan farkli uzmanlarla yiiriitiilen ¢alismalarda da ¢aligmanin
bulgusunu destekler nitelikte bulgulara rastlanmaktadir (Akincioglu-Colak, 2022; Karaaslan, 2015). Kaba
degerlendirme formlari, gozlem ve goriigme farkli calismalarda da en sik kullanilan informal degerlendirme
araglari olarak ortaya ¢ikmistir (Akincioglu-Colak, 2022; Karaaslan, 2015). Mevcut ¢calismanin bulgularina benzer
olarak tibbi tanilama amaciyla ¢ocuk ve ergen psikiyatristlerinin ¢ogunlukla gzlem ve goriisme teknigi kullanarak
veri topladiklari, tanilama siirecinde bireyin dogum Oykiisti, gelisim siireci, giinlilk yasamina dair bilgileri
gorligmeler yoluyla elde ettikleri, tarama araglart ve gelisim testleri gibi formal araglardan faydalandiklar
belirtilmektedir. Denver Gelisim Testi, AGTE, M-CHAT in tanilamada C-PSKT’ler ve doktorlarin siklikla
kullandiklar1 araglar oldugu (Akincioglu-Colak, 2022; Karaaslan, 2015; Yigitoglu & Odluyurt, 2021), ayn
araglarin RAM’da gorev yapan dgretmenler tarafindan da kullanildigi (Arslan-Armutcu vd., 2024) alanyazinda
vurgulanmaktadir. Alanyazin tarafindan desteklenen bu bulgular, erken ¢ocukluk dénemindeki 6zel gereksinimli
cocuklarin degerlendirilmesinde formal ve informal araglarin birlikte kullanilmas1 gerektigini belirten kuramsal
veriler tarafindan da desteklenmektedir (Fiore, 2020; Lowenthal, 1994; 1997; Romanczyk vd., 2005). Ulkemizdeki
yasal diizenlemelerde de degerlendirmenin bireyin Ozelliklerine uygun araglarla yapilmasi gerektigi
vurgulanmaktadir (MEB, 2018).

Aragtirmanin 6ne c¢ikan bulgularindan bir digeri uzmanlarin ailenin rolii ve o&zelliklerine gore
degerlendirme siirecindeki 6nemine yaptiklari vurgudur. Aileler, 6zellikle ilk goriismelerde gelisimsel dykiiniin
alindig1 6nemli bir bilgi kaynagi olarak goriilmektedir. Ayrica, ailelerin bilgi saglarken is birligi i¢inde olduklari
fakat zaman zaman bilgi saglarken diiriist davranmadiklar1 belirtilmistir. Benzer sekilde Yilmaz’in (2016)
calismasinda da RAM’da gorev yapan personelin egitsel degerlendirme ve tanilama siirecinde ailelerden gocuk
hakkinda bilgi aldiklar1 ancak ailelerin zaman zaman yanlig bilgi verdikleri belirtilmektedir. Akincioglu-Colak’in
(2022) galismasinda da OSB olan ¢ocuklarin tanilamalarina iligkin hem doktorlar hem de ebeveynler gelisimsel
Oyki almmasmin degerlendirmenin 6nemli bir pargasi oldugunu ve ailenin bu noktada 6nemli oldugunu
belirtmektedirler. Erken c¢ocukluk doneminde ailenin degerlendirmenin vazgegilmez bir parcasi oldugu,
degerlendirmeyi yiiriiten ekip iginde ailenin de yer almasi gerektigi, ailenin hassasiyetlerinin veya tercihlerinin
onemsendigi bir yaklagimla siirecin yiiriitiilmesi 6nerilen uygulamalar arasinda yer almaktadir (DEC, 2009; Fiore,
2020; Romanczyk vd., 2005).

Arastirmada degerlendirme siirecinde ¢ocugun zorlayici davranislarinin olmasi, zamanin smirli olmasi,
fiziksel ortamin uygun olmamasi ve materyal eksikligi gibi faktorler degerlendirme siirecini olumsuz etkileyen
baslica zorluklar olarak ortaya c¢ikmigtir. Calismanin bu yondeki bulgulari farkli ¢alisma bulgulart ile
desteklenmektedir (Aydos & Calis, 2021; Giilay vd., 2024; Leeber vd., 2011; Vardar, 2024; Yilmaz & Dogan,
2023). Degerlendirme siirecinde 6zel hazirlanmis bir ortamin olmamasinin, uygun materyal eksikliginin ve
zamanin kisitli olmasinin yaganan zorluklar olarak belirtildigi ¢alismalar mevcut ¢alismanin bulgularint destekler
niteliktedir (Vardar, 2024; Yilmaz & Dogan, 2023). Cocuk gelisimi uzmanlarinin OSB’de tanilama ile ilgili
deneyimlerini inceleyen nitel calismada katilimeilar giinliik olarak ¢ok sayida ¢ocukla galismalart ve siirenin
yetersizliginden dolay1 tanilamada hatalar olabildigini aktararak (Aydos & Calis, 2021) yasanan zorluklarin
olumsuz sonuglarina vurgu yapmaktadir. Amerika Birlesik Devletleri'nde erken ¢ocukluk doneminde ilk
degerlendirmeyi yapan erken g¢ocukluk ozel egitimcileri, dil ve konusma terapistleri ve erken g¢ocukluk
egitimcilerinin uygulamalarini inceleyen nicel ¢alismada degerlendirme sirasinda cocugun dogal ortamina sinirh
erisim, uygun degerlendirme araglariin olmamasi ve uzmanlarin yetersiz olmasi gibi zorluklar ortaya ¢ikmigtir
(Stein & Steed, 2024). Calismalarda ortaya konan bu zorluklarla birlikte yasal diizenlemelerde cocuk icin
degerlendirmenin en uygun ortamda ve araglarla yiiriitilmesi gerektigi ifade edilmektedir (MEB, 2018). Bu
nedenle mevcut arastirmanin bulgularinin birgok farkli disiplinden uzmanlar tarafindan bu zorluklarin
deneyimlendigini ortaya ¢ikarmasi agisindan 6nemli olabilecegi diigiiniilmektedir.

Aragtirma bulgularinda katilimeilarin degerlendirmedeki 6nerileri incelendiginde uzmanlarin hem genel
uygulamalara hem de kendilerine yonelik oneriler sundugu goriilmektedir. Sunulan oneriler igerisinde, erken
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tarama ve miidahale programlarinin yapilandirilmasi ile uzmanlarin degerlendirme becerilerinin gii¢clendirilmesine
yonelik yaklagimlar 6ne ¢ikmaktadir. Benzer oneriler 6zel gereksinimli ¢ocuklarmn tibbi ve egitsel tanilamasinda
gorev alan farkli uzmanlarin deneyimlerini inceleyen caligmalarda da sunulmaktadir (Aydos & Calig, 2021).
Taniya destek olacak formal araglarmn kullanimi konusunda uzmanlara egitim verilerek yetkinliklerinin
arttirilmasi, cocuk gelisimi uzmani, 6zel egitim 6gretmeni, psikolog gibi farkli disiplinlerden uzmanlardan olusan
ekiplerin degerlendirme ve tanilama yapmasi (Karaaslan, 2015), RAM’lardaki egitsel degerlendirme siireclerinde
degerlendirme materyallerinin iceriginin zenginlestirilmesi ve standart materyallerin kullaniminin saglanmasi
(Yigitoglu & Odluyurt, 2021) gibi 6neriler mevcut ¢aligmanin katilimcilarmin sundugu oneriler ile benzerlik
gostermektedir.

Simirhliklar

Aragtirmanin okuyucuya aktarilmasi gereken smirliliklart mevcuttur. Uzmanlarin farkli disiplinlerden
olmasi ile ¢aligma ortamlart ve mesleki deneyimlerdeki farkliliklar ¢aligmanin nitel deseni ile birlesince bulgularin
genellenebilirligini smirlandirmaktadir. Katilimeilarin  Tiirkiye’nin agirlikli olarak bati bdlgelerinde gorev
yapmasindan dolay1 calisma farkli bolgelerde calisan uzmanlarin degerlendirme uygulamalar ile ilgili
deneyimlerini aktarmada kisitli kalmasi, ¢alismanin bir diger simurliligidir. Calismanin tiglincii sinirhiligt ise
calisma bulgularinin 8 disiplinden olan uzmanlardan elde edilmesidir. Calismada yer alan katilimcilarin
disiplinlerinden farkli disiplinlerde gorev yapan uzmanlarin degerlendirme deneyimlerinin farklilik
gosterebilecegi unutulmamalidir.

Uygulamaya Yonelik Oneriler

Erken c¢ocukluk doéneminde o6zel gereksinimli ¢ocuklarin degerlendirilmesinde klinik ve egitim
ortamlarindaki uzmanlarin ¢ocukla ilgili bilgilerini, gézlemlerini ve deneyimlerini aktarmalarina olanak verecek
¢ok-boyutlu, cok-ortamli, ¢ok-kaynakli, ¢ok-yontemli ulusal bir degerlendirme platformu gelistirilmesi 6zel
gereksinimli ¢ocuklara tanilamadan itibaren ¢ok disiplinli ekip destegi sunulmasin1 miimkiin kilacaktir. Ayrica,
erken ¢ocukluk déneminde gocuklarin dogal ortamlarinda degerlendirilmesi 6nerilmekle birlikte ¢alisma bulgulart
degerlendirmenin agirlikli olarak ¢ocugun degerlendirme ortamindaki anlik performansi ile sinirli kaldigim
gostermigtir. Bu nedenle gelistirilecek olan uygulamalarda ¢ocugun giinliik ve dogal ortamindan verilerin de yer
almasi Onerilmektedir. Boylece uzmanlarin degerlendirme uygulamalariin genellikle kendi disiplinleri i¢inde
kalmas1 ve c¢evresel faktorlere (materyal eksikligi, fiziksel ortam, siire sinirliligl) bagl olarak degisiklik
gostermesinin de 6tesine gegilebilecektir. Katilimcilar aile katilimini degerlendirme siirecinin vazgegilmez bir
pargasi olarak goérmekle birlikte ailelerin degerlendirme siirecine daha sistematik katilimini miimkiin kilacak
diizenlemeler yapilmalidir.

ileri Arastirmalar icin Oneriler

Calisma bulgularindan yola ¢ikarak ileri arastirmalara yonelik 6neriler sunlardir: (1) Erken ¢ocukluk
doneminde 6zel gereksinimli cocugu olan ailelerin degerlendirme siireci ile ilgili deneyimlerini arastiracak benzer,
(2) Daha biiyiik katilimc1 gruplart ile nicel, (3) Sosyo-demografik yapiin degerlendirme uygulamalari iizerindeki
etkilerini ortaya koymak amaciyla lilkemizin farkli bolgelerinde gorev yapan farkli disiplinlerden uzmanlarla
benzer ¢aligmalar yiiriitiilebilir.

Sonug¢

Sonug olarak, arastirmanin Tiirkiye’de erken cocukluk donemindeki ¢ocuklarm degerlendirilmesine
yonelik énemli bulgular ortaya koydugunu sdylemek miimkiindiir. Oncelikle, farkli disiplinlerden uzmanlarin
erken ¢ocukluk déonemindeki 6zel gereksinimli gocuklar1 degerlendirirken kendi disiplinlerinin 6tesinde gegmekte
zorlandiklar1 ve tek disiplinli degerlendirme yaklagimini benimsedikleri, farkli alanlardan uzmanlarla yeterince is
birligi kuramadiklari, ¢ogunlukla kendi alanlarinin formal araglari ile informal araglarini kullandiklari sdylenebilir.
Katilimeilarin biiyiik ¢ogunlugu ailenin degerlendirme siirecindeki belirleyici roliine vurgu yaparak ailenin
degerlendirmedeki 6nemine yonelik alanyazini1 desteklemektedir. Ayrica uzmanlarin formal ve informal araglari
birlikte kullaniliyor olmasinin erken ¢ocuklugun dogasi geregi farkli bircok kaynaktan bilgi saglamaya hizmet
ettigini sdylemek miimkiindiir.

Aragtirmada erken g¢ocukluk doneminin gelisim agisindan 6nemi diisiiniildiigiinde Tiirkiye’de daha
sistematik degerlendirme yaklasimlarina ihtiya¢ duyuldugu 6ne ¢ikmaktadir. Calisma sonuglarinin Tiirkiye’de
erken ¢ocukluk doneminde 6zel gereksinimli ¢ocuklarin degerlendirilmesinin kapsamini genisletmesi agisindan
onemli oldugu diisiiniilmektedir. Degerlendirmenin tanilamay1 da igeren daha genis bir kavram oldugunu ortaya
koymasi, degerlendirmenin anlik degerlendirmenin Gtesine gecerek cocuktaki gelisimi de kapsamasi agisindan
onemli sonuglar ortaya koydugunu sdylemek miimkiindiir. Bu acidan c¢aligmanin iilkemizde erken ¢ocukluk
donemindeki 6zel gereksinimli ¢cocuklara yonelik gelistirilecek bir degerlendirme yaklagiminin gelistirilmesine
katk1 sunmas1 umulmaktadir
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Abstract

Introduction: The engagement of experts from different disciplines in the assessment of children with special
needs in early childhood is essential for the screening and diagnosis of children and for access to appropriate
interventions/services. However, experts’ assessment practices vary. The current study aimed to investigate the
assessment experiences of experts assessing children with special needs in early childhood for various reasons.

Method: This study, conducted using phenomenology, a qualitative research design, included 20 experts from 8
different disciplines who performed assessments of children with special needs in early childhood. Data were
collected by conducting semi-structured interviews and analyzed via inductive content analysis.

Findings: Five themes, including assessment approach, assessment instruments, family in assessment,
competencies and challenges, and recommendations, were obtained from the analysis. According to the research
findings, experts performed assessments by considering children's characteristics, frequently used play in
assessment, but struggled to collaborate with experts from different disciplines according to the child's needs.
Experts, who attached importance to using formal and informal instruments together, stressed the critical role of
family engagement in assessment. Whereas experts indicated that they gained competency in assessment in parallel
with professional experience, they also reported experiencing challenges due to children's characteristics and
environmental factors. Experts also made recommendations for practice and personnel involved in this process to
enhance the quality of assessment.

Discussion: The study findings were discussed in light of the research questions, indicating the need for
collaborative assessment approaches that enable families and different experts to engage in the assessment of
children with special needs in early childhood in Tiirkiye. Recommendations for practice and further research were
presented by specifying the limitations of the present study.

Keywords: Early childhood, children with special needs, assessment, collaboration, family engagement, different
disciplines.
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Introduction

Assessment refers to the process during which children’s skills are assessed, the subjects to be taught are
identified, the services to be provided are planned, and decisions about children are made (Salvia et al., 2009). The
assessment process, which helps with diagnosis and is legally required, is considered a critical component of
special education services, particularly at the point of early intervention (Bakken & Dalmasso, 2021). The literature
has examined assessment under two headings: formal and informal. In formal assessment, procedures to assess a
child’s development are determined in advance, and structured and standardized instruments are used (Ellingsen,
2016; Wortham & Hardin, 2019). Informal assessment is performed using non-standard techniques, such as
interviews, observations, and portfolios (Bakken & Dalmasso, 2021; Isikoglu-Erdogan & Canbeldek, 2017).

Early childhood is one of the developmental periods covering the first eight years of life, when assessment
is critical. Acquiring information about children, identifying situations that require intervention and taking action
are essential during this period when social, emotional, cognitive, and language development are quite rapid
(McAfee & Leong, 2020). In early childhood assessment, it is recommended that different assessment methods be
employed to interpret children’s performance in a holistic and valid manner for different purposes based on
children’s needs. These purposes can be listed as screening, diagnosing, placing, preparing an Individualized
Education Program (IEP), monitoring student development, and revising the education program in line with the
child’s needs (Lowenthal, 1994; Sola-Ozgii¢ & Yassibas, 2021). To achieve the purpose above, it is recommended
that different assessment approaches, beyond formal and informal assessment methods, be utilized (Lowenthal,
1994). Play-based assessment, family assessment, ecological assessment, authentic assessment, and process
assessment stand out among these approaches (Fiore, 2020; Lowenthal, 1994, 1997; Stein & Steed, 2024).

In Tiirkiye, children with special needs in early childhood should undergo the processes of establishing a
medical diagnosis and educational assessment to benefit from education and support services (Dogan-Keskin &
Karaaslan, 2022), and these processes are carried out within the framework of various legal regulations. Medical
assessment is performed in healthcare institutions by the Special Need Report for Children (COZGER) committees
prepared within the framework of the Regulation on Assessment of Special Needs for Children Aged 0-18
[COZGER] (2019). In contrast, educational assessment is conducted by the Special Education Assessment
Committees within Counseling and Research Centers (CRCs) affiliated with the Ministry of National Education
(Ministry of National Education [MoNE], 2018). The relevant laws stipulate that early childhood assessment
should be performed as early as possible by ensuring family engagement and using a holistic approach. For
example, the COZGER regulation states that the COZGER-authorized physician should obtain information about
the child's needs from the family and conduct the assessment process. The same regulation highlights a holistic
and collaborative assessment approach in preparing COZGER reports with the clause stating, “A family-centered
holistic assessment can be conducted based on the opinions of the child, their family, or caregivers concerning the
child's entire physical structure and function, as well as environmental and individual factors, with the opinions
and contributions of specialist physicians, physiotherapists, occupational therapists, audiologists, psychologists,
social workers, and relevant professional personnel in relevant fields, if necessary” (COZGER, 2019). The
COZGER Committee includes experts from different disciplines to ensure a holistic approach in assessment.
Likewise, Law No. 5378 on Disabled Persons indicates that family engagement is essential both in the early
medical diagnosis and in the educational assessment (Law on Disabled People and on Making Amendments in
Some Laws and Decree Laws, 2005). With regard to educational assessment, the Regulation on Special Education
Services (MoNE, 2018) also stipulates that special education services for children with special needs should begin
early and be conducted in collaboration with families.

Despite the existing legal regulations, studies conducted with different experts and families in the
educational and medical assessment processes of children with special needs in early childhood in Tiirkiye have
stressed limitations regarding collaborative and holistic assessments, stipulated in the laws (Akincioglu-Colak,
2022; Derdiyok & Goziin Kahraman, 2023; Dogan Keskin & Karaaslan, 2022; Giilay et al., 2024; Karaaslan, 2015;
Melekoglu et al., 2018; Uygun et al., 2021). In a study conducted by Uygun et al. (2021) on the opinions of child
and adolescent psychiatrists following COZGER, experts stated that the decision to support education, based on
the results of the educational assessment by CRCs, was effective in the committee's decision-making process, but
they experienced various challenges in the COZGER process. Experts reported that CRCs did not grant educational
approval for children who applied in line with the COZGER diagnosis. Study participants stated that they
encountered boundary violations between different disciplines in the COZGER process and had difficulties
performing assessments in domains such as cognitive development and language-speech. The same study revealed
that the educational assessment processes in CRCs and the COZGER process were incompatible, and this should
be addressed. Karaaslan and Karaaslan (2016) examined the opinions of specialist physicians on the process of
establishing a medical diagnosis in children with Autism Spectrum Disorder (ASD) in Tiirkiye and reported that
diagnostic instruments for ASD were not used in diagnosis. A study by Bozkurt (2009) showed that nearly half of
students with intellectual disabilities in Tiirkiye were assessed using a single scale, and that regulations were not
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adequately adhered to. Moreover, different studies have revealed problems in collaboration between CRCs and
hospitals in medical and educational assessment (Akincioglu-Colak, 2022; Yilmaz, 2016), indicating the need for
collaboration between experts involved in medical diagnosis and educators (Akincioglu-Colak, 2022).

A study carried out with multiple participant groups investigated the experiences of parents, child and
adolescent psychiatrists, and teachers working in CRCs during the educational and medical assessment of children
with ASD (Akincioglu-Colak, 2022). The research findings demonstrated that medical diagnosis does not require
data on the child's educational needs, but rather involves practices, such as clinical and physical examinations (e.g.,
ear, nose, and throat checks). Child and adolescent psychiatrists reported that the diagnostic setting included the
child, family, and psychologist and that informal methods such as observations and interviews, in addition to
formal instruments, were used in diagnosis. In the same study, psychiatrists reported collaborating with
neurologists during medical assessments. Another study on the opinions of special education teachers about the
educational diagnosis and assessment process drew attention to the lack of collaboration. Teachers indicated that
educational assessments in CRCs were conducted in a short time, formal tests were not administered, there was a
personnel shortage, and the established collaboration was inadequate (Vardar, 2024). In addition to studies
performed with experts, studies conducted with families regarding diagnosis and assessment have also stressed
similar challenges (Melekoglu et al., 2018; Selimoglu et al., 2013). While families reported more positive
experiences and received more information during educational assessment, they also communicated negative
experiences, such as the short duration of diagnosis and excessive child fatigue during medical assessment
(Melekoglu et al., 2018). Selimoglu et al. (2013) also obtained similar findings in their study on parents’
experiences during the diagnosis of ASD. Families stated that medical diagnoses were established very quickly,
without making an adequate assessment, and families also reported that they were not provided with regular
updates about their children during post-diagnosis CRC assessments.

A review of studies performed with experts from different professional backgrounds on the assessment
of children with special needs in early childhood in Tiirkiye and investigating experts’ experiences found that
experiences with medical and educational assessments were examined separately. Most studies on experiences
with medical assessment have focused on the diagnosis of children with ASD (Aydos & Calig, 2021; Karaaslan &
Karaaslan, 2016; Yigitoglu & Odluyurt, 2021). On the other hand, studies focusing on educational assessment
have usually involved teachers working in CRCs (Akincioglu-Colak, 2022) or parents (Cayir, 2021; Giilay et al.,
2024) as participants. Only one of these studies involved professionals from more than one discipline (Akincioglu-
Colak, 2022). These studies revealed that holistic and collaborative assessments, ensuring family engagement as
stipulated by law, were not adequately conducted. Additionally, almost all of the studies were related to the formal
assessment process, and studies focusing on informal assessment processes were limited. The fact that assessment
plays an essential role in the life of every non-typically developing child (Lebeer et al., 2011) necessitates a
multidisciplinary process. Moreover, since assessment serves multiple purposes beyond diagnosis, it is considered
important to examine the experiences of different experts involved in the assessment of individuals with special
needs. Hence studies focusing on the child’s needs and shedding light on the planning of services to be provided
are required. The fact that available studies in the literature have usually been conducted with staff from a single
occupational group highlights the need for studies focusing on the assessment experiences of experts from multiple
occupational groups (Karaaslan, 2015). This will enable a more holistic perspective on the assessment process,
which requires the engagement of many experts. Furthermore, considering that assessment also involves an
informal process that goes beyond medical and educational assessments and shows the child's progress throughout
the process, it is important to describe what assessments have been made in research regarding the development
of children during the interventions or support services provided during early childhood, in addition to medical
and educational assessments. Based on this, the current study aimed to investigate the experiences of experts from
different disciplines who provide support/intervention/services to children with special needs in early childhood
with the assessment of children with special needs. In line with this general objective, the present study sought
answers to the following questions:

1. How do experts from different disciplines assess children with special needs in early childhood?

2.  What are the areas in which experts from different disciplines feel competent and experience challenges
during the assessment process?

3.  What do experts from different disciplines recommend regarding the assessment of children with special
needs in early childhood?

Method
Method

The current study employed phenomenology, one of the qualitative research designs, to examine the
experiences and opinions of individuals who provide education, intervention, and services to children with special
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needs in early childhood on assessment. Phenomenology aims to investigate individuals' experiences with a certain
phenomenon or concept and to describe participants' experiences with this phenomenon in general. In other words,
phenomenology tries to capture the essence of "what" and "how" participants experience (Cresswell, 2013).

Participants

The study group was reached through maximum variation sampling, a purposive sampling method that is
part of the qualitative research tradition. Maximum variation sampling aims to obtain opinions that reflect diversity
and to examine complex phenomena by considering diverse factors such as gender, age, and education level in
selecting participants and, thereby, improves the quality of qualitative research (Cresswell & Plano-Clark, 2015).
It is stated that the number of participants in phenomenological studies can vary between 5 and 25 (Cresswell,
2013). The participant group in the present study comprised 20 experts from different age groups, institutions,
genders, and professional groups who worked with children with special needs in early childhood. There were
child psychiatrists (C-PSCT), child neurologists (C-N), speech and language therapists (SLT), physiotherapists
(PTR), occupational therapists (OT), child development experts (CD), special education teachers (SE), and a
psychologist (PSC) among these experts. Participants were selected from among the experts who were reached
through the researcher group's professional networks and agreed to participate in the study voluntarily. Table 1

lists participants’ demographic characteristics.

Table 1
Participant Characteristics
Occupation  Age/gender Education Profes_s1onal Place of employment Interview method
experience
CD1 27/Female  Associate degree 5 years SERC Face-to-face
CD2 24/Female Bachelor's degree 1.5years  SERC Face-to-face
CD3 29/Female Bachelor's degree 12 years SERC Face-to-face
C-N1 44/Male  Specialization in medicine 13 years Private hospital Telephone
C-N2 35/Male  Specialization in medicine 12 years State hospital Online platform
C-PSCT1 33/Male  Specialization in medicine 6 years City hospital Telephone
C-PSCT2 37/Female Specialization in medicine 12 years Private institution Online platform
SLT1 26/Female Master’s degree 3 years Private institution Online platform
SLT2 24/Female  Master’s degree 3 years Private institution Online platform
SLT3 22/Male  Bachelor's degree 1 year SERC Face-to-face
SLT4 24/Female  Bachelor's degree 4 years SERC Face-to-face
OT1 23/Female Bachelor's degree 1.5 years  District municipality Telephone
oT2 24/Female Master’s degree 1.5years  Private institution Online platform
PTRI1 25/Female Bachelor's degree 2 years Private institution Telephone
PTR2 27/Female  Bachelor's degree 4 years SERC Face-to-face
SE1 26/Female  Bachelor's degree 4 years Pé};ih&l;;gg gagj:nter Face-to-face
SE2 31/Female Bachelor's degree 8 years Mlmstry. of National Face-to-face
Education
SE3 28/Male  Bachelor's degree 3 years Mlmstry. of National Face-to-face
Education
SE4 25/Female  Bachelor's degree 1 year SERC Skype
PSC1 27/Female  Bachelor's degree 4 years SERC Face-to-face

Note: CD = child development expert; C-N = child neurologist; C-PSCT = child psychiatrist; OT = occupational therapist; PSC = psychologist;
PTR = physiotherapist; SE = special education teacher; SERC = special education and rehabilitation center; SLT = speech and language
therapist.

As shown in Table 1, 15 experts were female, and five were male. The professional experience of
participating experts varied between 1 and 13 years, and they worked in public and private institutions.
Participants’ ages ranged from 22 to 44 years, and most had a bachelor’s degree.

Data Collection Instruments
Demographic Form

Data on participants’ demographic characteristics were obtained using a demographic form developed by
the researchers. The form includes information about participants’ occupation, work experience, age/gender, place
of employment, and education level.
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Semi-Structured Individual Interview

The study data were collected through semi-structured interviews. The researcher group first reviewed
the literature and developed the initial questions. Then, the interview questions were sent to two experts in special
education and arranged in line with the feedback from the experts. The interview questions were finalized by
conducting a pilot study after expert consultation. The interview questions consisted of a total of eight questions,
addressing the process of assessing children with special needs in early childhood, approaches adopted by experts,
methods and materials used by experts, their areas of competence and the areas in which they experience
challenges in the assessment process, the role of family in assessment, collaboration in assessment, and
recommendations for more effective assessment.

Pilot Study. Before data collection was initiated, a pilot study was carried out by conducting interviews
with five experts. Four interviews were conducted face-to-face, and one was conducted online with an expert in a
city other than Istanbul (Bursa), where the researchers live. The interviews lasted 28 minutes on average. As a
result of the pilot study, some changes were made to the semi-structured interview questions. Some questions were
divided, increasing the number of questions from six to eight; the order of some questions was changed; and the
content of two questions was modified, and they were rewritten. Furthermore, it was found that conducting
interviews face-to-face or online did not impact their depth; therefore, it was decided that interviews could be
conducted in different ways (e.g., face-to-face, online, or by telephone) within the scope of the study.

Data Collection

The group of researchers collected data from experts working in four different provinces (Ankara, Bursa,
Istanbul, and Manisa) over one month, from February 10 to March 10, 2024. Whereas interviews were conducted
face-to-face with participants in Istanbul, where the researchers were located, in the participants' workplace (e.g.,
hospital, rehabilitation center), interviews with participants from other provinces were conducted via online
platforms and by telephone. The researcher contacted participants before the interviews. For participants from
Istanbul, a convenient day was determined, and the participant and interviewer made an appointment. Participants
were visited in their workplace on the specified day and at the specified time, and interviews were conducted. The
researchers also contacted participants outside of Istanbul, and a method of conducting the interview (e.g., online)
was decided based on the participant’s availability. Again, an appointment was made for a common day. Interviews
were conducted on the specified day and at the specified time. Interview durations varied between 25 and 45
minutes, and the mean duration was calculated to be 30 minutes. After interviews were audio-recorded, they were
transcribed verbatim in the computer environment. Each researcher in the research group was engaged in the data
collection process by conducting 2 to 4 interviews.

Data Analysis

Data were analyzed through inductive content analysis. Inductive content analysis, which is a content
analysis approach preferred when there is little prior research or scattered findings, comprises the stages of open
coding, creating categories/sub-themes, and aggregating data into more abstract and comprehensive themes (Elo
& Kyngas, 2008). The steps given below were followed in data analysis within this basic framework. First, the
researchers read the interview transcripts prior to analysis in order to familiarize themselves with the interview
content. At the second stage, the researchers met during face-to-face meetings at different times and coded four
randomly selected interviews together. Coding was performed as open coding, which is also expressed as reading
transcripts line by line and developing initial codes. Where the researchers had difficulties developing codes, the
researcher group worked on the codes until they reached a common code. Following this stage, the remaining 16
interviews were divided among the researchers and coded separately, with each researcher coding 2-3 interviews.
After open coding, the researchers met three times to reach consensus on places where they experienced difficulty
coding. Procedures such as combining codes, changing code names, and deleting codes were carried out during
these meetings. After the open coding stage, similar codes were combined to form sub-themes, and sub-themes
were then brought together to create themes. Thus, by following the code-sub-theme-theme steps, the data were
reduced and systematically grouped to reach higher-level headings (Burnard, 1991).

Trustworthiness

Various measures were taken to ensure the trustworthiness of the current study, and these are presented
under the headings of credibility and confirmability (Creswell & Miller, 2000; Shenton, 2004; Whittemore et al.,
2001).

Credibility. Credibility, which refers to the ability of research findings to convey the participant's
perspective holistically and realistically (Whittemore et al., 2001), was primarily achieved by employing the
triangulation technique. The study benefited from researcher triangulation by including the perspectives of
multiple researchers and from data source triangulation by collecting data from experts in different fields (Carter
et al.,, 2014). Additionally, the researcher group held meetings at short intervals, the first author who led the
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research had performed multiple qualitative studies in special education, and the other authors had taken a
qualitative research course, all of which increased the study’s credibility in the context of the researchers'
qualifications and experience. Moreover, inter-rater reliability was computed to ensure credibility.

Inter-Rater Coding Reliability. In this regard, the researchers coded the first four interviews together.
Afterward, to compute inter-rater coding reliability, five randomly selected interviews, which constituted 25% of
the total number of interviews (O’Connor & Joffe, 2020) were separately coded by two independent researchers,
and the coding reliability of each interview was computed using the reliability formula of Miles and Huberman
(1994) (number of agreements / (number of agreements + number of disagreements)). In this way, each researcher
was involved in reliability calculations. Inter-rater reliability for each interview varied between 80% and 84%,
with an average of 82%. Inter-rater coding reliability was acceptable since it was above 80%, recommended by
Miles and Huberman (1994), for individual interviews and their averages.

Confirmability. The research design and data collection process were described in detail to ensure
confirmability, defined as the likelihood of reaching similar findings if the research were conducted with the same
participants and using the same method (Shenton, 2004). Moreover, a researcher unrelated to the study was
consulted concerning the consistency of codes, sub-themes, and themes on the findings obtained from the audit
trail analysis (Lincoln & Guba, 1986).

Ethical Considerations

Participants were selected on a voluntary basis. Before the start of the interviews, the researchers informed
participants about the study’s purpose, the purposes for which the research data would be used, the fact that audio
recordings would be made for analysis, and the protection of their personal data. The participants and the
researchers signed a written consent form. Participants were informed that they could withdraw from the study at
any time. To protect participants’ confidentiality, participants were assigned a code according to their occupational
group, and the findings are presented using these codes.

Findings

The five themes presented in Table 2 were obtained from the data analysis. The first three themes in the
findings represent the findings with regard to the first research question, namely, the assessment of children with
special needs in early childhood by experts from different disciplines. The fourth theme presents the findings
concerning the second research question, namely, the areas in which experts felt competent and experienced
difficulties during the assessment process. The fifth theme contains the findings related to the third research
question, namely, experts' recommendations for assessment.

Theme 1. Assessment Approach

The findings within the scope of this theme are presented under four sub-themes, including flexible-
developmental assessment, play in assessment, “child” in assessment, and collaborative assessment. Detailed
information on each sub-theme is given below.

Flexible-Developmental Assessment

Experts from all disciplines indicated that they adopted a flexible approach when assessing children with
special needs. Flexibility presents an approach that considers the child's characteristics during assessment,
encourages the use of diverse assessment methods or ways for different children based on these characteristics,
and diversifies the time allocated to assessment. OT1 expressed flexibility in assessment in the following way:

“For example, when playing a fishing game, I work on attention or play with children with autism. On
the other hand, when working with children with CP, if they have no mental impairment, I can assess the
muscles in the palm, fine motor skills, or hand-eye coordination. Thus, I can assess different domains
with the same game.”

Participants highlighted the importance of assessing developmentally important characteristics, such as
imitation, joint attention, eye contact, receptive and expressive language, taking and following instructions, and
matching, during the assessment process. SLTs, in particular, stated that they sometimes utilized formal tests for
receptive and expressive language skills, whereas experts from other fields reported adopting a flexible and
interactive approach when assessing these characteristics, encompassing language skills. PSC1 made the following
statements concerning this issue:

“When I call the child by their name, the child should turn and look at me. Does the child establish eye
contact when they look at me? When I bring a material, give it to the child, and tell them to take it, the
child should take that material in response to this.”
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A sample code for the sub-

Participants sharing experiences/opinions on the

Theme Sub-theme
theme sub-theme

Flexible- CDl1, CD2, CD3, C-N1, C-N2, C-PSCT1, C-
developmental Imitation, eye contact PSCT2, SLT2, SLT3, SLT4, OT1, OT2,, PTR1,
assessment PTR2, SE1, SE2, SE3, SE4, PSC1

' Symbolic play, arena CDl1, CD2, CD3, C-N1, C-PSCT1, C-PSCT2,

Play in assessment ’ SLT2, SLT3, SLT4, OT2, PTR1, PTR2, SE3,

Assessment assessment SE4
approach “Child” in o CD2, SLTI, SLT2, SLT3, SLT4, OT1,
assessment Social skills; age OT2, PTR2, C-PSCT1, C-PSCT2, SE1, SE2,
SE3, SE4,

Collaborative Interdisciplinary assessment, CD2, C-N1, C-PSCT1, C-PSCT2, , SLT1, SLT3,

assessment Multidisciplinary assessment ~ SLT4, PTR2, SE3, SE4, PSC1
DENVER; TELD (Turkish

Formal assessment ~ Early Language ( D2, CD3, C-N1, C-N2, C-PSCTI, C-PSCT2,

. - SLTI1, SLT2, SLT4, OT1, OT2, PTR1, SE2, SE3,
Assessment instruments Development Test), Kiigiik SE4
instruments Adimlar (Small Steps)

Informal Observation. interview CDl1, CD2, CD3, C-N1, C-PSCT1, C-PSCT2,
gssessment rough asse;sment ’ SLTI1, SLT2, SLT3, SLT4, OT1, OT2, PTRI,
instruments PTR2,, PSK1, SE1, SE2, SE3, SE4

CDl1, CD2, CD3, C-N1, C-N2, C-PSCT1, C-

Family role Developmental history, bias PSCT2, SLT1, SLT2, SLT3, SLT4, OT1, OT2,

Family in PTR1, PTR2, SE1, SE2, SE3, PSC1
assessment Family Collaboration, acceptance CDl1, CD2, CD3, C-N2, C-PSCT1, C-PSCT2,
characteristics difficulties ’ SLTI1, SLT2, SLT3, SLT4, OTI, OT2, PTRI,
PTR2, SE1, SE4, PSC1
Competencies Experience, material CDl1, CD2, CD3, C-N1, C-PSCT1, C-PSCT2,
Competencies and selection SLT2, SLT4, SE1, SE2
challenges Behavior problems, CDl1, SLT4, OT1, SE1, SE2, SE3, SE4, PSC1
Challenges .
assessment setting
Recommendations CDI1, CD2, C-N1, C-PSCT1, C-PSCT2, SLT2,

for practice Screening, flexibility

Recommendations Experts’
recommendations
for themselves

Formal instrument training,

diversity CD3, CD4, SE2, SE4

SLT3, OT1, PTR1, PTR2, SE2, SE3, SE4

Note: CD = child development expert; C-N = child neurologist; C-PSCT = child psychiatrist; OT = occupational therapist; PTR =

physiotherapist; PSC = psychologist; SE = special education teacher; SLT = speech and language therapist.

Play in Assessment

While experts from all disciplines stated that they often used play in assessment, their opinions on the
function of play in assessment varied depending on their area of expertise. For example, SLT4 indicated that she
used play to assess a child’s language skills, whereas SE4 reported using play to identify the symbolic or functional

level of a child's play skills. OT?2 stated the following with regard to play in assessment:

“Play, the play setting, and the lights are among the biggest advantages. Children generally react a lot to
these, which is one of the most valuable things for me between the ages of 0 and 8 years. Therefore, |

love performing assessments within play, and I always utilize assessments within activities.”

C-PSCT1 expressed his opinions on toy selection and the function of play in assessment in the following

way:

“I use different toys when examining children. For example, pretend play... Animals are very valuable
to me when assessing whether children have pretend play skills. You know, when you put a cat or dog
figure in front of children, they start saying, “Bang,” or bark. Even when you examine a child between
the ages of one and one and a half, you blow a bubble. After the bubble pops, they say, “Bang,” and look
into your eyes. Thus, you can assess eye contact very well. Those bubbles open even the shyest child.”

“Child” in Assessment

A “child-centered” approach came to the fore during assessment; in this approach, children’s immediate
reactions or characteristics guide the assessment process, and experts can make immediate decisions based on the
child’s needs. The child's characteristics in different developmental domains or disability-specific characteristics

make the assessment personalized for the child. SE2 conveyed her experience in this regard as follows:
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“I make decisions based on a child’s disability. For example, if a child has poor vision, I use larger visuals.
When working with a child who reacts to sound, I use a ball with a rattle inside. If I work with a child
who is interested in colors or numbers, [ use materials. It usually varies depending on a child’s disability
or interest.”

The child's age was also a determining characteristic in assessment. While experts indicated that they
used play extensively, especially when assessing children with special needs between the ages of zero and three,
they stated that these domains expanded in children older than three. SLTs reported that the critical period played
a decisive role in language development; therefore, they took age into account when assessing language
development. SLT4 made the following statements on this subject:

“I have cases where a 4-year-old child has no outcomes. Such children will be 8, maybe 9 years old, but
they may never be like us because their critical age has passed. A 2-year-old and a 4-year-old child do
not develop in the same way. A 2-year-old child progresses faster. Why? Because the disability is smaller.
In other words, it is easier to fix disability in younger children.”

Collaborative Assessment

The most prominent finding on collaboration in assessment is that experts from different disciplines fail
to establish a systematic or formal collaboration during the assessment. However, experts from all disciplines who
participated in the research stressed the importance of collaboration at different levels when assessing children
with special needs and stated that they attempted to achieve this through their own efforts. Experts with a medical
background and those working in the hospstal (e.g., C-N, C-PSCT), in particular, tried to collaborate with different
experts working in the same institution. The citation of C-PSCT1 concerning this finding is given below:

“We frequently collaborate with child neurology. Psychologists or speech and language therapists are part
of our system. In the school system, we also maintain contact with school counselors or other teachers.
Data are not collected through a single channel, but through various channels.”

Special education and rehabilitation centers are among other settings where collaborative efforts in
assessment are most intense. Some specialists working in these centers (e.g. PTR, SE) stated that they received
support from other specialists in the centers when they experienced difficulties or needed assistance during
assessments. PTR2, working in a special education and rehabilitation center, said the following:

“I always collaborate. Even if a child is only receiving physical therapy and doesn't have individual
lessons, I always tell teachers, “I have a child like this,” and sometimes include them in my sessions. I
receive support from special education teachers, especially when a child displays behavioral problems
during the assessment.”

Theme 2. Assessment Instruments

The findings within the current theme are presented under two sub-themes: formal and informal
assessment instruments. Detailed information about each sub-theme is given below.

Formal Assessment Instruments

Participants stated that formal assessment instruments were an indispensable part of the assessment of
children with special needs in early childhood. Formal assessment instruments are employed for various purposes
in assessment. Assessing a child’s developmental characteristics for establishing a diagnosis is the leading purpose
among these. Experts working in healthcare institutions and involved in the diagnostic process, such as C-PSCTs
and C-Ns, utilize formal developmental assessment instruments to assess children's development. The Denver
Developmental Screening Test and the Ankara Developmental Screening Inventory (ADSI) are used most
commonly. C-N1 conveyed his experiences with the Denver Developmental Screening Test in the following way:

“I know the first few developmental milestones of the Denver Test almost by heart. Hence I don't feel the
need to administer a special test. The Denver Screening Test assesses children in four domains: gross
motor development, fine motor development, language development, and personal and social
development.”

Participants reported using standard formal instruments specific to their disciplines during the initial
assessment and throughout the process. For example, C-PSCTs and C-Ns stated that they used the ADOS-2 and
the Modified Checklist for Autism in Toddlers (MCHAT) for the screening and diagnosis of ASD. While SLTs
used the Turkish Early Language Development Test (TELD) and the Pronunciation Phonology Test (PPT) most
frequently, CD experts and SE teachers who work more frequently with children with special needs stated that
they often utilized the “Kiigiik Adimlar (Small Steps)” Early Education Program Screening Scale. OTs indicated
that they usually used the DUNN Sensory Profile to assess children's sensory characteristics.

350



Sengiil-Erdem et al.
Assessment of Children with Special Needs in Early Childhood from the
Perspectives of Different Disciplines: A Qualitative Study

Ankara University Faculty of Educational Sciences Journal of Special Education
2026, 27(2), 343-359

Informal Assessment Instruments

Experts from all disciplines reported using informal instruments in addition to formal instruments when
assessing children with special needs. Observation was the most frequently used informal instrument. Experts
stated that they began observing children's communication skills, whether they interacted, their interests and
duration of attention in the assessment setting, their communication and interaction with their caregiver, and
whether they established eye contact from the moment they interacted. C-PSCT1 expressed his experiences with
the role of observation in assessment as follows:

“From the moment a child aged between 0 and 3 years enters the examination room, we examine how
they adapt to the environment, their relationship with their parents, what they look like, and what their
self-care is. A psychiatric examination is never limited to the examination room; we begin examining the
child as they enter the room or wait there. We perform a comprehensive assessment, including children’s
relationships with their mother, how they express their desires, their eye contact upon entering the room,
their reciprocity, and whether they respond at the interventional level we expect from their age.”

An interview was another assessment instrument intensively used by participants. Experts stated that
while they mostly interviewed families for assessment purposes, they could also interview children themselves,
depending on children’s ability to express themselves. SE1 expressed the purpose of the interview in the following
way: “During the assessment, I first conduct a preliminary interview with the family. During this preliminary
interview, I learn whether the child is taking medication, whether they have any allergies, and their likes and
dislikes.”

Rough assessment forms were another informal instrument utilized in assessment. Participants who
indicated that they generally obtained information from families, using rough assessment forms, stated that they
sometimes filled out the forms themselves. CD1 shared her experiences with the rough assessment form she
developed during the assessment process as follows:

“I have a rough assessment form I have prepared myself. I assess children within this framework. The
assessment form generally includes items covering basic skills, supporting physical development, fine
and gross motor skills, and cognitive development. For example, recognizing colors, recognizing shapes,
matching... I mark each of these items in separate boxes as “yes/no” and note the details.”

Theme 3. Family in Assessment

The findings within this theme are presented under two sub-themes, family role and family characteristics,
and detailed information on each sub-theme is given below.

Family Role

Participants from all disciplines stressed the critical and functional role of the family in assessment and
stated that they found it crucial to obtain a detailed developmental history from the family, especially during the
initial assessment. Experts begin with a prenatal history when obtaining a developmental history, and questions
about developmental milestones are prevalent. Questions about walking, speech characteristics such as babbling
and pronouncing first words, toilet training, pointing to desired objects, play characteristics, chronic health
conditions such as epilepsy, and the presence of past traumatic events are especially prominent. SLT3 expressed
the following concerning the importance of obtaining a developmental history from the family:

“Does the child use single words? Does the child gurgle and babble? First, we obtain information from
the family and assess whether it is appropriate for the child’s age... This can provide me with information
about the source of the disability. This can give me information about genetics. Furthermore, this can
provide me with information about the mistakes the family has made. It can also give me information
about epigenetics, i.e., environmental factors.”

It can be said that participants’ areas of expertise are a determining factor in interviews with families. For
example, PTRs focus on questions about the child's physical movements, and SE teachers ask questions about the
child's inappropriate behaviors. Likewise, whereas SLTs focus on language development, C-Ns prioritize
questions about children's motor, language, and cognitive development. In addition to developmental
characteristics, demographic information obtained from the family or information about the home environment
comes to the fore regarding the family's role in assessment. Furthermore, information is obtained from the family
about the number of siblings, family history of disability, the child’s previous education, and interventions or
treatments, which differ from the developmental history.

Experts from some disciplines (SLTs, SE teachers, OTs, and C-PSCTs) stated that families can sometimes
behave in a biased way during assessments, scoring items on formal instruments higher or saying that their
children's development is more advanced than it actually is. C-PSCT2 conveyed her experiences as follows:
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“For example, I ask whether the child speaks. The parent says that the child speaks. But I don’t hear a
word from the child; not a word comes out of the child’s mouth for 50 minutes... Or I ask if the child
looks at a person calling him by his name. The parent says the child looks. I call out the child’s name 10
times, but he doesn’t look at me at all. When there is a suspicion of autism or developmental delay in
their child, and if they haven’t consulted a specialist previously, families tend to make it look less serious
and more positive... I have encountered this a lot.”

Family Characteristics

Participants from all disciplines said that certain characteristics of the family played a decisive role in
assessment. The family's approach to collaboration in assessment is the most prominent family characteristic. CD2
described the collaboration she established with the mother during assessment in the following way.

“Let’s say we have selected an item suitable for the developmental domain. If the child can perform that
item alone, we want the mother just to observe the child, but this is usually impossible. Children usually
come to their mothers. Then we go to the table with the mother. The children expect something from their
mothers there. Then I tell the mother, “Say it this way. Let’s see what he’ll do.” They do it with some
guidance from them.”

Experts indicated that difficulties accepting the child's developmental delay or difference delayed the
initial assessment application, adversely affecting the establishment of the desired or needed collaboration during
the assessment and making the assessment challenging. SLT2 said the following concerning the impact of
acceptance difficulties on the process:

“Since the child also has an intellectual problem, my work with stuttering becomes challenging. The
disorder is very clear, very obvious... The treatment for that disorder is clear. For example, they don’t
allow me to intervene. The family doesn’t want to accept the child’s disorder. They say, “Don’t tell us
about this disorder.... They don’t allow me to intervene, for example.”

Theme 4. Competencies and Challenges

The findings under this theme are presented as two sub-themes: competencies and challenges. Detailed
information about each sub-theme is given below.

Competencies

Participants said that they felt competent in assessing children with special needs in most cases based on
observation or without needing a formal instrument, and that they utilized this competency to facilitate their work
as much as possible. It can be stated that overall professional experience and the frequency of implementing formal
instruments affect this competency. C-N1 expressed the following concerning the impact of total years of
experience on competency:

“I’ve worked in a public hospital for 7 years. We used to examine an average of 40 patients a day. We
also held meetings to prepare numerous committee reports and established a medical board. Therefore,
we observe many children with delays in both motor and cognitive development. Of course, some of these
children are referred to us for neurological assessment. Hence we also have the opportunity to examine
these children. Therefore, since we examine a lot of patients, we gain sufficient experience after some
time.”

Experts indicated that their professional competencies also manifested themselves in their communication
with families, and that, especially during initial assessments, they behaved differently when telling children's
diagnoses to their families than they used to do in the early years of their careers. C-PSCT1 described his
transformation along with his experience, when conveying his opinion on the diagnosis to families:

“In the beginning, when I first established the diagnosis of autism, talking with many families was very
challenging. Now, I don’t hurry. Before, I used to rush to say the diagnosis so that the child could receive
education as soon as possible... So, after a while, I got to the point where, especially with autism and
developmental delays, the name of the diagnosis isn't that important. Instead, I say, “Your child has a
developmental deviation right now; he must receive supportive education.”

Experts from some disciplines (SE, C-PSCT, and CD) reported feeling competent in selecting materials
appropriate to the assessment purpose or adapting or developing materials when there were problems with
materials. CD1 said the following with regard to the use of instruments in assessment:

“For example, I use my matching material for matching. We don't have to be at the table at this point. I
proceed with the process based on what best suits the child. I advance the process in such a way that the
child can benefit the most, depending on their needs. First, we do object-to-object, then picture-to-object,
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and finally picture-to-picture matching. This assessment box contains materials related to multiple skills
and the different stages of these skills. I utilize these materials according to the child’s level.”

Challenges

Experts said that they experienced difficulties during assessment due to diverse reasons. The
characteristics the child displays during assessment is one of these reasons. Whereas these characteristics can
sometimes be inappropriate behaviors, they can sometimes be in the form of the inability to separate from the
parent. SE1 expressed the difficulty caused by parent engagement in the assessment setting in the following way:

“Sometimes we can take children with their families in the initial assessment. Some children can’t
separate from their families. I can’t perform a reasonable assessment since the child clings to their family.
Children are very attached to their mothers. When I tell the child, “Match this,” they may start crying, try
to make their mother do it, or run away to their mother. That’s why I experience difficulties when there
is the child’s family.”

Inadequate assessment durations, the physical conditions of the assessment setting, and the lack of
materials are other challenges identified in the present research. SE4, working at a rehabilitation center, said the
following about the assessment setting:

“First, it is necessary to organize the setting because when children come, they think they’re in the
hospital. They don’t even show their performance. Even their parents say, “The doctor will examine you
now.” It would be much more logical to prepare a testing room and study rooms.”

Theme 5. Recommendations

The findings within the scope of this theme are given under two sub-themes: experts’ recommendations
for themselves and recommendations for practice.

Recommendations for Practice

Experts mostly made practical recommendations to enhance the assessment process. From a practical
perspective, they stated that screening assessment studies should be increased in early childhood, particularly
between the ages of zero and three years, and should be subsequently included in early intervention programs. C-
N1 expressed the following opinions on screening, early diagnosis, and intervention:

“Since we know that early intervention is critical in the early years, I think that assessment and monitoring
should be carried out more frequently and more carefully. If an intervention is to be performed, I believe
it should be done quite early.”

Recommendations for flexibility in the assessment process and for a process-based assessment also came
to the fore. CD3 presented her recommendations as follows:

“I think there should be more flexibility regarding duration when assessments are performed in centers
and institutions. I believe children should be closely observed in the setting. We should observe whether
the child adapts to the setting and shape the assessment process accordingly. In my opinion, ensuring
flexibility in this regard is critical.”

Experts’ Recommendations for Themselves

Experts made some recommendations for themselves. Gaining competency in formal assessment
instruments is one of these recommendations. Experts, indicating the importance of using formal assessment
instruments both during the initial assessment and throughout the process, recommended that they gain
competency in using these assessment instruments through certification training.

Experts also made recommendations for themselves with regard to managing the process without
intervening with or directing children too much during assessment. Furthermore, participants stressed the
importance of diversifying assessment activities and the need to improve themselves in this regard. CD3 made the
following recommendation concerning this diversity: “For example, physical activities one day, sensory activities
the next day, cognitive activities the next, and then assessing children through observation... In my opinion, we
can obtain more accurate results.”

Discussion

The present study investigating the experiences of 20 experts from eight different disciplines with the
assessment of children with special needs in early childhood found that experts tried to adopt a flexible and holistic
approach considering children’s characteristics, they made immediate decisions on assessment methods and
approaches depending on the child’s characteristics, they frequently used play in assessment, and experienced
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difficulties collaborating with different experts based on the child’s needs. Participants highlighted that they
utilized formal and informal instruments in assessment and that the family played a critical role in assessment.
Whereas experts indicated that they gained competency in assessment in parallel with their professional
experience, they also reported difficulties due to children’s characteristics and environmental factors. They made
recommendations for practice and for themselves to improve the quality of assessment.

According to the research results, experts from different disciplines stated that they adopted a flexible
approach focusing on the child’s developmental characteristics in the assessment of children with special needs in
early childhood. Various studies support the finding above (Yigitoglu & Odluyurt, 2021). Additionally, some
studies have obtained findings that differ from our findings (Giilay et al., 2024; Leeber et al., 2011). One of these
studies investigated the experiences of psychologists, speech and language therapists, and special education
experts in the diagnostic process, and participants stated that they were unable to perform an ideal assessment due
to time and material constraints during the diagnostic and assessment processes and were generally dissatisfied
with the process (Leeber et al., 2011). The literature also states that since assessment is an indispensable factor in
early childhood special education and early intervention, a flexible approach that considers the child's
characteristics, allows for instant decisions during assessment, and enables changes to be made in materials and
methods is required (McConnell, 2000; Stein & Steed, 2024). It is thought that this finding of the study is
significant since it demonstrates that experts utilize the assessment approaches recommended for early childhood.
An attempt to collect information from the child’s naturalistic setting, in particular, supports ecological assessment
(Fiore, 2020; Lowental, 1997). Additionally, definitions of inclusiveness in early childhood stress that assessment
processes cannot be reduced to fixed test applications; instead, a flexible structure based on observation within the
child's naturalistic setting and family interactions should be acquired (Division for Early Childhood [DEC] &
National Association for the Education of Young Children [NAEYC], 2009).

Experts participating in the study highlighted the importance of assessing characteristics, such as
imitation, eye contact, joint attention, language, and play skills, during assessment. Findings from studies
conducted with experts involved in the diagnosis of children with ASD, indicating that language skills are
particularly important in assessment, align with this finding of the present research (Akincioglu-Colak, 2022;
Yigitoglu & Odluyurt, 2021). Moreover, some studies have revealed that play is utilized as a supplementary
diagnostic instrument in the initial diagnosis of children with ASD (Karaaslan, 2015; Yigitoglu, 2019). In the study
conducted by Karaaslan (2015) on the opinions of parents and doctors about the diagnosis of ASD, four parents
reported that children were observed in a play setting during the diagnostic process, which supports the finding of
our study in this regard. Yigitoglu (2019) examined the opinions of child psychiatrists and child neurologists on
the diagnosis of ASD and obtained similar findings, indicating that experts pay attention to play characteristics
during assessment and that play skills take a decisive part in establishing a diagnosis. It can be said that the present
study contributes to the literature by demonstrating that experts from different disciplines use play. Play-based
assessment is considered one of the recommended assessment approaches for assessing children at risk or with
developmental delays in early childhood. Since children's social interactions, learning styles, and behaviors are
assessed within a less challenging context for the child during play, play is stressed as a valuable assessment
instrument and is considered an essential component of authentic assessment (Fiore, 2020; Lowenthal, 1997).

Experts in the study highlighted the importance of collaboration across different disciplines during
assessment and stated that they attempted to establish collaboration with other experts through their own efforts
rather than through formal collaboration. This finding of the present study is supported by other research,
investigating the experiences and opinions of different experts and families in the medical and educational
diagnosis of children with special needs (Melekoglu et al., 2018; Yigitoglu, 2019). C-PSCTs and C-Ns, in
particular, conveyed that they wanted to consult with other C-PSCTs, C-Ns, and PSCs during the diagnostic
process, and they also collaborated with teachers in the educational area (Yigitoglu, 2019; Yigitoglu & Odluyurt,
2021). A study on the experiences of teachers from different branches working in special education and
rehabilitation centers (e.g., teachers of the mentally disabled, elementary school teachers) obtained similar findings
to the current study, indicating that teachers frequently communicated with other teachers at their own institutions
concerning their preschool students (Arslan-Armutcu et al., 2024). Studies investigating the experiences of parents
(Melekoglu et al., 2018), experts involved in medical assessment (Karaaslan, 2015; Yigitoglu, 2019), and teachers
involved in educational assessment and working in CRCs (Yilmaz, 2016) have emphasized the lack of formal
collaboration in assessment (Melekoglu et al., 2018). The present study findings showed that collaboration remains
within the same institution due to experts sharing the same physical environment, and similar findings have also
come to the fore in different studies (Arslan-Armutcu et al., 2024). Furthermore, the current findings demonstrated
that the principle of collaboration, specified in laws (COZGER, 2019; MoNE, 2018) and accepted as the basis for
assessment, is not provided at the required level. Studies revealing shortcomings in collaboration between
COZGER and CRCs, in particular, have also supported the finding above (Akincioglu-Colak, 2022; Uygun et al.,
2021). This result of the study is considered important since it demonstrates the failure to adopt a systematic
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assessment approach that integrates professionals providing support to children with special needs in Tiirkiye and
stresses the need for this approach.

In line with the research results, participants employed both formal and informal instruments during
assessment. Studies carried out with different experts involved in medical and educational diagnosis also provide
findings supporting the present study's findings (Akincioglu-Colak, 2022; Karaaslan, 2015). Rough assessment
forms, observation, and interviews have been found to be the most frequently utilized informal assessment
instruments in various studies (Akincioglu-Colak, 2022; Karaaslan, 2015). Similar to the findings of the present
work, it has been stated that child and adolescent psychiatrists mostly collect data using observation and interview
techniques for medical diagnosis, they obtain information about individuals’ birth history, developmental process,
and daily life through interviews during the diagnostic process, and benefit from formal instruments such as
screening instruments and developmental tests. The literature has highlighted that C-PSCTs and doctors frequently
utilize the Denver Developmental Test, ADSI, and M-CHAT during diagnosis (Akincioglu-Colak, 2022;
Karaaslan, 2015; Yigitoglu & Odluyurt, 2021), and teachers working in CRCs also use the same instruments
(Arslan-Armutcu et al., 2024). These findings, supported by the literature, are also supported by theoretical data
indicating that formal and informal instruments should be used together when assessing children with special needs
in early childhood (Fiore, 2020; Lowenthal, 1994, 1997; Romanczyk et al., 2005). Legal regulations in Tiirkiye
also stress that assessment should be performed using tools appropriate to the individual's characteristics (MoNE,
2018).

The emphasis put by experts on the importance of the family's role and characteristics in the assessment
process is another prominent finding of this study. Families are considered an essential source of information,
particularly in initial interviews. However, it has been reported that families are cooperative in providing
information, but sometimes do not behave honestly when giving information. Likewise, Y1lmaz (2016) also found
that personnel working in CRCs obtained information from families about their children during the educational
assessment and diagnosis process, but that families sometimes provided inaccurate information. In the study by
Akincioglu-Colak (2022), doctors and parents stated that obtaining a developmental history was a significant part
of assessing children with ASD, and that the family played a crucial role at this point. Including the family as an
indispensable part of assessment in early childhood, incorporating the family into the team performing the
assessment, and conducting the process by adopting an approach that considers the family’s sensitivities or
preferences are among the practices recommended (DEC, 2009; Fiore, 2020; Romanczyk et al., 2005).

Factors such as the child's challenging behavior during assessment, limited time, an inappropriate physical
setting, and a lack of materials emerged as the main challenges adversely impacting the assessment process in the
study. The findings of the current study in this regard are supported by findings from diverse studies (Aydos &
Calis, 2021; Giilay et al., 2024; Leeber et al., 2011; Vardar, 2024; Yilmaz & Dogan, 2023). Studies indicating the
lack of a specially prepared setting, a lack of appropriate materials, and limited time as challenges experienced
during assessment support the findings of the current work (Vardar, 2024; Yilmaz & Dogan, 2023). In a qualitative
study on the experiences of child development experts with diagnosing ASD, participants reported that mistakes
in diagnosis could occur due to working with a large number of children daily and inadequate time (Aydos &
Calis, 2021), stressing the negative consequences of the challenges experienced. A quantitative study investigating
the practices of early childhood special educators, speech and language therapists, and early childhood educators
who perform initial assessments in early childhood in the United States of America revealed challenges such as
limited access to the child's naturalistic setting, a lack of appropriate assessment instruments, and a lack of
specialists during assessment (Stein & Steed, 2024). Along with these challenges revealed in studies, legal
regulations specify that assessments should be carried out in the most appropriate setting and using the most
appropriate instruments for children (MoNE, 2018). Therefore, it is thought that the findings obtained from the
present research may be important in demonstrating that experts from different disciplines experience these
challenges.

A review of participants' recommendations for assessment in the research findings shows that experts
made recommendations both for general practice and for themselves. Approaches aimed at structuring early
screening and intervention programs and strengthening experts' assessment skills come to the fore among these
recommendations. Studies examining the experiences of various specialists involved in the medical and
educational diagnosis of children with special needs have also presented similar recommendations (Aydos & Calis,
2021). Recommendations such as increasing the competencies of experts by providing training on the use of formal
instruments to support diagnosis, having teams of experts from different disciplines such as child development
experts, special education teachers, and psychologists perform assessment and establish a diagnosis (Karaaslan,
2015), enriching the content of assessment materials in educational assessment processes in CRCs, and ensuring
the usage of standard materials (Yigitoglu & Odluyurt, 2021) are similar to the recommendtaions made by
participants in the present research.
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Limitations

The current study has limitations that should be conveyed to readers. The diverse disciplines of experts
and differences in work environments and professional experience, combined with the study's qualitative design,
limit the generalizability of the findings. Since participants primarily worked in the western regions of Tiirkiye,
the study was limited in conveying the experiences of experts working in different regions with assessment
practices, which was another limitation of the present research. The third limitation of this study is that the research
findings were obtained from experts from eight disciplines. It should be remembered that the assessment
experiences of experts working in disciplines other than those of the current study participants may differ.

Recommendations for Practice

Developing a multidimensional, multi-environmental, multi-source, and multi-method national
assessment platform that will allow experts in clinical and educational settings to convey their knowledge,
observations, and experiences regarding the assessment of children with special needs in early childhood will
enable the provision of multidisciplinary team support to children with special needs from the moment their
diagnosis is established. Moreover, although it is recommended that children in early childhood be assessed in
their naturalistic settings, the study findings demonstrate that assessment is mainly limited to the child’s immediate
performance in the assessment setting. Hence it is recommended that practices to be developed also include data
from the child’s daily and naturalistic setting. This will eliminate the limitation in question since experts’
assessment practices usually remain within the scope of disciplines and can vary depending on environmental
factors (material shortage, physical setting, and time constraints). Participants regard family engagement as an
indispensable part of the assessment process; therefore, arrangements should be made to enable more systematic
family engagement in the assessment process.

Recommendations for Further Research

Based on the current study findings, recommendtaions for further research are as follows: (1) Similar
studies can be carried out to investigate the experiences of families of children with special needs in early childhood
regarding the assessment process, (2) Quantitative studies can be performed with larger participant groups, and (3)
Similar studies can be conducted with experts from different disciplines working in different regions of Tiirkiye
to reveal the impacts of the socio-demographic structure on assessment practices.

Conclusion

In conclusion, it can be said that the present research has obtained important findings regarding the
assessment of children with special needs in early childhood in Tiirkiye. First, it can be stated that experts from
different disciplines struggle to go beyond their own disciplines when assessing children with special needs in
early childhood and adopt a single-disciplinary assessment approach, fail to collaborate adequately with experts
from different fields, and mostly utilize formal and informal instruments from their own fields. The vast majority
of participants support the literature on the importance of family in assessment by stressing the decisive role of the
family in assessment. It can also be said that the combined use of formal and informal instruments by experts
serves to provide information from different sources due to the nature of the early childhood period.

Considering the importance of early childhood in terms of development, the present study emphasizes the
need for more systematic assessment approaches in Tirkiye. The study results are considered important in
broadening the scope of the assessment of children with special needs in early childhood in Tiirkiye. The findings
demonstrate that assessment is a broader concept that also encompasses diagnosis and that assessment goes beyond
momentary assessment to cover child development. In this regard, we hope that our study will contribute to
developing an assessment approach for children with special needs in early childhood in Tiirkiye.
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